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Foreword

Social Studies for Georgia Schools: Secondary Program has

been published by the Georgia Department of Education to assist

~ local curriculum developers as they plan secendary social studies

~  programs. Social studies programs should help students acqunre

the knowledge, skills and attitudes they will need to participate

and function effectively as citizens in a democratic society. This

guide is designed to assist local systems to develop programs

that will meet the broad goals of an effective social studies

program and also the requirements of the state’s competency
education program.

The Georgia Department of Education thanks the many mdlvndu- .
, als throughout the state who assisted in writing, reviewing and
. refining this document. We hope it will be a useful and valuable
tool to administratorsrand teachers as they fﬂan quality pro-
grams fov Georgia students.
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- Charles McDaniel o
‘ State Superintendent of Schools . .
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Introduction

Social Studies for Georgia Schools: Secondary Program is}i'n-
tended to assist local school systems in developing their instruc-
tional programs in social studies ‘and insure that students will
have the opportunity to acquire the knowledge, skills and atti-
tudes needed to assume the responsibilities and rights of citizen-
ship. The Georgta curriculum is based on the concepts and
methodologies of the social sctences

?»'Jvla ke

The followmg elements are add(Pssed in this guide.

. Components and goal objectwes which local school systems

can use to develop a planned program for social studies. These
are based on the concepts and. methodologies of the social
sciences.

e A comprehensive skills program is included and related to the
Essential Skills for Georgia Schools. -

o Exemplary units written by teachers are included to show how

" - all these components can be brought together in the classroom.
. Emphasis is on involving students in many activities using a-

variety of resources.

o Course examples are related to the concepts of the disciplines,
performance objectives, indicators and activities, and to Georgia
Board of Education High Schoo! Graduation Pohcy IHF and to
BST (Basic Skills Tests Ob;ecttves for the 10th grade testing

, program).

The program expands and enriches the knowledge of and appfecia-
tion for one’s own heritage and the social, political, cultural and-

‘economic sttuctures of other nations so that students may

understand and more readily accept responsibilities in their own
society and in the community of nations.

® Lucille G. Jordan
" Associate State Superintendent
Office of Instructional Services

L R. Scott Bradshaw, Director
~ Division of Cdrriculum Services
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* o relationships of human beings to the world in '

Social Studies is the study-of the variety of human
relationships — social, political, economic, cultural
and environmental, both in the past and the present..
It therefore is. concerned with instructional pro-

grams that are designed to assist learners to

understand, analyze, evaluate and act upon

which they live,

« relationships of human beings to other human
l:fings and -

« relationships of human beings to themselves.

The social studies classroom should provide an

environment in which learners can inquire into
questions dealing with spcial béhavior. An atmo-

RIC
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The .Social Studies — A Definition

sphere should prevail in which the search for truth
assumes primary importance. In the social studies
classroom, ledrners and teachers are concerned
with ideas, skills, values and action.

A sound social studies program should include the

development of meaningful, objective knowledge * -

and useful skills. A commitment to the value of
human dignity unites th study of the social world.
This value implies T/ai/}udents and teachers alike
develop a positive sense of worth for themselves

and for others who are different. !

A democratic society depends upon an informed
and active citizenry sensitive to social issues and
willing and able to engage in reflective decision-
making. To these ends, social education strives.

=
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Curriculum Components for Social Studies Education

The social studies curriculum in Georgia’s schools
assumes that all students should be fully educated to
help them function effectively in a democratic society.
An effective citizen in democracy is a thinking
individual who understands democratit ideas. and

has knowledge. attitudes and skills necessary to .

assume responsibilities and rights of citizenship.

The social studies curriculum should, enrich and
expand students’ conceptual patterns about the

~.world and provide continuity for the development of

these concepts. A curriculum plan should be devel-
oped which deals with situations from life and

[

&

\

‘

' draws on the appropriate knowledge of the social

sciences to .provide the needed .understandings.

Georgia’s social studies curriculum is based on the

concepts and methodologies of history. geography,
political science, economics and behavioral sci-
ences (anthropology, sociology and psychology). In
addition, knowledge from the natural sciences and
humanities is used when it bears on social problems.

Below are given short definitions of the four major -
curriculum components of social studies followed
by a breakdown of the goals teachers should work
toward while involved in these components.

¥

Knowledge

The knowledge cdmponent will enable students
to have at their command selected basic con-
cepts. facts and generalizations from the differ-
ent social sciences.

Values a'nd Attitudes

,The values component will help students develop
constructive values and attitudes about people.
situations, ideas, institutions and other phenom-
ena. In addition the development of valuing
processes and skills useful for analyzing personal

and social value is a part of this component.

Skills : oo

This component will help students gain basic
skills for obtaining and processing knowledge,
for working with others, interpreting maps and
globes and understanding time and chronology.
A major part of this component is the develop-
ment of higher level thought processes such as
analysis, application, synthesis and evaluation.

Social Participation

The social participation component will help
students gain the desire, confidence and skills
necessary for participation in socio-civic affairs.
Such participation should be based upon rea-
soned commitments to fundamental values such
as justice, dignity and worth for all individuals.

Yo
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: “ : Goals B

Knowledge '

The social studies curriculum should draw from
and emphasize current value ‘concepts, principles
and themes representafive of peoples’ knowledge,
experiences, culture and benefits. This program
should include the following.

« Draw upon all.the social sciences as history.
geography, political science, economics and the
behavloral sciences :

o Develop an understandmg of the interaction and
relationships among the individuals, ideas, socie-
. ties and nations, past and present

« Represent some balance between the immediate
social environment of students and the larger
social world; among local, national and world
affairs; among past, present and possible future _
directions; and among Western and non-Western
cultures  * :

e Use knowledge from the natural sciences and
humanities, as needed, to ald in the full analysis
of tOplCS

Skills -

A social studies curriculum should provide a gradu-
ated vertical sequence of experiences in skills areas
and a horizontal component providing for effective
integration of the learner’s experiences in the prac-
tice of these skills. The program should mclude the
following. -

« Provide for the development and application of
problem-solving skills -

« Provide for the consistent application of a full
range of thinking and value skills

» Provide for the consistent development and prac-
tice of communicative arts skills pertinent to
researchifng, organizing and processing data from
a variety of sources and deplcted in a variety of
forms ”~

-

+ Provide for the development and refinement of
effective reading and writing skills in the Social

Studies content area P

¢ Provide for clevelopment of map. globe, chart
and graph skills in the context of-all social
science disciplines .

10

Values and Attitudes

People having like values are the foundatlons of
social institutions, since their values have conse-
quences for action. Since all social issues involve
choices, students must have a full knowledge of
issies and must also be equipped with valuing skills
to understand, analyze and evaluate these social

issues and to engage in social action. The program |

experiences should include the following.

o Foster a reasoned commitment to the values
‘that sustain a democratic society ,

. Develop an understandmg that there are many
alternative sets of values rooted in experience
and legitimate in terms of culture

o Ald the growth of positive self-concept_s and
seif-direction skills

« Develop respect for and appreciation of the worth
and dignity of each individual

« Encourage a commitment to'the process of learn-
ing as a lifelong activity and to the value of
reflective thinking

+ Enhance the development of valumg skills and
processes ’

u
w- . i

Social Participation

Social participation in a democracy calls for individ-

ual behavior guided by human dignity and rationality. -

In addition, this behavior is based on a commit-
ment to making choices in the context: of concern
for the society as a whole. The program experi-
ences should include the following. - x

e Develop understanding of the roles of individuals

in the decision-making processes

» Develop knowledge of current public issues and
skills for the full analysis of such_jssues

« Develop effective use of techniques of social
action (e.g.. how to influence political leaders,
generate community interest in crucial socnal
problems and marshal support for desirable so-
cial ob)ectlves)

e Develop a ‘sense of commumty and seek to
maintain and improve the community in all of its
ramifications (social, cultural, political, economic
and psychological) and at all levels (informal
groupings, neighborhoods, local communities,

H

regions, nations and global areas). |

0
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Knowledge - - A

o -

The importance of knowledge acquisition as one of
the four broad goals of social studies instruction is

apparent in the majority of daily-¢lassroom activi-

ties. The broad function of knowledge is to provide
the reservoir .of data, ideas, concepts, generaliza-
tions and explanations which in combination with
thinking, valuing and social participation can be
used by the student to function rationally and
humanely in our society. - o ;

‘A need for students to understand themselves and

‘the world-around them has increased tremendously”

during the past 25 years as a knowledge explosion
has increased the complexities of life and brought

new challenges. This new knowledge discovered by -

scholars during the past 25 years exceeds all discov-
eries made previously. Many of the new discoveries
give students a broader knowledge of the world
than before. Television, for instance ‘exposes stu-

and intensi,ve'way than any other communication
medium in history. Atomic energy has become a
reality and the possibilities for effectlve use of other
forms of energy are now being explored Humans

have been able to leave earth and set foot On the ’

moon. Sophisticated equipment has given us new
knowledge of the distant planets of Mars and Venus.
Machines which‘were once operated by human

- hands aré now run by other machines. Helping

students to gain the knowledge, skills and attitudes
for coping with their complex world is one of the
nation’s most urgent priorities.

This section will focus upon those major compo:
nents of knowledge around which social studies

instruction should be organized. Components are

. facts, concepts, generalizations and explana-

dents to violence, crime and war in a more forceful -

11

tions. An understanding of each of these compo-
nents is necessary if students are to have an effec-
tive knowledge base for functioning in our society.

i
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Facts » ) B .

** *7 _There ean be no education yi hout facts. Fagts are: . faced with an dditional responsibility. The teache/
important, for they provide the evidence on which must choose which facts will be taught. The needto.’s =
to build concepts and to support ‘generalizations, - make a selection of facts requires that an educatorv
and they promote pre ision jn thinking. However, have a criteria for selection which is related to a

J . . facts are not impyotany just for the sake of learmng ‘specific, objective. If the objective’ is to build a

.. o .. certain concept or generallzatlon only those facts

refative to both ‘the- con@ept and the readiness_of
the pupil should be used T v

- )
N e

facts. Y

With the movément aw from survey courses and -’
less emphasis on c'(_)\}'erage cts, the educafor is
Facts are testable claims. The’__locétion fplaces, |’ Examples ofFact Statemepts S -

dates and events, activities of people, artifacts of # Atlanta is the capital of GeorgLa A
./ﬁast human activities, statements of riyles, a :
+ | physical description of somethmg are facts or

The UnitedStates proﬁuces less oil than it needs
to meet domestic demand (1970)

_ the bases for factual clalms 7
N . Fewer than five -percent of the people in the |-
_ o o-; Umted States ‘are engaged in farmmg as- thelr
. - major/ occupation. . ~—
‘Facts need to be distinguished from opinion or’ Examples' of'Opl'm'o'n Sta_"teménts

* statements involving value claims in which juklg- \
‘'ments of worth, right, w/ong or aesthetlc qualrty “ The-Ford is a good automoblle
% are expressed [ : . z. L
R : Junk"foods are bad for your health “ '

' Vs . ' ' .'The island inhabitants are a handsome people.
i . : - -

Specifl'c; factrsm‘nzf( be combined to form fact Example ofa Fact Summary p

summaries t nable students to move toward S :

conceptualizing, generalizing and explaining. Fact Statement Lo - _ ‘

_ _ In 1970 Georgxa farmers produced approxn

> L ' mately*$2 milliori worth of products. - .

2 o " | FactStatement . .~ .

L ) « During the same year manufactunng accounted
o . for $20 mllllon worth of goods '

Fact Sulpmarv ‘

v ’

In 1970 manufactunng accounted for 10 times_
. . K - *as much. income to Georgia as did farmmg
rd ie. -

A? ot

Q | ’ | . ‘ IZV(: "‘\I“-u .
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Concepts

4

A concept is an idea represented by a word or term
that stands for a class or group of things. It includes
all the characteristics, associated with that class-or
group of things. For example, the concept family.

includes all the characteristics that families have in’

common. A person’s concept of something is built
up from a variety of experiences. A young child’s
concept of family. may be limited to the- immediate
group of people in the home. As the child grows
older, the concept of family becomes more sophisti-
cated as there is exposure to &her family groups,

pictures and stories of families until family includes -

the notion of a wide variety of units in terms ‘of
ethnic background, size and function.

Concepts are the basic building blocks of all
knowledge. Concept development is a fundamental

part of the learning process. Students need a vari-
ety of experiences — both inside and outside of the
classroom — that will help them develop such
concepts as democracy, private enterprise,
interdependence, citizenship, culture, scar-

4

city and rule. As a type:of knowledgE. concepts are
powerful learning tools. If one knows a tonceptual
idea, one knows the Concept’s definition as:well as
many concept examples One is able to distinguish

. examples from nonexamples of the concept. Thus,

when one encounters a new example of the concept,
one should be able to apply the conceptual idea and
thus comprehen_d the new example./No other kind
of learning is so freeing as is concept learning;
knowing a concept enables the learner to go beyond
the immediate. :

A cencept may be a simple idea such as river or
house. for which these are concrete referents.
These are relatively easy to teach and for students
to learn. Direet-or-vicarious experiences with the

-.object associated with word labels are frequently

sufficient. But many of the most significant con-

‘cepts used in social studies are more abstract,

complicated notions. Figure 1 illustrates a complex-
ity-abstraction continuum of concept understand-
ing. f P : . s

N

Figure 1. Levels of Abs_traction of Concepts

LY

[

Examples

High-level concepts . ,

Middie-level concépts

-~

o W e

Low-level concepts

Easier to understand — Harder to understand

—

Big. general ideas, very abstract

General ideas, somewhat abstract
May combine smaller ideas

General ideas about concrete things

Conflict

Culture
Institutions
Interdependence
Scarcity

Barter
Group
Law
Nation
Role

Food

Mountain

River
‘Shelter

Middle and high abstraction -level concepts are
more difficult to learn because they usually consist
of two or more subcomponents that may be essen-
tial for complete understanding of the concept. In
addition the higher level concepts are vague and
often difficult to comprehend in and of themselves.
Thus, the more general the idea, the more time and
examples are usually needed before a learner is

Q
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able to comprehend this abstract idea enough to
use it.

A concept of middle-level abstraction is money.
This concept serves three functions, and has three
major subcomponents. One way to visualize this is
to develop a diagram.

brat
vy
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FORMS Cards

Figure 2. Categorization of Concept, Money

Medium

of

Exchange

Currency

Demand
Deposit
(Checks)

- Initially elementary school might be introduced

only to the subcomponent, medium of exchange.
Later in their social studies program the other two
purposes, measure of value and store of value,
might be introduced. Thus students may develop

14

more complete understanding of the roles money
plays in modern economic systems. Eventually the
concept becomes more useful to them in dealing
with other economic concepts such as market,
price, cost and inflation.

[
-

14 .



Concepts may be drawn from many disciplines, and
many concepts are interdisciplinary. Following are
listings of concepts categorized in two different

ways that have be
. curriculum organizations.

] ;

2
P

en suggested as a basis for

B

amples of Social Science Concepts

History

o
N

2

Note; History does not have a special set of concepts that distinguish it from other
social science disciplines. This historian forms concepts and generalizations using the
terminology of the other social sciences.

Geography

15 13
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Economics Political Science
Areal association Allocation Authority
Areal distribution Capital Citizenship - -
Boundary Consumer Decision making
Climate Cost Executive ’
Culture . Division of labor [nstitutions
Landscape Economic systems " Judicial
Link Goods Law
Node Market - " Leadership
Region Money Legislative
Resource Price . Political Systems
Scale Producer - Power
- Season Production | : Sanctions
Site Profit ) State
Situation Scarcity ' i
Spatial interaction | Services
) \ A
. Vegetation
Psychology Sociology
Anthropolog} .
. Behavior Culture .
Acculturation Conflict Groups '
Artifacts Coping Interaction
Culture Frustration Norms )
Diffusion Language Roles
Enculturation Motivation Rules
Evolution Socialization Sanctions
Innovation Socialization
Language Society _
Role Values
Tradition
[k . l(_’:;,.. R
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Examples of Interdisdiplinary Concepts

v

Substantive Concepts™ . Value Concepts
sovereignty ' human dignity
conflict - its origin, expression and resolution empathy , o
the industrialization/urbanization syndrome loyalty " ! ”
" secularization ' ' . ,government by consent of the governed
compromise and adjustment _ freedom and equality
comparative advantage N Aspeéts of Method
. power N : :
N morality/choice . oo historical method and point of view ?
scarcity. the geographical approach ,
input/output , _causation "
saving o observation, classification and measurement
the modified market economy ) " ' analysis and sythesis
habitat . question/answer .
culture . _ objectivity ) %
’ institdtion - skepticism '
social control interprétation L
so¢ial change evaluation . . .
interaction - evidence* - '

*

. . . .
*Adapted from Roy A. Price et. al.. Major Concepts for Social Studies, (Syracuse: Social Studies Curriculum Center, 1965).

%
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Generalizations

Q

Farming in the United States has changed
greatly since colonial days.

Generalizations are statements or propositions that
relate two or more concepts or ideas. Generaliza-
tions havé wider applicability than factual claims
because they can be applied to a variety of situa-
tions or give meaning to a set of factual claims.
They may vary, however, in their breadth or uni-

versality. Note the variations in apphcablhty of tl\\
following.

In a market economic system the demands of
consumers primarily determine what thmgs will
be produced

Land and climate, in part, aﬁect the way peoplg,
earn their living.
N

)

Examples of the Relationship Among Generalizations, Concepts and Fagts
From Social Science Dlsclplir:_és"‘ -

- The first two generalizations are restricted either to -
.a particular place and time or to a particular set of

conditions. The latter generalization is universal in’
that it makes a claim purportedly true for all times,

‘places and people. In selecting generalizations as a

basis for organizing the social studies curriculum, it
is usually more desirable to use those with the
broadest applicability. It is those generalizations
which enable the learner to explain the most ex-
amples. Examples of generalizations selected from
various disciplines and their relationships to con-
cepts and facts may be used as a basis for organiz-
ing social studies curriculum and classroom in-
struction are shown in the following table.

A -

3.

[

History and the R )

Social Science } Complex | Specific Specific Judgments .

Disciplines Ideas (Generalizations) | Concepts | Condépts of Fact

Anthropology The life style of a culture is |-Culture ‘Digging Orthodox Hindus do not

| shaped by the contribution stick eat beef.
T of groups that make up that .
culture.

Econontics Every society faces a con- | Scarcity Famg)ry The per capita income
flict between unlimited of the United States in
wants and limited resources. 1965 was roughly twice

t . that of Great Britain and
four times. that of India.
» .

Geography Every geographic area is | Climate Seaport Latosolic soils develop

: ' affected by physical, biotic in the.humid low lati-
and societal forces. tudes where tempera-

: ' tures are high. and rain- |-
fall heavy. -

History Historical events can rarely. | Casualty Historical The* Quebec Act was
if ever, be explained in terms document passed in 1774.
of a single cause. ’

Political Science All societies establish auth- |Political Citizen The Federal Govemment
oritative institutions that [System of the United States has
can make decisions that three main branches.
are binding on the mem-
bers of the society.

Psychology The social groups to which |Personality |Person The higher an animal is
an ‘individual belongs help in the ontogenetic scale,
shape. his behavior. the more complex is the

i organization of its ner-
vous system.

Sociology All social systems are im- |Social Family Some Pakistani families
portant and meaningful to |System make their living by
those individuals who are raising sheep on the
their members. plains of central Asia.

*From Jack R. Fraenkel. Helping Students Think and Value: Strategies for Teaching these Social Studies. Englewood Cliffs. New

Jersey. Prentice-Hall, Inc., 1973, p. 109.
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In addition to_their restrictiveness or universality,
generalizations may vary in a number of other
qualities. It is important for students to understand
some of these qual|t|es in order to learn efficiently
and think effectively. Some generalizations are
definitional in nature. That is, they describe how
terms of concepts are to be used or related.

Example

-,
\Q All bachelors are unmamed males.

Some generalizations are empirically testable. These
are of three basic types. First are those that 'make
specific claims such as “stating that- a specific
occurrence took place at a-particular t|me and
location. |

Example

In the mid 1970s the United State-s' birth
rate declined to the point where the
population growth rate;was nearly zero.

A second type of generalization is a general claim

that relates types of occurrences.
Exémple

Blue collar. workers tend to vote for
Democratlc T’arty cahdldates .

A third type of generallz'atlon |ncludes those that
state a theory or theory-like pattern of interde-
pendent ideas. Social scientists, unlike.their col-

leagues in the natural and physical sciences, have “

relatively few theories and few if any laws. But in
disciplines such as economics and political science
scholars have constructed well-known models or
theories of human interaction that describe and
relate phenomena and behavior. These models
may also serve as guides to agtion. Models of our
economic systém, for example, enable economists
to advise (though frequently they offer conflicting
advice) on policies government leaders should pur-

sue to maintain prosperity and stability.

Example

Increasing the money supply during a
period of declining prices and rising un- .
employment will tend to st|mulate eco-
nomic recovery.

As guides to action, these'generaliiations are testa-
ble claims and enable us to inquire further and to

-

©

refine our understanding of various occurences and
interrelationships.

Some generalizations express conditional claims
and in so doing they_ often express a casual
relationship. -

Example

If taxes are increased, then the party in
power will tend to loose voting support in
the next election.

Notice that this generallzatlon is stated in “if ...
then” form. By stating it in this way, it becomes a
testable hypothesis and is easily usable for class-
room instructional purposes. Teachers may help

" students refine their thinking ifvthey encourage

students to state generalizations in this manner —
as tentatwe proposmons to serve as further guides
to inquiry.

When teachers organize their instruction around

generalization, they must face the inevitable prob-

lem of selection.xSince some generalizations are
more powerful than others, teachers should choose
those that offer the greatest utility or broadest
application.

] . .
! As a guide to sejecting the most comprehensive

generalizations, teachers may find useful the follow-
ing criteria stated in question form. -

« To how many varied areas, events, people, ideas,
objects, etc., does the deneralization apply?
(applicability)

« How likely is that the relationship which the
generalization suggests does not indeed exist?
- (accuracy)

» To what degree does the generalization as stated
lead to other insights? (depths) -

« To what exfend does the generalization suggest
important aspects of ‘human behavior and ex-
plain important segments of today’s world"
(S|gn|f|cance)' ,

o How much information does the generalization
encompass? (breadth)

« How many complex concepts does |t mclude’
(conceptual strengths)‘ .

’
ce .

*From Jack R. Fraenkel. Hclping Students Think and Value: Slralcgics‘]or Teaching these Social Studies. Englewood Cliffs, New

Jersey. Prentice-Hall. Inc.. 1973. p. 109.
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Explanations

Teaching students to generate and use facts, con-
‘cepts and generalizations in the social studies is

obviously important. These are a means to an end.’

The important aim is for students to come to grips
with explanations of phenomona, which is the work
of social scientists and other scholars. Since the
social studies draws its content from many disciplines,
students will deal with several types of explanations.
Briefly, explanations are a series of generalizations
linking together concepts and factual claims to
impart meaning to a series of occurrences or to
behavior.

_Explanations follow different patterns. Some may
\be deductive; others may be based upon statistical

13

~
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probabilities; still others may be based upon a
narrative reconstruction of a sequence of events or
a description of ideas, interests and desires that
motivate individual behavior. Explanations are an-
swers to questions posed by the inquirer. Why did
the French Revolution occur? Why does a relatively
large percentage of Americans own automobiles?
How was Jimmy Carter able to win election as

president? What caused the-Civil War? . )

In response to the last question, a typical question -
dealt with in the study of U.S thistory, many explana-
tions have been given. Sometimes “historians cite
multiple causes, sometimes they cite a single cause.
For example, compare these two explanations.

“

And of the American Civil War, it m‘% ’
safely be asserted that there was a single
cause, slavery ... When events are re-
duced to their last elethents, it plainly
appears that the doctrine of states’ rights
and secession was invoked by the South
to save slavery, and by a natural antago-
nism, the North’ upheld the Union be-
cause the fight for its preservation was
the first step toward the abolition of
Negro servitude . . . lIfthe Negro had never
been brought to America, our Civil War
could not have occurred. ‘

"Historian James F. Rhodes

Slavery was the surface issue; the real
conflict went deeper. Twice before in our
history évullificatio‘n had been attempted
with veiled threats of secessiof, by New
England during.the second war with

In neither case was slavery an issue;
rather, it was the belief that local eco-
nomic interests had been unjustly injured.
In short, éecesgion would have been quite
possible if Negro slavery had never existed.

Historian Harold U. Falkner '

[y
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It is important that students become aware of
explanations when they come across them in their
reading, viewing or listening. Students should un-
derstand that these explanations are a particular
way of organizing factual claims and ideas, and
that alternative explanations of the same phenome-

_ . v -
non are possible, indeed even desirable, ‘until the

19

great weight of evidence cléarly indicates the likely-
validity of one explanation over competing explana-
tions. )

I9

England, and by South Carolinain 1832.



Skills

Skill development is an essential part of the social
stidies program. As soon as children can talk, they
begin to acquire infarmation by asking questions.
Sooner or later parents and teachers are unable to
provide the information, Lohg before thaf, children
begin developing the skills needed to answer their
own questions and to solve their own problems:

To achieve the success as a student. and an adult, -

each student must become proficient in finding.
analyzing, evaluating and applying information.
Skills should be developed that will facilitate satisfy-
ing relationships with other people. Because these
skills are vital to successful living, their develop-

ment has become an important’ goal of education -

and a key part of the social studies curriculum.

Skills are meansto an end, not ah endin therhselves.
- Skill development must start very eary in life be-

cause skills are acquired, retained and refined _
through practice. Themore complex the skill. the
more practice it takes to acquire and master its use.

A skili indicates a specific proficiency which in
combination with other interrelated skills enables
one to become competent,

A compentency indicates a broad statement that
encompasses a combination of skills.

Success in school and in many ether settings is
related to skills mastery. Being able to comprehend
and communicate ideas, to find needed information,
to work with other persons on a task, are essential
life skills. The social studies program aims to

. develop these skills in. students and to provide

opportunities for skills to be used.

:-’-‘-"f"'é%
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Characteristics of Socia‘l Studies Skills

>

As frequenﬂy as possible, skills should be
taught in situations that reqiire their use. If

the students see that the development of a certain
- skill will help them gaih success in school or in life -

outside the classroom, they are usually much more
eager to develop it than they would be if they had to
learn’ the .skill for use in an isolated situation.

\ Students learn more successfully if they feel a real

need for developing the skill.

Social studies skills are highly interrelated.
The student -seldom uses any one of the social
studies skills without using others. For example, in

order to communicate effectively in a report, a

gStudent might have'rq\f/ -

Q

« find materials in a library;

¢ read to find answers to questions;

« interpret maps, globes, graphs and charts;

«. take notes;
+ make a bibliography;

« write with clarity and accuracy.

A skills program must provude for mdwudual
differences. In planning a skllls program, the
teacher must consider the different needs, interests,
experiences and abilities of individual students. To
achieve optimum student growth classroom goals
and teaching strategles must provnde for these
differences.

Students must read social studles materials
creatively and with comprehensuon. The in-
ability of students to read social studies materials is
one of the greatest problems that teachers face.
The social studies teacher should be a teacher of
reading who can help students read and compre-
hend social studies materials.

ERIC

Aruitoxt provided by Eic:
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Students should learr to read social studies materi-
als creatively, i.e., they should learn to communi-
cate with the author by adding ideas to those
presented by the author and talking back to the
authol. agreeing or disagreeing with the ideas
presented. Reading creatively involves the use of
many of the thought processes.

To comprehend written social studles materials,
the student must be able to visualize what the
author had in mind. *“Picture-reading” is an effec-
tive way of achieving this goal.

Social studies skills require students to think.
All social studies skills call for thin&@_skills. A
student cannot develop proficiency in any of these
skills without developing though -processes. For
example, a student making a map comparing the
main types of farming and industry in two states
must learn map and globe skills. But just as
important, the student should practice skills of
comparing and contrasting, analyzing similarities

and differences, inferring reasons and predicting -

future trends.

To develop a skill, the student must practice
it correctly.’A student cannot gain a skill merely
throug:/observation or by reading about it. ‘The
student’ must practice the skill correctly with a
desire to improve performance; mastery is attained

.with considerable practice.

The student improves the ability to perform
a skill over a period of time. The student
develops skills gradually as the result of a succes-
sion of appropriate learning experiences. A skill is

* not mastered all at one time. Instead, the student

begins by first learning the skill on a low level of
performance. Then, gradually, progress is made to
more advanced levels.

g
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| Values and Attitudes

As people grow and learn through experience, they
develop general guides to thinking about the world

their behavior in it. These guides give meaning and

direction to life and are called values. In essence,
values are standards and principles for judging
things. ideas, people, actions and situgtions. People
build their own value systems through a multitude
of experiences related to other people, ideas and
events. Values are the things in life that are consid-
ered worthwhile or desirable.

In addition to values, individuals develop attitudes
to-respond to particular people, objects, situations
or actions in consistently specific ways. Attitudes
may be defined as behavioral expressions df devel-
oping values. Attitudes are acquired tendencies to
respond positively or negatively, favorably or unfa-
vorably to persons, groups, objects, situations, ideas
or events. Values, however, are more basic ele-
ments in one’s way of looking at the world; they
underlie attitudes. Whereas people may have a
great many attitudes, they generally have far fewer
values.

The process by which people come to hold certain
values and exhibit particular attitudes is referred to
as socialization. Family, church, school, recreation,

government and other institutions, as well as the

society at large, serve as agents of socialization.
Although many scholars have noted the special
relationships among learning, personality and values,
educators have been divided by several major
questions.

e Should schools undertake a conscious, active
role in values education?

« If so, should they attempt to teach specific values
or be neutral?

o If sch'ools attempt to teach acceptance or com-
mitment to specific values which value should
be selected?

"« How should instruction be organized and what

teaching methods employed to deal with values?

Certainly these are delicate issues and there are

many interpretations of the statement that the
school has definite responsibilities in helping young
people develop values necessary for preserving and
strengthening the principles of a free society. Educa-
tors should be concerned with helping students

Some of these values are
« the dignity and worth of the individual;

» democracy as a way of life and government;

» enrichment of society through cultural diversity; .

« acceptance of rights and responsibilities to one’s
nation;

« afree and open market in the- exchange of goods
and services; ‘

-

« respect for those who are different in terms of
appearance, race, creed or national ‘origin;

« the peaceful interdependence of nations:

e education as a vehicle in the pursuit of human

and social happiness.

There arg many other important values, but cer-

tainly these rank high on the scale of values which
the social studies can convey to students.

~ If schools have responsibility for openly dealing

with values and dttitudes, then what values should
be dealt with? How do schools deal with them?
Value phenomena may be studied, examined, com-
pared and evaluated much like any other kind of
social science data. Students must first understand
what it is their society stands for before they are
able to develop an appreciation or commitment to

it. .
l

What are the specific implications for those who

" teach social studies? In addition to studying-about

-

identify and analyze values from the substance of

the social studies and helping them develop priori-
ties of social, political and economic values that
advance the cause of responsible civic behavior.

22

values as content, students should also be provided
with opportunities to analyze value issues. The
selection of learning experiences should be guided
by the cognitive and emotional maturity of the
student. As students gain jn logical, analytical
skills, they can apply these skills to dilemmas
occurring in personal, community, national or global
situations.

Certainly the values component of the social stud-
ies program is complex and often controversial.
Local school systems and communities must ad-
dress this area carefully and make appropriate
curricular choices. A value-free classroom is nei-
ther possible nor desirable. Public school educators
and social studies teachers in particular have defi-
nite responsibilities to help young people develop
those values and attitudes necessary for preserving
and strengthening a free, humane and just society.
Essential to this society is the development of
citizens who are able to exercise reasoned, critical
thinking and who have developed a commitment to
democratic ideals and way of life.

22
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Social Particip'atio,n —_

Roles, Skills and,Experien'ces

The acquistion of knowledge, the learning of funda-
mental cognitive skills, the development of atti-
tudes and values and the ability to engage in value
analysis gnd moral reasoning are but prerequisites
for students’ social participdtion. A curriculum that
does not have as a fundamental goal the develop-
ment of students’ willingness and abilities to partici-
pate effectively in a society’s political economic,
social and cultural affairs is incomplete. Good
citizenship has consequently been a longtime goal
of social studies instruction.

Too often the goal has-not been translated into
specific meaningful experiences that prggided op-
portunities.for students to develop a.willingness to

participate, a sense of belonging. a sense of -

community, a feeling of power to influence people
and institutions. Specific skills and -abilities are
needed to translate personal and group goals into

" effective action in civic affairs. When a student

Q
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completes a high school program, he or she should

be able to say, ‘I know what’s going on, I'm part of

it and I'm doing something about it.”

Such a sense of community involves multiple levels;
it begins with the family and expands outward as
children mature—to involve peer groups, neighbor-
hoods and the school’s larger community. Eventually,
this sense of community extends beyond to a region,
the nation and._perhaps in some respects to all
humanity. In its basic form. however, a community
may be viewed 3 ‘1§ a group “(1) in which’member-
ship is valued. as an end in itself, not merely as a
means to other ends: (2) that concerns itself with
many and significant aspects ofthe lives of members;
(3) that allows competing factlons (4) whose mem-
bers share commitment to common purposes and
to procedures for handling conflict within the group:
(5) whose members share responsibility for the

actions of the group; and (6) whose members have

enduring and éxtensive personal contact with each
other.”? The development of a sense of community,
argued to he- the single most important goal for

A ,
education in the decades ahead, requires a useful
fund of knowledge, clarity of attitudes and values,

cognitive and human relatlons skills and responsi- -

ble social participation.®

In a democracy social participation should be based
upon a reasoned commitment to fundarnental val-
ues such as justice, dignity and worth of individuals
and rationality. Such participation should be en-

. couraged from the primary grades through senior

high school. Students ‘should participate in both
in-school and out-of-school activities. Some activi-
ties may fall more into the categories of observa-
tion and data collection. Others may involve more
active categories of organizational and leadership-
roles.

Not all social action involves direct or actual partici-
pation in school or community affairs, although
that may be.an ultimate gaal. Some activities may
also be categorized as readiness activities. These
include role playing, simulation games and other
devices assigned to develop readiness for handling
actual experiences that can be provided later or for
which suitable direct activities cannot be provided.

Finally, although social participation activities may
focus. on the resolution of issues or problems or

attempts to bring about change, they also may =~

involve activities supportive of institutions, organi- .
zations, group or socially accepted patterns of civic
behavior. Some participation may include volun-
tary. efforts in community agencies that provide
services to citizens such as day care centers or
scoutirig groups. What is important is for the indi-

‘vidual to develop a sense of community, that is, a

feeling of belonging, of shared goals. responsibili-
ties and rights and a sense of personal worth and
power to contnbute usefully.

In planmng school programs to provide opportuni-
ties for achieving social participation goals, the
following descriptions of roles. skills and experi-
ences may serve as a useful guide. )

.

'National Council for the Social Studies. Social Studies Curriculum Guidelines. Washington. D.C.. NCSS 1971, p.15.

“Fred M. Newmann and Donald Oliver. Clarifying Public Controversy: an Approach to Teaching Social Studies. Boston: Little. Brown

and Company 1970. pp. 329-30.
*R. Freeman Butts, **

The Search for Purpose in American Education.”

23

Today's Education. March April. 1976, 65:84.
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Soclo-Clvl;: Partlclpqtlbn Roles and Related Skills*

Treats others with respect
and fairness

Role Skills Parﬂcip}ﬁon Experiences
Observing and reporting « Listens and observes Attends group meetings *
' « Records main ideas or other Interviews individuals
information Prepares and distributes question-
naires o '
Gives reports by’
written or oral account,
. . media presentations or
‘ panel discussions.
Supporting and helping e Performs tasks as directed Tutors others .
’ ' « Works well with others Supervises activities or tends younger

children .
Shares experiences with older persons
Assists teachers, public officials or
volunteers in service-related tasks
Works for the election of political
candidates ’
Participates in a community interest

group

Soliciting and advocating - «

Obtains the views of others
States position clearly

‘». Provides reasons for advo-

cated position

Knows how to influence -
others through appeals to
their interests ’

T
Engages others in discussion of selected
issues or problems
Establishes positions based on logic
and evidence
Brings problems and potential solutions
to the attention of leaders and others
inschool, community or organizations
Mobilizes support for course of action

‘Organizing and leading o

Identifies goals and
priorities

Plans and coordinates
group activities

Matches roles and tasks
with individuals according
-to their interest and
skills |

Creates a favorable working
climate

Implements plans of action

Establishes a special interest group. for
the purpose of meeting a special need

. in school or community

Volunteers to chair action or task
committees in school, church or civic
organization

Seeks elective office in a group or

_ organization

*Adapted from Judith Gilliespie and Stuart Lazarus, “Teaching Political Participation Skills,” Social Education. October, 1976,

40:373-78.
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Social Studies Strands

\

Pl [
A social 'studies program for grades 9-12'should
enable studénts to meet minimum Georgia Board
of Education graduatlon requirements. The pro-
gram should be developed on the ‘basis of the
following three considerations. First, it should be a
systematic extension of the K-8 curriculum in the
areas of knowledge. skills, attitudes and values and
social participation. Second. the program should
be ‘compatible” with local ‘needs and resources.
Finally, students should be provided with a choice
%t alternatives 1o meet state and local requirements.

Y—‘-'Q, . >
The social studies curriculum of the secondary

schools should be designed -around three strands,
Global Studies, United States Studies and Behav-
ioral Studies. No smgle Jpattern gf courses and
grade-leyel program recommendadtions is sugdested.
Some courses may be designed basically for ninth

and 10th graders, others may be more appropriate

for 11th and 12th graders. The grade-level place-
ment of such content is not crucial, but the inclu-
sion of program options for students is important.

World Studies. This includes emphasis on world

Seéondafy l;ggg_ram-

The problems of population,
and energy management and food availability re-
quire_an increasing awareness of thé interdepend-
ence of people in produring solutions both from the
hnstoncal perspective and in a contemporary context.
An effective world studies program must empha-
size relationships among people and cultures.

_—United States Studiés. This includes emphasis

history, world geography, cross-cultural studies -

" (anthropological, historical, geographic) and cor-
parative institutional studies (economic, political,

social). It also deals with contempérary world prob-
lems and issues, current affairs and future studies.

onU S. history. constitutional development, founda-

‘tion of government, citizenship. social and eco-

nomic development and domestic or forelgn issues
confronting the United States. The schools must
teach a firm understandmg of the basic prmcnple

of our democrafic héritage, the nature of self- ,
government and the responsibilty of each citizen. A

U.S. Studies program should provide students with

opportunities to examine complex po]ltlcal social

and-economic issues and to develop decision-making

skills necessary for effective citizenship.

‘Behavioral Studies. The fields of psychologyr’.

sociology and anthropology are the major areas in
this strand. Focus is upon concepts and principles
that help students understand individual human
behavior, behavior toward others and group behavior.
Students should be given opportunities to deal with
both research and practical applications that illus-
trate the validity of basic principles of behavior
which tend to strengthen the individual and society.

Requirements and Recom°mendations' |
. For Georgia Hngh School Social Studnes Programs

)

-/
) Minimum
Required Recommended Desirable
u.s Studies . Qtr. Sem. Qtr. Sem. Qtr Sem.
«U.S. History and Government‘ 3 2 3 2 3 2
«Citizenship (functions of government, .o - _

.political processes and law-related studies) 1 1 1 1. 1 1
eEconomics/Business/Free Enterprise 1 , L 1 1 1 1
World Studies 3 2 3 2 3 2
Behavioral Studies 0 0 1 1 1 1
Electives 1 0 0 0 3 1
Total 9 "\6 9 7 12 8 " .

25
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.~ High School Social Studies Program

. .
— : ' . ’

The social studles program in Georg|a schools for students.in grades, 9-12 should provide opp

rtunities in -
the following areas of study. These topics can be organized in a‘gumber of patterns, these are n¢ .

as discrete courses

UNITED STATES STUDIES * h
United States History-Government.

American Culture
American People

Ah Expanding America ~
Reform Movéménts
American Government
American Economic Life -

£ .

- WORLD STUDIES "

World Hlstory

Early Clvnhzat;ons

Development of Eastern Civilization

*
- Development of Western Cnvthzatlo
*

* Development of Latin American °

History,

*

Modern World Hlst(lry A

-

¥ o® X ¥ ¥ x ¥

United States in World Affiars

Cultural Expressions of Various

Principles of Economlcs BusnneSS/Free

Civilizations (art. music. literature.

1

uggested

S .
v

" BEHAVIORAL SCIENCES ~

[ - -

'Anthropology

- * Natyre of Anthropology
* Anthropolbgncal Thegries of Cul-,
" tures

.%ocn*al Group\Qrganizations and

- DLQ:‘"(U(IODS
*» Linhguistic™ Pétterns as. Reflectlons
ofa: Cul\lu'e o >

A . L\

-’ .

Ps'ycytﬁ ogy” .

) etc.) . :
Enterprise ‘ * Economic Issues * Nature of P§V5h0|095’ N -’
* Economic Concepts p * Political Issues” *-. i * Stages of Human Growth and
* Private Enterprise . * Interdepengence ' ; Development )
* Product and Resource Markets . ) ) : Vo Creatlv’e Thlnkmg(.Process N
* Function of Government World Geogrophy ' 7 Lca'mmg ‘and Languagc ’
* * The Nature of Geography

Economic Systems
Citizenship Edu'cation

. . . .
Structure of American Government

¥

Cultural Area Studies}
Latin America -

Deuv IOpm&:nt
Personality Theories
* Individual Development

* Middle East. Devclopmcnt of Self-concept

* Branches of Government North America Understandmg Relationships— "*
* Political Process Europe R lndwtdualand Group

* Foundation of Law Afrita - , . P

* Citizen Particlpation . Asia . e : SOC'OIOQV .

* Principles of Constitutional Govern- Australia Y * Nature of Socnolpgy

# ° ment ]
Principles of Democracy
* Decision Making Skills

*

World Geographic Patterns
Urban Analysis
Interdependence

* Culture. Socnalnzaf:on Groups and
= Institutions _ ~ s
* Communication )
* Cultural and Social Change
* Cultural Contact g\d Diffusion
e

* If advanced placement credit i€ to be awarded for World History or American History, content and specific
objectives_developed by the College Board should be used.

- ’

E]{[C . f
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Sample Course Guides

This section includes three examples from the U.S.
Studies Strand (see page 25). Each example incor-

porates elements of a curriculum guide (seé page’

27) illustrating different degrees of detail. The con-

tent areas are Economic Business Free Enterprise.

United States History and Government and Citizen-
ship Education. Each of these samples illustrates
essential elements of curriculum design discussed
in this guide.,

The outline of a course guide uses the conom-
ics content to highlight elements of a guide. The
concept scarcity is used to relate examples of
content to elements of a guide. -

The sample course outline uses the history
content to show two ways a course can be outlined.
This sample outline, using the thematic approach
and the unit topic of American Culture, illustrates
how course elements can be developed.

The sample lesson plan uses content from Citi-
zenship Education to chart exemplar lessons in
detail. The lessons are matched with corresponding
coh'ce\pts. performance objectives, indicators, activi-
ties and resources and are keyed to Georgia Board
of Education high school graduation requirements
(Georgia Board of Education Policy IHF) and to
Basic Skills Tests objectives used for tenth grade
testing program. '

\

>

Elements of a Guide

Course
Description
C e N : o Objectives Contgnt
. Outline
. - .
@" . )
. P v, Activities
. ¢
L : Resources Evaluation
‘ N & T
B 2
t
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“Sample Course Outline

Economics/Business/Free Enterprise

\

Definition
Because economic problemis in our society have
become increasingly serious and because solutions

require a basic knowledge of economic principles.

greater emphasis on economics is needed from.

kindergarten through high school.

As citizens mature they face increasingly complex
economic problems. An understanding of basic
principles and a grasp of the workings of the
American economic system are essential. To func-
tion effectively as a citizen one must not only

understand our economic system but also relate
this knowledge to our political system. Only then
can citizens totally fulfill their responsibilities as
part of an informed electorate. The process of
economic analysis can increase the ability of the
student to reason rationally and objectively. and
thus can contribute to mental growth. The ratio-
nale for the course Economics Business Free Enter-
prise is found in the commitment of the schools to
contribute to the educational growth of students
while enabling them to become more useful and
economically literate citizens.

General Objectives

1. Explain the basic economic problem facing all
societies. )

2. ldentify the three questions facing every eco-
nomic system and analyze how our society
has organized to answer these questions.

3. Explain the interrelationships among natural,
human and capital resources and human needs
and wants.

4. Describe how specialization permits scarce
resources to be more efficiently used and assess
why it is important for both domestic and inter-
national economic activity.

5. Describe how supply and demand determine
prices for each good. service or factor of pro-
duction.

6. Complete a decision-making exercise using a
method of problem solving designed for mak-
ing economic choices.

7. Describe the characteristics of the private en-
terprise system. ) '

8. Describe and analyze how the profit motive
© helps to determine resource allocation and
distribution of income.

9. Describe and analyze the relationship between
profit motive and rewards for risk-taking.

g

28

10. List a variety of sources of funds for financing
business enterprise. '

y

11. ldentify and discuss the various forms of busi-
ness organization and the advantages and disad-
vantages of each.

12. Explain the role of competition in the private
enterprise system and list its benefits to
consumers.

13. Describe the role of savings and investment in
capital formation and relate its significance to
levels of production.

14. Explain how the advancement of technology
increases productivity. benefits the consumer
and stimulates the growth of the economy.

15. Describe the various types of market structures
with regard to number of firms. level of
competition. type of products and determina-
tion of prices by competitive or noncompetitive
processes. ’

16. Describe the role of prices in allocation of
resources and goods and services. ¢

17. Explain the relation between price and quantity
of goods demanded and supplied.

18. Discuss how the productivity of labor. capital.
land and entrepreneurship helps to determine

N
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19.

20.

21.

22.

23.

24.

25.
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the incomes to cach of the factors of production.

Discuss the effects of unionization on income’

distribution and resource allocation.

l)escril)c‘(he role of money and the effects of

increasing or decreasing the quantity of money

in a private enterprise economy.

Investigate career opportunities by studying
the current and future availability of jobs in
various industries. professions and the public
sector.

Analyze the skill requirements for various job
choices and assess the personal qualifications,
education and training necessary to acquire
and retain these jobs.

y

Analyze distribution of income among various
skill levels and relate how changes have occured
over a specific period of time.

Compare and contrast the principles, purposes,

characteristics and effects of various kinds of
taxation.

Discuss several effects of government regula-
tion on consumers and producers in the Ameri-
can economy.

26.

27.

28.

29.

30.
31.

32.

Looking at the history of American economic
development, tell why the federal government
assumes a role in helping stabilize the economy.

Explain how economic specialization promotes
foreign trade and world interdependence.

Differentiate among traditional, command, mar-
ket and mixed economic systems with regard
to :

ownership of property, .
distribution of income,

role of government,
econdmic incentives.

apow

Describe the structure organization of the Fed-
eral Reserve System and list its main monetary
policy functions.

State what Gross National Product measures.

Analyze the role of savings and investment in
capital formation and growth.

Describe the impact of inflation on the eco-
nomic decisions of business and households.

Explain how the federal government’s taxa-
tion and expenditures policies affect inflation
and employment.



Principles of Economics/Business/Free Enterprise

Modified Structural Content Diagram

What?
Function of Government Economic concepts
. . Services : ‘ Wants and needs
Regulations Scarcity choices
Redistribution of income Resources
(taxes and transfer payment) - Opportunity cost
Stabilization E ) Supply and demand

Specialization. division of
labor. interdependence

Growth and Stabilization Policies

% ' | . Monetary policies

Fiscal policies

Inflation policies

Employment

Saving and investment

Measuring the performance of
economy (GNP. ctc.)

How? } For Whom?

Private enterprise Decision Making Product and Resource Markets

Forms of organization Values Markets for gof@% and services

Competition Goals Price mechanism

Risk Goal conflict trade offs Types of competition

Profit - Resource constraints limitations (monapoly. etc.)

Values and goals © Utility Factors of Production — land. ‘

Economic incentives Optimization : . labor. capital. entrepreneurship

Financing private : Demand . Circular Flow of Money
Enterprise Advertising . Income Distribution

Functions of business Lifestyles :

{production. etc.)

Decision-making -
Consumer surplus

Foreign Trade Economié Systems

Balance of payments Traditional
Balance of trade Command
Comparative advantage Market
Mixed
30 N
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Sample Performance Objei:tivés and Indicators

Concepts — scarcity, unllmlted wants, limited sources, opportunity costs, specnallzatlon, interde-

pendence.”

Performance Objectives

Indicators/Tasks

The student will be able to

1. demonstrate an understanding of
the basic economic problem facing all
societies. :

The student will be able to

*1-A. list the three questions facing every economic

system;

*1-B. label correctly each of the economic systems,
given the definitions;

*1-C. list four basic kinds of economic systems;
*1-D. match five key concepts from tho lesson with
their respective definitions; -

1-E. describe and distinguish in writing among the
command, market, traditional and mixed economic
systems; i

1-F. chart on a poster or the chalkboard the key
principles of socialism, communism and capitalism;

1-G. identify the econdmic system -in U.S.,
England, Soviet Union, Japan, China and selected
other countries; . .

2. describe how the American society
deals with the problem of scarcity.

5

*2-A. define the concept scarcity;

*2-B. list the basic elements of a market economy;
*2-C. explain orally or in writing how specializa-
tion permits scarce resources té¢ be used more effi-
ciently;

2-D. trace the process of utilizing resources to
meet demands in the private enterprise system;

2-E. list examples of human’and capital resources;

2-F. distinguish between examples and nonex-
amples of renewable natural resources; .

2-G. chart the process of using resources to meet
consumer demand when given a simple model of
scarce resource allocation;

2-H. contribute to a class discussion on the ways
the American society determines how a given eco-
nomic good (such as cars) will be produced;

2-1. determine the opportunity cost of certain
choices from a list of personal wants;

2.J suggest solutions to the problem of the gap

between unlimited wants and limited Tesources.

*minimum competencies

Sample Course Content

Unit Theme—Scaréity .

I. Economic Concepts
e Wants and needs
e Scarcity and choices
« Resources
¢ Opportunity cost
e Supply and demand

ERIC
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II. Economic Systems
« Traditional
e Command
. Marké;
e Mixed

31 31
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circular flow of money .
income distribution
career choices

O

RIC

Aruitoxt provided by Eic:

32-

redistribution of income

mixed
market
traditional the regulations
command . government's services
rolegin our stabilization
economy taxation
kinds of
economic =
[ N
systems E g
’ (3 oE: =
o)
e W é: £ EO.
%‘-':o:'%fe”% § ;5 £ ‘
! -‘3 L3
v, 4 $ o problem
4% $ &5 as
% . Qg o
s Y] \N\‘a‘ob\?““s 9
0‘9‘ a \’e\ov
Cb“
’
’ unlimited | limited business cycle
wants resources inflation
recession
- A0S SCARCITY unemployment
N ' th i blem:
eC\S \0 9 e economic problem:
\}J\\ﬂ‘ ?_-,5\5 use O Nes® how do people deal with
9‘05?‘ wn b this scarcity? 7
eﬂ\w fo’ Q’Ql- ’
% prSo
g the Prog, luy,
three - v Yer >%0s
& :
economic 5«7 a
questions - ) 52’ & ™ 3
IS & s 2 >
. SPs A
oo /o %% . :
TN 3% solutions
- o Y & 0. % .
‘ F&s %% ;
2 5"4 % 5 W
) Lo CY
< 5 <}
monetary policy
fiscal policy
) labor unions
foreign unemployment
trade economic insurance
growth
! |
What? How?
supply and demand - factors of production GNP
________ equilibrivm_price____ | forms of oxganization
resources competition - o s
opportunity costs econqmic incentives
interdependence risk
specialization profit
division of labor values and goals .
enterprise -
functions of business
For whom? )



E

Sample Activities

1. Introduce the three basic questions fac-
ing every economic system.
What? How? For Whom?

a. Have a class discussion in which the stu-
dents derive the three questions themselves.
Ask students to brainstorm as many questions
as they can. Record them on the chalkboard.
Lead them to condense their questions into the

three basic ones. The advantage here is that.

they are thinking of the questions themselves
and are involved.

b. Have students read a section in the textbook
or relevant pamphlets or other reference material.
Guided reading techniques enhance learning.

2. Data retrieval chart

Ownership
of property

Economic
systems

Distribution
of income .

-

Which system would you prefer if you were

a. an average hard-working citizen who just
wanted a job so you could take care of your
family?

b. the leader of a country rich in coal who
wanted industry- to get away from using im-
ported foreign oil?

c. the head of the agriculture department who
needed to plan for enough food to, feed t
people of the nation?

d. a market analyst or business executive who
had money and support enough to manufacturer
a new product?.

Role of
government

Economic
incentives

traditional ) .

command

market.

mixed

3. Mapping

Use a desk-size outline, map of the world. Have
enough colored pencils or pens for each student or
small group of students to have at least four differ-
ent colors. Help students identify the top 10 or 15
major economic powers in the world. Help students
identify each of those countries by its economic sys-
tem (traditional, command, market or mixed). Have
students fill in their maps with an appropriate title,
relevant information in the key or legend and data
displayed in an attractive manner. Then ask stu-
dents to generalize and evaluate what they found
out. -

4. Musical Chairs

In order to illustrate scarcity. have students play a
short game of musical chairs. In the game, the
chairs represent the limited supply of resources.
Label each chair Goods and Services. The students

represent the urilimited material wants of people, .

and each student carries a sign labeled Unlimited
Wants. The music starts and stops as in the tradi-

* tional game of musical chairs. The game begins

Q

with 10 chairs and 10 students. When the music

RIC
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stops, each student will find a chair. This illustrates
that all needs for goods and services are fulfilled. To
adjust the situation to represent increased population,
add one more student (increased needs). The game
begins again. When the music stops. one student
will be left standing (that is. a need is unsatisfied).
Continue the game, adding one more student each
time. Two wants will be unsatisfied, then three and
so forth.

I3

3 . -
After the second round ask (the students "what -
should be done with the student left standing. One
of .his or her wants was unsatisfied because there
were not enough resources to go around. (The
response will usually be to share.) Keep repeating
this question in rounds 3. 4. etc. As more people are
left with unsatisfied wants and needs. the remaining
students become less willing to share and often
refuse.

At this point, discuss the following.

1. Why did the desire for goods and services
increase? (Population increase)

2. Why weren't there enough goods to go around
to everyone? (Not enough resources)

33
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3. How can the gap between unlimited needs and
limited resources be resolved? (Cut back on
population. learn how to produce the same with
less resources. get along with less or learn how to
produce more with existing resources)

4. Why didn’t the sharing the resources work as
more people were added to the game?

5. Are there other ways to allocate resources?
Discuss some of these (command. traditional. market.
mixed economies). -
(Taken from AMERICAN ENTERPRISE, TEACH-
ING NOTES; see Sample Resources list.)

5. Define resource

Define resource as anything that people can use to
satisfy wants. Ask students to list some unusual
things that would fit that definition.

Ideas

e a mind is a terrible thing to waste
« buffalo chips for housing
« handle from worn out broom for window guard
e body heat in office building.
aspirin from coal :
e laser beams ,

6. Choices

It is essentlal to apply economic.understandings to
the students’ personal situations. This can ‘be done
with sarcity and opportunity cost simply by
asking students to compile a list of everything they
want. The lists will bé endless. After the lists are
completed, discuss the following.

a. Are you able to satisfy all these wants?
Why not? (impossible due to more wants relative to
available resources)

.

b. Announce that each student has just received a
gift of $100 to satisfy personal wants. Since $100
will not cover the cost of all the wants on their lists.
choices must be made. Ask them to fill out a chart
placing their choices in the lefthand column and all

the unsatisfied wants under costs in the righthand

column.

Choices Costs

c. Why are the items in the righthand column

costs? (By satisfying the wants in the choice column..

they had to forego the opportunity to buy the
remaining items. This is opportunity cost.)

34

d. Isscarcity a problem experienced only‘b'y students?
Give an example of a scarcity problem faced by
your family. community, state, nation or the world.

e. Ask the students to keep a log of tconomic deci-
sions they make during a week. Have them analyze
their log entries in terms of how scarcity affected
their decision. What was the opportunity cost of
each decision (what was given up?). -

Now that the students have an understanding of
scarcity and opportunity cost, ask them to discuss
other situations. Scarcity is a relative concept. For
example, in the southern colonies labor was scarce
relative to the large amount of land available for
farming.

(Taken from AMERICAN ENTERPRISE: TEACH-
ING NOTES; see Sample Resources list.)

7. A Model — By Bread and Cheese Alone

lmagine a market economy somewhere in the world

" which produces and consumes only two products. -

The people in the economy live entirely on bread
andcheese. Study the model carefully, and con-
sider’ hqw this economy decides what to produce,
how to produce it and for whom to produce:it.

First. much of the what question is answered by
the fact that these people just happen to like bread
and cheese. and only bread and cheese. But how
much of each? Since these people live in a free
market economy, they are not told which to buy.
They will divide their spending between bread and
cheese in whatever way appeals to their tastes.
Assume that they have been spending half of their
income on bread and half on cheese. Now suppose
these people decide. of their own free wjll. that they
want more cheese and less bread. What happens?

First. the bakers and the cheesemakers learn of the
change in taste not from a king or commissar, but
from simple observation. The bakers find them-
selves with bread unsold at the end of the day. That
is a signal to them to cut back production. The
cheesemakers. on the other hand, find that they
have sold all their cheese before the end of the day.
That is their signal to try to expand production.

But the chain of events has just begun. The
cheesemakers cannot simply ‘'make. more cheese
immediately. First. they will have to get more milk,

‘more labor and more equipment. If any of these
_ingredients is jn short.supply. the cheesemakers

may change the way in which they make cheese as
well as the amount. If skilled labor is hard to come
by. the cheesemakers may train more people. work
their present staff overtime. cut corners in the

34
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cheesemaking process or try to devise hew ma-
chinery to do part of the work that has been done
by labor. From any of these changes. a new how
answer would result.

At the same time bakers will find that they must lay
off some of their skilled workers as production is
cut back. These workers may be lucky enough to
find jobs in the expanding cheesa industry. However,
their new jobs will probably neither pay as well nor

be at as high a skill level as their old jobs in the:

bread industry. Farmers with land that is fine for
raising wheat but not so good for raising dairy
cattle will also feel the squeeze (at least until they
can shift to another crop that is just as profitable).
Their friends with good dairy lands will prosper.

Thus, there will be a redistribution of income as a

result of the shift in tastes from bread to cheese.
The for whom question is answered not by law but
by impersonal market forces. Those who gain from
the shift in taste get more income with which they
can buy more of the economy’s bread and cheese
than before. Those who lost from the shift in taste
end up with less money to buy bread and cheese.

The real world, however, is more complicated than
this imaginary economy of bread eaters and cheese
eaters. In the real world. thousands of products
exist. But the same basic process is still at work. In
a market economy, free market forces. responding
to the demand of consumers alone, make the major
decisions about what goods are to be produced,
how they are to be produced. and for whom they
are to be produced.

(Taken frorn STRATEGIES FOR TEACHING ECO-
NOMICS see Sample Resources list.) . =

8. Federal Budget Exercise*

Suppose the U.S. Congress was faced with the
decision to allocate $100,000;000 for new programs.
How would you recommend the money be spent?

1. food for poor Americans

2. research on cure for cancer

3. food for poor in India or Africa
4

. development of nuclear power by federal gov-
ernment

research and development of mass transit
.housing for low income families
low or no cost loans for college students

grants to local governments for education needs

® ® N @

subsidies to U.S. farmers to encourage produc-
tion of food

Rank the above nine items in order according to
your priorities, i.e., which program would you give
the highest, which the lowest priority, etc.?

Rank Program No.

Highest priority

RN OR LN -

Lowest priority

~ -

**Focus for Discussion,” ByS. Stowell Symmes. Director of Curricuium. Joint Council on Economic Education, 1212 Avenue of the

Americas. New York. N.Y:"10036

O
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Sample Resources

Resources should be drawn from a variety of sources. The following are examples of some of the many
materials available.

Teacher Materials
American Enterprise Teaching Notes, New York: Playback Associates.

Aspects of Economic Education in the Classroom, Washington. D.C.: Securities Industry Foundation for
Economic Education, 1979.

Brown. M.J., Improving Comprehension and Vocabulary Development in Economics, Athens, GA:
Center for Economic Education, Univ. of Ga.
Calderwood, J.D.. and G.L. Fersh, Economics for Decision Making, New York: Macmillian, 1974..
-
Campbell, S.R. ed., Our Economic System: Essays and Teachers’ Guides, Chicago: Sears, Roebuck,
and Co., 1976. o g :

Coieman, Comparative Economic Systems, New York: Holt, Rinehart and*Winston, 1968.

" Hansen., W.L. and others, A Framework for Teaching-Econoﬁn’cs: Basic Concepts, New York: Joint
Council on Economic Education, 1977.

Patton, Improving the Use of Social Studies Textbooks, Washington, D.C.: National Council' for the
Social Studies, 1980.

Prehn, E.C., Teaching High School Economics, New York: New York City Council on Economic
Education, 1976.

Strategies for Teaching Economics, New York: Joint Council on Economic Education, 180.

Warmke. R.F.. and others, The Study and Teaching of Economics, Columbus, Ohio: Charles E. Merrill,
1980. - : : '

Catalog {1980) for consumer education and economics:

Social Studies School Services

10,000 Culver Blvd., Dept. D

Box 802 , : :

Culver City, Calif. 90230 ' -

Textbooks

A wide selection can be found in The Georgia Textbook List.

- Student Materials

About the American Economy. Channing L. Bete Co., Inc. Greenfield, Mass. #01301. cost: $1, grade level: ‘
9-12. ' o BN e S

The American' Economic System . . . and Your Part in It, Economics, Pueblo, Colorado, 81009. Single
Copy. free; grade level, 10-12. : o

The Market System: Does It Work? Educational Service Bureau, Dow Jones and Co.. Inc.. P.'O. Box 300,
Princeton. New Jersey, 08540. cost: free catalog of materials available, grade level: 1-12.

U. S. Economic Growth. U.S. Dept. of Commerce, Supt. of Documents, U.S. Government Printing

" Office, Wasington. D.C., 20402. cost: write for free catalog. grade level 10-12. _

Films - 16 mm

American Enterprise Series, Phillips Petroleum, order through Modern Talking Pictures Service, 4705-F

‘Baker’s Ferry Rd.. Atlanta, Ga., 30336. Color, 30 min.. with William Shatner. cost: free loan as a series or

individually. grade level: 7-12. Series: Innovation, Organization, Government, Land People

36 35



Free Enterprise, Fisher Barfoot, Piggly-Wiggly Southern, P.O. Box 569, Vidalia, Ga 30474 Color, 14
min.. 1975. with Efrem Zimbalist Jr.. cost: free loan. grade level: middle-secondary '

The Kingdom of Mocha, Standard Oil, order through Modern Talking Picture Service, File Scheduling
Center, 2323 New Hyde Park Rd.. New Hyde Park, New York, 11040. Color, 26 min., animation. cost free
loan, grades: 7-12.

The National Economy Quiz, Film Librarian, Public Relations and Advertising. Aetna Life and Casualty.
Hartford, Conn., 06156. Color, 28 min., 1976. cost: free loan, grade level: 10-12.

Film Strips.

+

Economics of the Energy Problem, Public Affairs Dept., Exxon Co., USA, P.O. Box 2180, Houston, TX.
77001. Color, animation, cassette included, cost: one set free per school. grade level: 9-12.

The Family Economic System J.C. Penney Co., available through any retall store. Color, 13 | min., cost:
free loan. grade level: 7-12. .

’

Film Loops

Chain of Experts: Dwnsnon of Labor, Eallng Corp.. Cambridge, Mass., 02140. Color, 3'min., 1969. grade
level: elem. - secondary.

»

Games and Simulations )
Enterprise, Interact Co., P.O. Box 262, Lakeside, Calif., 92040. grades 7-12. 4

New City Telephone Company. SoutherQBell Telephone Co.. Hurt Bldg.. Atlanta, Ga., 30303. cost: free
for school resource center, grades 9-14.
Programmed Instruction "

The American Economic Series, Behaworal Research Laboratorles Box 577, Palo Alto Calif., grades
. 8-11. Seven books—The Free Enterprise System; The Gross National Product; Problems of Economic
Stability and Growth; The Federal Reserve System; Taxes and Government Spending; International Trade;
Capltallsm, Communism and Socialism.

Commumty Resources ‘ o
_Such a list should reflect what each community offers. Consider the following.

‘State Consumer Affairs Ofﬁ.cg S
State Capitol _ L . ' . .
‘Atlanta, Ga. 30334 . - o

« Public relations officer of local industry

e American Association of Retired Persons

Officials of local banks and loan companies "

Local, state and federal agencies ‘

Parent with a particular expertise e Yoo '

Better Business Bureau B _ o : . ‘ o
Chamber of Commerce  *~ y " ‘ '



Sample Evaluation

Varied instructional assessment strategies recom-
mended for use in economics.

A. Teacher-made test
B. Commercial exa;nination
C. Teacher observation

. Student self-evaluation

D

E. Peer evaluation
F, Student contracts
G

. lndepgndeht study

H. Participation in simulat.i“on and ro]e playing
1. Effective use of computer-assisted instruction
J. Research economic issues and problems

K. Student conference

L. Classroom questions

The measurelﬁll:nt of the behavior to be demon-
strated or per
mance objectives and indicators.

v

rmed should be keyed to perfor-
LT ’ ¢



Sample Course Outline

" United States Hlstory and Government

A}

. lntroduction ’

The first law which required students graduating
from high schools in Georgia to complete a full
vear in- the study of United States history and
government ‘was passed in 1923 and updated in
1953. When APEG (Ga. Code 32-657a) was passed -
in 1974, this requirement was retained. The High
School Graduation Requirements Policy (IHF) passed
by the Georgia Board'of Education in March 1980
reinforces this requirement. The course must be

equivalent to one Carnegie unit — one year, two _

semesters or three quarters dependmg on the organi-
zational pattern of the school e -

Batlonale - L ""'l>.

The study ohhlstory and government shpuld help
students become knowledgeable \in the: h_erlt_agg of

* our nation. They need knowledge of our country. its '

peoples and its institutions. Through the study of
historical development students gain an under-
standing of the lessons of the past and an apprecia:
_tion of the struggles and contributions of the. men
and women who made America what it is tc

.'.:problems confronting our political leaders and the
role of our country in the modern world. ~ o

Fundamental bellefs are drawn from the Declara- .

tion of lndependence and the United States Consti-
tution with its Bill of*Rights. Our country is the

oldest ' large-scale democracy and mamtalns its

ay: "
__This study should include an understanding of the

growth.iinder the oldest of written constltutlons To.

bea functron_mg
student must “deVelop an understanding of and
commitment to democratic principles_ and their
appllcatlons

,(?;en ina democratlc society. the '
evel

General Objectives.

The student will be able to - -

1. Analyzé the factors that led to the colonization
. of the Noyth American continent.’

AT C . . L%

2. Distinguish between various state and local gov- ~
ernmental patterns which developed during the
Colonial Period.

3. Analyze social and economic patterns which
developed ‘in the American colonies.

" 4. Analyze the Declaration. of Independence and

give examples of thé& hardshlps faced by the

o colonists, the loss of ‘personal freedoms, the

economlc restrictions and governmental regu-
lations tHat led to the American Revolution.

5. Compare and contrast the Articles of Confedera-

* tion and the Constitution of the United States.

. 6. Analyze the Bill of Rights. in the Constitution
- = asit applies to the citizens of America tloday

7. Analyze the meaping of constltutlonallsm and
limited goverhment

8. Trace the growth of the party system in the
American Political System.

9. Interpret “Manifest Destiny” and expansnon of
the West e

10. ldentlfy the causes and events leadmg to ‘the
Civil War. .

- ‘r;‘.:

Y

.v,_

11. Analyze the results of the Civil War and the
effect on Reconstruction.

12. Trace tl:Le development of the lndustrlal Revolu-

tlon in Amenca ,

" »; {
Demonstrate an understanding of the changes
+in Amencan lifestyles and though as industrial-

13.

14. Trace the developments Wthh led to Amenca

emerging as a world power.* B
o h

Analyze the Progressnve Movement as a p liti-

cal force lm(Amencan politics.

15.

Analyze the causes and effects of World \
on the Amencan public. -

‘Analyze soc%l o
1902-1937. &

Nlustrate the“:,“
standing of the ;

16. ar ]

17. changes in America from

u

Sy

18.

r; 3
gf.,}22 E(lall}ate the Vonces of Protest and the demand
7 for refdﬁns in the 1960s.

L
25 Analyze 'Khe role assumed by the Amencan
government

relations.
39

39 :-

ash of 1929 through under-< :

a@er World War 1l in forelgn‘

57
A

.




24, Demonstrate how Americans attempt to. solve
domestlc problems

25. Analyze the socnal and economic conﬂ;cts
" throughout the world as related to our own
Qovernment Y A

| g‘t’

26 Analyze how conﬂlctmg philosophies of private
'enterpnse and- socialized control affect the
Amencan government’s role in solvmg domes-

tic economlc problems

Elements Commeon to Historical Development °

: ' _'Chi"o'nology _<Political:. 1
- ~Time - ‘ ~ Economic - :
Record of past Types ~Cultural -0 -
- facts of ' Geographic
History is - ‘patterns . History Social
: ‘interpretations ' , ~Military .
‘Systematlc narrative R Technological
< Restrospection P Intellectual
~Chronicle: ' Biographical
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-7 ..<. ' Thematc A‘pprloach'l ; ,
.United States History and Gov_gr-n‘nl:en‘t-l

K °

L
American I The Constitution — background and development
Y i . ‘ R S government ————— 1 Therole of government
N ' —— The living Constitution — challenges and changes
' ) —— Background of our economic system
American | |—— American colonies — mercantile capitalism
K . economic —— New natiqn — industrial capita_lism
' life business )
» ] — Era of finance capitalism —E farmers )
workers '
- I—— Regulated capitalism - role of government o
. - ’ ) '
' o — Ba‘ckgro”tmd to U.S. policy
& | © United States — Theypungnation
. , " T in world affairs — The(gxpanding nation
. ) . ——— A powerful nation — isolationism '
Lo ' . ] e —-,A powerful nation — !eadersﬁip and irivolv%ment
A 8 . "
United States - ' ) ¥ . ' f-‘;;:?ﬁf"e'ifa" i.deals and values .
, History - R American .., RS Changing qumlm -
oA — —— Infulences of science and technology
- and : culture —— Literature and the arts — reflections
Government . b—— Changing culture — influences and issues
. — Earliest americans
"" American — Nation of immigrants
" people Melting pot theory
— Population patterns
e —— Minorities in the United States
< —— Eupopeans come to America
N ,::‘::Z:ndmg ~ — Westward to the Pacific
—" Beyond the nation’s boundaries
' L Educqtion
v b f— Labor
~ ! ::‘:’:em — — Mental health .
) - —- Women’s movements -
~ ey s S —— 'Prison reform
- Physically handicapped .
N Ta i '
- " “6‘ .
A
2 ‘.“ (
. 5. -
o " '
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Chronological Approach S
United States History and Government .-

;Three Quarter Plan

e N, e

' R r
R BRI

The republic
is launched

Colomal Perlod
to 1875 R
\ Social reformsq o
and the Wi

American cnvuhzatnon

1

t. %" From compromise
to conflict

&

L " First Quarter .

B -
Y "

_—fhe calonial period _____{: Europe makes use of the New World

3 Engli'sh colonists develop a new way of life

v ! Yo

New nation arises - . I: Causes and aeffects of the American Revolution

An experimental period

Democracy flou‘rishes___[:- The Constitution is adopted

Functions and services of local government .

I

Domestic policy emerges
————E Development of political partles

Jacksonian Era ; -

Technology and industry emerge
—— A nation of |mm|grants

Reform movements '

— Influencefm American culture
L— From’ compromlse to conflict

—— Manifest Destiny and westward expansion’
- From compromise to conflict

t—— The Civil War

- —— Raconstruction -




Post Reconstruction
to the
New Deal {1932)

ERIC -
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Second‘Quanﬂter

—— Railroad building
* — Mining .
— Cattle . ‘
\—— Farming )

Expansion and
development

—— Wagons to railroads

The triumph |—— Steel
of the Coal
machine —— Oil

‘—— Inventions stimulate growth

Urban growth E Labor movement .
Slums and palaces — sharp contrast

-
’

Agricultural Major changes in farming methods
revolution E Commaercial agriculture emerges

——The fate of the Indian R
Black experience
—— Oriental immigrant

Minority .
experience

Laissez faite
| __ Free enterprise
Government controt

Changing culture , New ideas challenge older beliefs .
influences and iSSlF_'{: Major advances in American culture

The United States International influences and responsibilities
emerges as a world power : Reforms of the Progressive Era

Crusade and disillusion New attitudes in world affairs
—:The First World War

Crowth of business

Return to isolation | - The Roaring Twenties
The Depression begins

. Autos

The great change Ad men

1902-1937 Aviation
" The Jazz Age

L The crash Herbert Hoover
. E- Stock market crash



: Third Quarter

— The New Deal __—E The Roosevelt years

The New Deal evaluated

The world at the [: War comes to Europe
crossroads The nation fights in greatest war

The U.S. emerges Toward collective security
asa ———E The Marshall Plan :
world leader — The Truman Doctrine

-~

. The Cold War [: Atomic and nuclear power
- Creation of the United Nations
The Korean Conflict — Problems of loyalty and internal security

New Deal (1932) . . )
to Present Eisenhower — Dulles foreign policy
The Cold War thaws ——E The New Frontier

The Great Society '

. : The Vietnam experience _: The Nixon Years
. . The national trauma

- Social changes accelerate
Protests of the 1960s

_ Reform movements (postWW 11)
Mass culture as influence
Science technology

Modern U.S. emerges

Environmental demands
: Economic issues
L America’s future Role in world affairs
’ Role of government
i New American ideas and ideals

o 44
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Two Approaches: Chronological and Thematic

'This section attempts to identify basic ideas which
. might be used in developing the course of study.

Two approaches are suggested. One is chronologi-
cal and simply studies the ideas in each time period
as one event follows another. The second approach

is thematic. A theme is chosen and an in-depth
study of that theme is developed. Whichever ap-
proach is used, the goal is to help students gain a
basic understanding and appreciation of United
States history and government.

RIC

Thematic Approach

United States History and Government can be
arranged around various themes or general topics.
This approach allows for the chronological develop-
ment of an idea or theme as it recurs throughout
history. Some suggested tdpics have been outlined
on page 41-44. The following outline illustrates the
steps to consider when planning a course, mini-
course or unit of instruction.

‘

Course Title — United States History and Govern-
ment

Course Description — This course will provide”
students with opportunities to explore national and
personal ideals and values, to trace changing life-
styles throughout history, to analyze the influence
of science and technology, to study American litera-
ture and the arts as reflections of American history,
and to identify, analyze and evaluate the issues and -
influences on the changing American Culture.

Sample Performance Objectives and Indicators

Performance Objectives

Indicators/Task

American Culture—Ildeals and Values '

The student will be able to

1. identify some basic American ideals
and values.

-The student will be able to _ @
i ; la.’jdﬁﬁtinguish among the definitions: of v}i'fi- =
" ous concepts dealing with ideals and values by
" matching terms with appropriate definitions;
1b. list at least five basic ideals-and values;

lc. discuss relationship between national and
personal values;

1d. identify basic American ideals and values
from literature;

le. prepare a time line showing the historical
development of basic American ideals and
values;

If. use both primary and secondary sources
while preparing an outline for an essay.

n
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American Culture—Changing Lifestyles

The student’will be able to

2. identify and analyze the changes in
American values and attitudes through
lifestyles.

The student will bea able to

2a. place on a map the major population and

trade centers during the colonial period of 1700-
1750; '

2b. describe the influence of the ‘frontier’ on
the American way of life - past and present;

2c. trace population shifts using historical
geography;

‘2d. construct a bar graph illustrating popula-
" tion growth from 1790-1970;

2. identify the major manufacturing (and

farming) regions of the U.S;

2f. analyze differences between generations in
values, attitudes and lifestyles of people in the
community. .

[

Sample Course Content

" Unit Theme — American: Culture

1. Ideals and Values

A. Identification of ideals and values
1. Individualism
2. Protestant work ethic
. 3. Religious tolerance
" 4. Mobility

B. Historical perspective
1. Origin
2. Development
3. Changes

Changing Lifestyles

A. Colonial experiences

B. Frontier influences

C. Family roles

D. Transportation

E. Rural to urban migration

«3
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Sample Instructional Activities

la.

1b.

1b.

1c.

1f.

RIC

Use the dictionary and thesaurus to find defini-
tions and synonyms for the following terms.

ideals

values

principles v B
beliefs

goals

attitudes

symbolism

assimilation

acculturation

conflict

.compromise

Brainstorm answers to the question, What
would the Man On The Moon see and.say
about Americans if he looked down and ob-
served people in the United States? List the
student answers. Responses into basic ideals,
values and beliefs.

Read aloud to the class portions of ‘the article

Miner, Horace. “Body Ritual Among the
Nacirema.”

58,1956, pp. 503-507.

Identify several key aspects of the American
culture highlighted in the article.- Encourage
students to observe their surrondings and try
writing a similar article about some feature of
our American culture.

Have students number down their papers from
1 to 15. Ask students to write down a list of at
least 10 to 15 answers as quickly as they can to
the question, Who Am I? -

Catalog the first three answers, Then catalog
their last three answers. Categonzg and ana-

lyze the responses. Do they relate just to the’

individual or do they relate to others. (One
survey showed that- American answers revolve
around I, while German answers relate to oth-
ers around the individual.)

Have students systemiatically prepare an essay.
Given a list of possible essay topics, the stu-
dents should conduct research to make an
outline of points to be made in an essay. Have
students use at least one primary and two
secondary sources in their research. Suggested
topics include

Who comes to America and why? ’
Why intergration was (is) bad (good).
Why segregation was (is) bad (good).

American Anthropologist, Vol.

Who were ihe-,immigrants? Who are the im-
migrants? "
Have the students actually write an essay from
their prepared outlines.

To ﬁxr(her develop their ideas, have them share
and discuss what they wrote with others.

2b. Read the following discussion of the Frontier
Myth. Have students write an answer to’the
question, Is there a Frontler Myth? '

The :development of movies, pulp magazines and television
created a tremendous demand for stories that would be simple
to comprehend, spiced with interesting”characters and full of
action and excitement—a surg’hcnpe for success. Writers
created stories embodymg the frontner myth—

a. that frontier people werersﬁarplx (jelineated into good and
bad, such as the settlers agamst’e Indians, the homesteaders

- against the cattle ranchers, the honest sheriff against the rustlers;

47

‘people such as the town drunk,

b. that the frontier contained int sting, sometimes eccentric

sgamblmg casino woman
with the heart of gold?’ tl'ie ln’dnan givmg his or her life for a
settler friend;

|.,‘(,‘. .1,"'

c. that frontier‘l!e’was exciting, §i

' }i'ith escapes from jail,

/S he 900d characters losing?
he lhe honorable thing?

Recently, wntgx; ha}v croaled Wésterns pokmg fun in a good-
natured way af. the f)'onuer mylh Mwnes puch as Support Your
Local Sheriff, and telewsnon wghpws such' ‘as - F Troop are ex-
amples. Debun!ung the frontser t‘nyth through satire is* now a
popular art among wnters : ¢ -

o .-\n als

Denying the fron' r myth by reahsrq Was parafnount in the film
High Noon, which. although £anciful in the. endmg ‘was realistic
in portraying the m‘otwes of the townspedple!for 'refusing to

_ assist the sheriff. ASWedlsh produc‘uon JThe Immigrants,:showed

settlers facing everyday problems ’as they sought to secure the
necessities of life and- bﬁ,ld homes m the Amer;can‘West

Is there a frontier myth?




Growth Game — Population Explosion

2d. Draw a circle on the floor or playground or

2f.

place a string in a circle approximately 10 feet
in diameter. .

Ask two students to come forward and get
inside the cirtle. Ask them to move around to
see how much space they have in the circle.

Add two more students to the circle, Ask them
to move around. .

Keep adding two students to the circle. . .each
time asking them to move around

The students will find it more dlfflcult to move
and problem of space will be emphasized.

Have students construct an interview schedule
to determine the lifestyles of older people in the
community. Encourage them to try to inter-
view two people (one with a rural background
and one who grew up in an urban setting). The
following: questions could be used to help stu-
dents compose the questions they want to ask.’

1. What games. did you play in your preteen
years?

2. What kinds of foods did you eat?

3. How did you spend your‘leisure time?

4. Describe a typical school day?

5. Qutline a typical day during the winter
months of your teens?

6. How would you and your famlly celebrate
the Fourth of July?

7. Who were some of your heroes or heroines?

‘8. What was you relationship with your famlly
members?

9. What did you like most (least) about your
envn'onment in your early years?
10. What do you think about America today?

Have students conduct an interview with older
members of their community. Record the re-
sponses to find changes in values and attitudes
which may explain changes in lifestyles.

Analyze the results of the interviews. Evaluate
the interview questions and technique for
effectiveness. Devise visual dlsplays to present
the data collected. .

-
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: Sample Résources *
Activities : .
Grobe, E. P 500 Essay Projects For American Htstory Classes J Weston Walch 1976.
: Atlas
Atlas of U.S. History. Hammond, 1977. '
Sale, R.D. and Karn, E.D. American Expansron A Book of Maps Bison Books, 1979. -
Catalog ‘

Social Studies School Service Catalog. 10,000 Culver Blvd., Dept 10, P.O. Box 802, Culver Clty.
Calif. 90230 _

Films ‘

A wide selection of films may be borrowed from the Georgia State Film Library.
Filmstrips

American West: Myth and Reality. EAV, 1976.

American History on Stamps. Kevin Donovan Films, 1976.

Exploring American Values. Sunburst Communications, 1975.
General References

Armour, Richard, It All Started with Columbus: A Merry Mangling of American Htstory from Co-
lumbus to Nixon. New York: McGraw-Hill, 1961

Finch, C. Norman Rockwell’s America. New York: Harry N. Abrams, Inc., 1975

Fine, S. and .
11, New York: Wi’ Morrow and Co., 1985.

Morris, Richard‘B., 400 Notable Amencans. New York: Harper and Row, 1965. -
Photo Aids .
Teaching U.S. History: 50 Political Cartoons. J. Weston Walch, 1975. .

Simulation

Disunia: A Simulation of the 21st Century Parallelmg the Problems of Soveretgnty in 1781 1789.
Interact, 1976. ,

/
Teacher Materials : - \ )
Freidel, F. ed., Harvard Guide to American History, Boston: Harvard University Press, 1974.

King, D.C. and Long, C. J.. Themes for Teachmg U.S. Htstory Conﬂtct and Change. Global Perspec-

tives in Education, 1979.

Textbooks
A wide selection can be founJ in the Georgia State Textbook Ltst
Transparencies

TransparencyandDupItcatmgMasterBook(elght setsolelessons) AEVAC, 1976.

~

N ‘.4 L L N

,mwn. G.S., The American Past: Conflicting Interpretations of Great lssues Vol. 1 &
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Sample Evaluation

The measurement of behavior should be keyed to
performance objectives and indicators. Evaluation

should not only be used to assess student perfor- '

mance but also to determine the effectiveness of the
class work toward meeting stated objectives. The
following instructional assessment strategies are
recommended. :

« Teacher-made test

« Commercial testing program

« Teacher observations and elinecdotal records

« Participation in snmulatmn and role-playing
activities \ #

« Classroom questions and d|Scussmns

« Student conference

« Student self-evaluation .

« Student contract agreements

o Independent study

« Research projects, reports and presentations

« peer evaluation |

Evaluation of student progress and teaching effec-.

tiveness should be diversified and systematic. Some

strategies are more reliable than others for assess- -
ing the variety of student behavior. It is important-
for the teacher .to develop a conscious plan of

evaluation that goes beyond final exams and report
card grades. Summative evaluations should be
combined with formative assessments done continu-
ously throughout instruction. The following pro-
posal is one example of how a teacher designed a

~grading system which provided alternatives to

teacher-made tests and homework questions.

‘e .l

50

Remaking the Grade*

To achieve an A in the course, the student needs 12 points; a B. -
10-11 points: a C. 8:9 points; and a D. 6-7 points. Points can be
earned in a combination of options from the following list..

Tests. Two tests per grading period. An A grade is worth 4
points: a B, 3 points; a C. 2 points: and a D7 1 point.

Book Review. Either a standard book review of a chapter-by-
chapter reaction paper. Pass Fail: 3 points for Pass. ;
Debate. Arrange details as to time. format and organization of
the group. Pass Fail: 2 points for Pass.

Art. A collage. painting or sculpture depicting a social pmblem
or current event is acceptable. Prior approval of theme is

necessary. Pass-Fail::2 points for Pass.

Oral. One point given at the teacher’s discretion to those who
make an unusually-good comment or point in class dlscussmn
Research Paper! }‘Toplcs can be anything covered in class or
in a-related field. Prior approval of topic and format of paper is
necessary. Papers will be graded: Honors. 4 _points; Pass. 3
points: Fail, 0. .

TV and Movie Reviews. Specnflc shows mentioned in class
will be suitable for 300-500 word reaction paper. PassFail: 2
points for Pass.

Civic. Community volunteer work requiring a minimum of 6
hours per grading period plus a 300-500 word reaction paper on
the work done for the organization: 5 points for Pass.

All assignmenfs are due the Monday of last week of the grading
" period. Students can bring failed assignments up to passing

standards.-Except for the tests category. students are to select
only one assignment in each of the above categories.

This scheme could be adapted or adopted by teachers to fit their
particular environment of local community resources, student
abilities and interests, and administrative requirements for grading.

[

*Henderson. J. M.. “Remaking the Grade"” Today's Education.
March 1973. p. 15.

S0
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Sample Course Outline

Citizenship education should provide students an

opportunity to acquire the basic competencies for
understanding and participating in the political
world. Knowledge- of political concepts eénables

students to gain a clear and useful picture of

political relationships. Students also need the skills
to acquire information, to analyze critically and to
make decisions about public issues. Citizenship

Education encourages commitment to democratic

‘Citizenship Education :

values, participation in the democratic process and

a reasoned ‘reviéw of the political system.
l

The school from primary grades to secondary
level, ‘serves ‘as>a laboratory for partncnpatory
citizenship. The ‘knowledge, skills and attitudes
acquired by: students at school influence their views
of their roles in the democratic process.

General Objectives
The student will be able to

1. Support the basic principles of individual rights
and freedoms, maklng choices within the frame-
work of concern for the general welfare;

2. Respect and apprecnate the worth and dlgmty.

of the mdnndual

3. Explain the techniques of social action (e.g.,’

how to win support for desirable change) and
how to cooperate with others in achieving
goals;

4. Make reasoned decisions based on the skills of
gathering, mterpretmg. analyzing and evaluat-
mg data

5. Demonstrate a knowledge of the structure and
funiction of local, state and national governments;

6. Demonstrate -knowledge of constitutionalism
and federalism as the framework within which
'our government is organized and operates at
national, state and local levels.

-

- 7. lllustrate governmental operations and how

policies are formed and executed;

8. Acquire a knowledge of the role and responsi-

bilities of the individual in promoting effectlve
_government;

9. Exercisethe citizen’s roll in the decision-making

process of government and policies;

10. Demonstrate a‘,commltn.lent to the idea that a
‘- public office is a'public trust;

51
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11. Accept cwlc responsnblhtles and discharge them
fanthfully.

n‘;'

12. Recogmze the lmportang:e of Skl"S and knowl!-
edge needed for responsnble cmzenshlp partici-

pation; » AT

importance of the citizen exercis-
s and privileges in the democratic

13. Ilustrate th
ing the righr

process;
Demonstrate a commit to law and understand:

the structure, purpose and processes of the
American legal system; . ,

14.

15. Identify the basic goals,of United States foreign
‘policy in order to make rational judgments

about foreign policy decisions;
16.

Demonstrate knowledge of our relations with
other nations and the manner in which these

relations are condu&'ed

Demonstrate knowledge of human interdepend-
ence and the need for cooperation among
people of the world in the interest of peace and
human welfare;

18. Reqognize contributions to the development of
“country and culture by people from many na-

tionalities and.ethnic groups;
19.

cratic heritage;

20. Develop a positive attitude toward the 1dea of
democracy and the method by which Ameri-

cans have solved their problems;

21. Develop a positive attitude toward democratic
values and their contributions to human wel-

fare and happiness.

o1

Identify basic beliefs and values of the demo- »

’



' Conceptual Ftamework
A for szenshlp Educatnon

. T
2:Globaliam *
Yrade - o

&Commumcnlmm
. Interdependence
Resource allocation -
International erganization

. International alliances

Conflict resolution

Fareign policy

s ?ﬂ.laclple- ‘
ol . -
Dewmocracy

Majority rule
Minority rights
Individual rights
Popular sovereignty
Dignity of the individual

Lt Compromise
< - Education
T Globalism Cl(lun‘hlu sun.
N Compact .
. ' Change’ "' Asking qucslinns L
. S, (‘alhennq information -
\ : Orqunizinq mlnrmdlum Y
valunnng mlonud‘lmn
e » 2% Critical lhinlunq skills
- ‘[)(-Immg issues
’ ' - * Defining alternatives

Analyzing alternatives

Identifying implied values
Evaluating consegtiences
Making a decision

Principles

of

Constitutional . .

Government . Positive Disposition

Republic - Toward

[edémlism l_h-ocndc Valuas

Bil} of Rights !;ldualily

Separation of powers . Liberty

Limitations of power- . N Humanitarianism
Justice

Representative’ dcmoaaty
Checks and balances ',
General elfaro

Legitimacy
Rule of law

Freedom

Foundations

. ‘ ol
Citizenship Law
Participation Law
Voting " Fair trajl
Citizenship Due process
¢ Rights and Responsibilities Judicical system
Citizen influence Legal responsibilities
s Decision making Rights of the accused
- \ Public opinion Judicial review
’ g ass media Penal system

Appeal

R
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 Governmental Structure
Branches of Goverament

Political Process

Politics
Law.making
Palicy making !
Election process
Political ethics

Political parties

Political leadership

Implementation of laws

Electoral college
Interest groups
Caucus

Power




"

Foundaﬁons of
',American Govemmenl

v

Structure of American Government SRR

¥y . o

Popular sovereignty e
Government s

Representative democracy TR
Federalism cooe 7 U A o
Separation of powers - Y AERPR R
Checks and l)alances ‘

Formal and informat- rules on pre5|dent|a| recruitment -
.
Constitutional guidelines for the presrdentral role.

' The l-’resielenq'y

Roles of the president R
Presidential decrsufn making o
A&;encres of the executive branch

Formal and informal rules on congressronal recrurtment
[——Organization of Congress

"The Congress

The'Counts

Roles of the congressional representatives ’
The influence of informal rules on legislative role. -
Congressional decision making '

Purpose of the federal courts

. ——Organlzatlon of our federal court syslem

."State and Local

~'Selection of tenure of judges
Interpretation of lndwlduai rights

‘——-— Organization of state and Iocal governments

Services provided by state and local governmients

‘Governments

' f-—-Major problems of state and local governments .
Relations between local. state and.pational governments <= -

R A,

Role of the Crtrzen in the Amerlcan Polltlcal Process

People of the Unlted States—a nation of |mm|gran15'

_’l'o Be An
w0, ‘American szen

e

Who is a Lmzen’ . AR
Rrghts and respolmlnhtles for Amcruan cmzenshlp
N \ . '
—— What is polm(s’ ‘ oo

Politi¢al parties and government

Politics
.in Action

—— Political parties and polmu.ms i
L——— Elections -—L—_——Campargnrng for office
o Electing our leaders

What is political behavior?

l;olilics and
the Citizen

. Citizenship

Political participants

Voter behavior patterns

—— What kind of citizen are you?
——— Individual political actions

*_in Action -

~

Pressuire groups
Hoiv the’ cmzen keeps informed

Forces of change in' world affairs

s~ Preserving freedom in a divided world

The Citizen in
the World Commumty

ERIC ¢
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- Alliances with other countries

t—— The individual in world affairs

— The United States and the United Nations, s
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) - The Citizen and the Law : o
‘ : . . . crg
: , _ ) .
Foundation ) —— Origin of our legal system - Lo Q"{
of Law _ . - L—- Functions of law
- e Ge‘nerql organization, .
. Federal Court '.; -0 ‘ The Supreme Court '
" System ' - : Foue ,
S v L——Judicial review R |
o * . o . . ) * - h
. .l - Religion: ‘ .,
- First Amendment - Expresston .
Freedoms - Assembly
. 4 Petition- i ° '
. ""Search.:i‘nd seizure 1 . ;
. ——— Right to a speedy trial i
' L — Right to counsel B . .
Rights of — Right to an impartial judge and jury ! :
. the Accused " ———Right to confront and cross-examine witnesses .
Y o +——Right to be able to call witnesses on one's behalf, N
' ' ' ) L——Right against self-incrimination .
. [ , . L. B
. ’ .
o * i %
'” L) U,..;‘ ’ 3 » i o ﬂ"‘ &~
. ' - ’ : At ; T g .. N
- o . . .
.. ) : X"
.. o ;T )
. , . B R . P L ; B N K
Concepts for Three Componeiits of Citizenship Education .
E The Citizen and ) < ‘Structure of - . . ' The Role of the Citizen‘in the
w - The Law y ‘ 'A-mgrican‘qGoven'lmem b American Political Process :
. . L . . .
- law g * democracy ) * ¥ immigrants . ‘
due process . " republic. - ¢ T f citizen ~ . .. - s et
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The following. less()ns were designed for a'ledchmg
unit on Llllzcnshlp in Action. The*Sample Lesson

' Plan uses the sanie elements of ulmculum found in

U

‘the Outline of a. Course Guide and the Sample

Course Outline. This section goes into moye delm}
about planning for classroom instruction.

ol %
The sample lesson' plans coordinate performance .

objectives, indicators, concepts and activities for

" use in an instructional unit in cmzenshlp education.

“The curriculum components of knowledge. skills,

values and attitudes and social participatiori are

Samble Lesson Plans - | AP
Citizenship in Action :

addressed in the sample unit plan, Llllzenshlp in

“Action. Four performance objéctives have been

used to illustrate the four components. Perfor-
mance objective one deals with knowledge, two with

“skills, three with values and attitudes and four with

social participation. Teachers and instructional plan-
ners should feel free to use, delete or substitute their
own activities or indicators for those inclided in
this guide. The purpose of this section is to show
examples of lesson plans, not a completed guide.
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" (*Minimum competencles)

value judgments, data

retrieval chart

\
11, Representing multiple | Hepburn, 1976
‘ interests—role play, Shields, “Great Park
’ research, usingnewspapers | Debate,” Atlanta Constitu-
“tions, Jime 8, 1980
. Berryman, 1973
1, City council meeting— |, Hepburn, 1980
simulation Tretten, 1977
» N ) -
Ny
! |
I

5

A
A . ‘
S - LessonPlanl '
' ~ Citizenship in Action : :
- . ' ] N
rl’ L} ] . R * » T ‘~
Concepts Performance y .Indicators “Activities " Resource Evaluation CBE BST
— Opjettiyes ' Materials
. v L " ’ » P
: v .
‘ “The stugent will | A The student will be able to_ fa. Chain of command | Georgia Government | 1. Teachermade | Learner | Reading
v be,able to ' " ’ charts, interviewipg Organization Chart toxts A 3,
’ ' . v S . ‘ B. 4, 6,
o qovernment ilustrate goven- | *a.-trace the ghain of conmand-jn a 1b. How a bill becomes | “How a Bill Becomes Law | 2. Self-cvaluation D. 1.8
o federalism | mental operations *|  governmental structure. ¥ law—~charts, ~sequencing | In Georgla” pampllet from | ' E 9,10,
. checlyp and and ljnw policies | *. given the steps-hecéSsary for u‘l)ill 0 o , Secretary of State, 1974 | 3. Peer-cvaluation 11,12,
balances are formed and become afederal law. list them sequence. | ;o The Law Chart Set .- | Citien | 13
o division of p | eecuted. ¢, identify different types Mares and relate 4. Observation L
powers : & the to different levels of governgyent, Ic. Property taxes— - | Comparison of the Georgia |  instruments 2 Math
« lobbying . desgribe specific problems a %’ computations, surveys, and U.S. budgets “Major Lo 67,
o value conflict \ + advantages to vnrinus'g’ovcrmmw\ts ;é‘a(iillg pic charts State and Lpcal Taves in | 5. Assessnient of; 9,11,
o publig requlation working together. ‘ ' Georgia” from lmproving student rcsear(‘h 15
v COMproise " e. compile and rank by velative importance, | ¢ Citizenship Education, 1980 | * .
"L doniing alistf city (or county) seryices. v —] 6. Group inter- Problen-
« tasation ' f.describe and analyze the pmblvm‘ul o4 1d. Levels of government~ | Hepburn, 1980 1 action checklist solving
‘ ‘ _ representing multiple interests i providing! using newspaper, group | Atlanta and or local ' 1.2,
& public service, o discussion | newspapers 3.4,
g’ g, apply procedures of public regulation of 6,8,
’ land {open space) to a hypothetical le. Government services— | Functions of federal, state : 10,11
situation, L ranking, rating $ystem, ' and local government chart’ 12




Concepts Performance Indicators Activities Resource Evaluation CBE BST
Objectives Materials
2 The student will The student will be able to
be able to
o fiscal policy make reasoned — [*a. graph a breakdown of the state budget | 2a. Budgets—interpreting | Jackson, 1979 1. Assessing student | Learner - | Reading
o budyet decisions based for the most recent fiscal year. data, qraphs (ffice of Planning and written reports A 1,34,
» politician on skills of *b. analyze a news story as reported in at least | Budget, 270 Washington St. B. 189, .
» frame of gathering, inter- two different publications to identify exam.- Atlanta, Ga. 30334 2. Observation of C. 10,11, 12,
reference preting, analyzing ples of bias or misleading use of facts. student partici: D, 13
o burcaucracy | and evaluating ¢. amalyze the accuracy and discuss the 2c. Data analysis—use | Jackson, 1979 pation E.
o mayor-council | data, appropriateness of technical data, and misuse Gilliom, 1977 ‘ Math
» Commission 4. describe advantages and disadvantages of 3. Student checklist|  Citizen | 1.7, 10,
. c.oum'il-nmlmger ‘ various forms of city governmental 2. City Government— | Hepburn, 1980 of concepts and 1. 12:15
orgahization, charts, interviews, writing | Local city officials related activities |~ 2, ‘
e. project some ffects which changes in | reports - 3. Problem.
population will have on government requ- 4. Student comple- solving
lation of limited resources. Ze. Population changes— | Dept. of Natural Resources | . tion of charts or 16, 89,
hypothesize, plan anew | Pound, 1975 diagrams 10,11
(* minitaum comipetencies) city Regional planning commis-
sion 3. Teacher check-

)
~
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list of decision-
making skills

. Classroom

questions and
discussions

iR
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Concepts Performance Indicators Activities Resource Evaluation CBE BST
‘ Objectives Materials
4 The student will The student will be able (o 3b. Responsibilities of Office of the Gavernor L. Teacher evalua- | Learner | Reading
be able to Governor—research and | Pound, 1975, tinandobserva-| A | L3,
report tion of student B. 4,6,
* COlrts demonstrate a “a. define legal terms dealing with rights of participationand | D, 18
+ jurisdiction commitment to the accused and due process of law. Jc. Nuclear power plant | Nuclear Power Plant groupinteraction|  E 9,10,
o due process law and under- [, describe the governor's powers and the | dilemma—value conflict Dilemma—handouts . 112,13
o tules of the structure, Constitutional limitations on the governor's | and resalution Municipal Electric 2 Assessmentof | Citizen
evidence purposes, and authority. Authority—handbook of student research l. Math
o burden of proof | processes of the | . describe the consequences of alternatives Georgia state agencies paper 2 7,10,
o plea bargaining American legal  for resolving 2 political value conflict, Telephane books 3. 12,15
o verdict system, d. match different types of courts with their 3. Teacher-made '
o precedent system. jurisdictions and level of government, tests of basic Problem-
+ senlencing e. defend in writing whether our criminal | 3d. Courts and their juris- | Courts and their Juris- concepts solving
' Justice system does an adeguate job of diction-~using telephone | diction. Georgia Court 1.2,
- protecting society. | book for data, group inter- | System—chart and fact | 4. Student oral 34
{. write a paper analyzillg_the:_comr‘ibut‘ibns. ~actipn and consensus sheet, U.S. Court System— | presentations to b, 8;
* of Roman law, Greek democracyand - | . ~ chartand fact sheet, < | class Il

[N

Judeo-Christian ethics tovllje Am‘eficanv’--"g_‘ ey

legal system,

(*Minimum competencies) *

Situations: Which Court?—
handouts

: i,3e,,.‘Crimi‘l‘iél‘ju's"ti'ce
| systeme—field trp, write

 pasition paper

K

Gifis, 1975
Kids In Crisis

“ | Local Bar association

3. Attitude assess-
ment scales

6. Questionnaires
for students.
parents or com-
munily




Performance

'

Concepts Indicators Activities Resource Evaluation CBE BST
Objectives Materials
4 The student will The student will be able to fa. Lobbying—data from | The Newspaper and Your |1. Student partici- | Learner | Reading
be able to ETV and newspaper Quest for Truth pationandgroup | A, 13,
“Lawmakers™-WGTV inferaction B. 4,6,
» decision making | exercise the *a. describe two cases in which lobbying or League of Women Voters D. 18
powers citizen'svolein | | . mass demansirations were used to National Organization for 2. Teacher made | E. | 9,10,
+ voting decision-making influence the decision of legislators. Women tests of basic 112
» Tights process of govern- | *b. describe the process for chartering National Rifle Association | concepts Citizen | 13
» responsivilities | ment and politics. municipalilfes in Georgia. Operation PUSH L '
"+ ordinances ¢. develop and defend positions on one or : 3. Peer evaluation 2 Math
o charter more local issues involving governmental | 4c. Decision-making local newspapers of graup 3 710,
. groups o action. pawers debate, point- Georgia County Government| ~ activities 1
» (emonstration | d. draw up, discuss and vote on mock city | counterpoint Magazine o .
' council proposals, 4. Evaluation of _ | Problem.
. | 44, Mock iy ol | Hepburn, 1980 sl eilen s
(* minimum competencies) meeting—rules of procedure | Local city council members repOrs, O Y
, and debate student oral ' 4,6,8,
presentation 11

A
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Sample Lesson Plan 2
Citizenship Education

I. Citizenship Education ' ' ' .
A. The role of the citizen in the American political process -
1. Citizenship in action ' : '
a. How the citizen keeps informed

A sy

Sample Performance Objectives and Indicators Tasks -

Performance objectives . Indicators/Tasks

The student will be able to . The student will be able to

1. demonstrate knowledge and understanding *a. .trace the chain of command in a govern-
of the form and function of governmental mental structure;
structure.

*b. given the steps necessary for a bill to become
a federal law, list them in sequence

,l

c. identify different types of taxes and relate
them to different levels of government'

' - d. describe specific problems -and advantages
to various governments worklng together;

e. comprle and rank by relahve rmportance a
lrst of crty (or county) services;

PR '. L L f. descnbe and analyze- the problem of repre-
AT R senting mulhple mterests in providing a pubhc
ot ' service;

. g. apply procednres of public regulation of land
A - {open space) to a hypothetical situation;

’
&

2. make reasoned decisions based on skills of “*a. graph a breakdown of the FY (Fiscal Year)
gathering, mterpretmg, analyzmg and evaluatmg 1982 state’ bud'gvet:

data. “b. analyze a news story as reported in. at least

two different publications to-identify examples of
bias .or misleading use of facts:

c. analyze the accuracy and discuss the appro-
priateness of technical data; -

d. describe advantages and disadvantages\of’
“various forms of city governmental organiza-
tions; ' ,

e. project some effects which changes in popu-
lation will have on government regulation of
limited resources:;

@

3. demonstrate knowledge of the structure and “a. define legal terms dealing with rights of the
processes of the American legal system. ‘ accused and due process of law;

“b. describe the governor’s powers and the Con-
stitutional limitations on the governor’s authority;

_ c. describe the consequences of alternatives for
<. resolving a political value conflict;

d. match different types of courts with their
. 'k~ "julsddictions and level of gpvernment;

# *Minimum Competencies . -
. - . R . Y . ' S v o
Qo ‘ ’ ' : . 60 ¢ 64 .
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- . Performance Objectives

Indicators/Tasks

The student will be able to

The student will be abl?to\‘

e. defend in writing an opinion on whether our
criminal justice system does an adequate job of
protecting socnety :

f. write a paper analyzing the contnbutlons of
Roman law, Greek,udemocracy and Judeo-

* Christian ethics to the American legal system:;

4. exercise the citizen's role in the decision-
making process of government and politics.

*a. déscribe two cases in which lobbying or

‘'mass demonstrations. were used.to mﬂuence
the decision of legislators: '

“b. describe the process for charterlng mun|C|-

palities in Georgla

" c. develop and defend posmons on one or more

local issues involving governmental actions;

d. draw- -up,. discuss and vote on mock city '

" council proposals ..

*minimum competencles

Sample Lesson Concepts

3. courts
jurisdiction
due process
rules of evidence
burden of proof
plea bargaining

1. government
~ federalism
checks and balances
division of powers
lobbying
value conflict

public regulation verdict

compromise precedent

zoning sentencing
. taxation

. fiscal policy 4. decision-makingpowers
budget voting
politician rights
frame of reference responsibilities
bureaucracy : ordinances
mayor-cagncil charter
commlssmn Yroups
,  council-manager demonstration
/s

Sample Activities

For the purpose of this guide the following activities
have been keyed to particular indicators and not all
indicators are represented by specific activities.

‘.

Q

ERIC
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concepts — division of powers, organi-
. zational structure, government

Working with Charts '

Show students an organizational chart of state
government and explain that it is used to illustrate
. how groups of persons, in business as well as
government, are organized to get a]ob done. Charts
can show the rankings of personnel, different levels
of the organization and lines of authority™ some-
times called the chain of command. ’

How is your school organized? Help students draw
up an organizational chart showing how all school

--personnel are organized to carry out the job of
» educating students. Charts should include not only

teachers and principals. but, also counselors.
librarians, custodians, lunchroom workers, school

"~ ‘nurses and other personnel

o

SmaII Group lntervxewmg

' Dnnde the students into research groups of four or

five and ask different groups to interview the principal,
counselor. superintendent, etc.. as to how they view -
the organizational structure of the school. Have

. them find out the difference between-line and staff

authority.'Each group then should make out an
organization chart.

65
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1.c. Property Taxes =~ Co
concepts‘ - taxation, zoning

Tax Computatlons '

Brleﬂy outlineé the different types of taxes and levels
of government which collect them (see Department
of Revenue: Statistical Reports. Improving Citizen-
ship Education: Secondary Handbook, 1980; Tretten.
1977). The téacher should review the tax rates for
the local governmental districts with the students. -
The following taxes should be described in detail.

sad'valerem taxes on tangible p_roperty (ex. houses)s
‘intangible property (ex. stocks) and motor ve-*~
hicles . 4
_taxes on business activities *
sales (and local option) taxes’
‘income tax '
gasoline tax -

L

. A brief example of how property tax is frgured

fol]ows . . . X3 N

4

Comparlson of the Georgla and Un‘*ited States lhldgetS' FY 1979

’

_Gcorgl. : I

- ) 2

Fees and Sales

ANy
ather |
o ldines

12¢

r

N

N
Personal
law e

(‘n{p- .
.} arathon
ncome

’F.;,.. ..(

Jervices.

S%ce Georqua Office of Planuing Al Hmlml
Hmlq«l Repart: basead Yemr l"H()

ERI

. . T 4 3

: Conductr‘ng a Survey , .’ ¢

-

»

A county board tax assessor determines the real
market, value -of Peter- Ban}i s property in Floyd
County to be $40,000 in 1976 Because Barn lives -

" on-his land. he is entrtled to 'a homestead exemp-

tion of $2:000 ($40.000" ~ $2.000 = $38,000). % he
assessed valuation (40 percent of 38 000) was
$15.200. The tax rate awas 30.00 mills which is

-$30.00 for every $1, .000 (or three: spercent. So the

tax on that property is $456 00 ($15 000 ‘< 3.
percent) ’

>,

.

Have students compose a survey questlonnalre for
their community and collect samples-of peoples’
opinions about whether or not they thirk property

. taxes are good or bad and why. What other ways of

collecting revenue can people suggest. Some stu-‘

dents may also want to interView a colinty tax asses-

sor to get his or her opinions on the matter..Discuss .
.as a group the problems in collecting a samplem)f
opmlons which accurately reflects tﬁat of the com- )

Cmunity. % , ' a0 =
e - co ) )
é‘?" . . . . v J
9 &
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1.d. Levels of Government ~: o they could evaluate their own community along
concepts—federalism, taxation, com- - those standards. One example of a rating system
promise , , would be to assign a number from 1 to 5 for the

e ) ' following features in the cammunity.

Usirig the Newspaper | . owing features in the unity

N
. Select articles from local newspapers which dis-
. ” )
- cuss problems of intergovernmental cooperation.
-Have students report on and list these examples on .
i - traffic control
the board. Then hav em speculate on types of . .
. . s . . fire protection
»  servics which might infflve cooperation among two . -
! ) community appearance
. of more levels of governkent. What are the advan- . .
, . . Sy commercial development zoning
tages and disadvantages’of this cooperation: : ;

transportation/streets
sewerage
police protection. -

. schools/libraries
-~ You may contact a county commissioner who has recreation civic <lubs
information about a revenue sharing plan in your housing
community. ‘ charter. codes, ordinanges
)t

Bac_k‘gmund material c§n be .found in Hepburn, ~ 1. Representing Multiple Interests -
1980, pp. 14 - 15. . .

_ . : : concepts—lobbying, compromise
Group Discussion ¢ Role Play

In large group discussion have students:comment
on how their research (i.e., revenue sharing) relates
to the concept of federalism and what considera- '
tions are important for intergovernmental coopera-
tion. ‘ " ‘

Divide class into different civic groups attending a
‘mock City Parks and Recreation Depgrtment meet-
ing to submit recommendations for the design of a
. new recreational facility (park). For background and
“related materials see Hepburn. 1980, p. 125: Shields,
1980: local Planning Commission or Parks Depart-

1.e. Government Services )
ment.

concepts—public regulation, value con- :
flict - , Try to reach a consensus about the procedures and
design of this park in light of the different interests.

+

Rankin . -

mg . Use a map of the community or city and have the
Have students fill out a chart distinguishing func- different civic groups each come upawith a propsed
tions and-or services of federal, state and local site for the park.

‘ governments.Have them choose five services pro-
vided by the government which they think are most
important. After students have completed the chart.
their answers can be checked by consulting a tele-
phone directory under the respective'governniental
listing. Compile a list of the services they ranked. Simulation Activity
Pull out only those services performed either by the
city or county. o

. 1.g. Zonir{g
‘ concepts—public regulations, com-

promise, value conflict
. *

Provide students with background material on zon-
ing and subdivision regulations in the local commu-

Break the class into groups of six to decide ori the nity through lectures and or reading assignments
priority of these pajticular services. Then ask each (e.g.. Hepburn. 1980: local newspaper. copies of zon-
group to decide wilich two services theu wouid elimi- ing cades). Review city council meciing procedures:
pate from the budaet if it were necessary. Fave the Write a local planning departmenw or {ouaty Plan-
various groups discuss their veasoning for ibeir ning Commission to obtain fhaps .howing zoning
decisions. - codes and areas.: . P '
: , . , &

1.e. The "“Good’” Commusiity Pick out a targeg area near a metvo centey but still -
. . . ' zoned residential. It should;also be near a maior
Rating System - . . , -
thoroughfa@. Assign roles: to - students ahead of
After discussing the various services provided by time and read them the situation. Students should
- the city or county governments, students should try be given énough time to prepare. The students'may
to determine standards for a good community. Then need assistance reading the symbols on the maps.

¢ . : .
Q , : 64 ) *
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Functions of Fedexal, State apd Local Governments

;’ .

Instructions. For eachéperwce or functlon hsltgd in the left column, check the level or levels of government

responsnble or provndmg that service.

.
" L

iy
A&,

.

Serv'icg‘; -'\'. : ' United Slag’es ’ - State “ |. County City

-

4
¥
¢

Shetey : *

. 3

Water Sewer
. .

o .

Sanitation qarbage collection

v
Lt —

Army and Navy

Fire Department

Post Office .

Highwavys

Traffic lights

L 4

Schools . .

Airport

Parks and Recreation

Library

Hospital . «

Voter registration
..

e

Police

Courts

"' 43,

N N .
Marriage licenses - .

Prisons and Jails

Hhunting and fishing regufation
i

Health and welfare

&

5T

Zoning ' .

Biises and rapid transit

Social Security

Zoo

~ 1.g. Simulatio:: Activity o

Situatiorn .

A developer has applied for a rezoning of an old
residential section to become conumercial on the
outskirts of a city. The residential section has
become somewhat rundown in recent vears and the
developer wants to build a shopping center near a

main road wluch backs up t¢ many of the older

: | - 65

o ‘s -

A
d
2*

, R .
homes..However, there have’%&n newer réiidents
who hz\_x,veA.moved in and are remodeling their
houses and sprucing up thé neighborhood. The
area is ¢gnvenient for commuting downtown, and
they want it to remain residential. They oppose the
rezoning and do not want the shopping center built
near itheir homes. They have hired a lawyer to ¥
represent them at a city council meeting.
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The following roles should be assigned to students.

1 planning departiment member
6 city council members

6 old residents .

2 new residents

- 4 retail business executwes

1 developer

Students assigned to these roles should spend

- some time finding out what responsibilities or tasks

they are to perform and what their goals are.

.-For example, the developer should have a building
" plan submitted to and approved by the planning

department, which should in turn submit a recom-
mendation to the city council. (This group may

want to contact a developer or construction com-
pany to inquire into the mechéanics of drawmg up

such a plan.) Meanwhlle. residents who oppose the:

shopping center should compose plausible argu-
ments why the rezoning should not be granted.

2.a. Working with graphs and <harts

Budgets
concepts — fiscal policy, budgeting

Have students construct a visual breakdown of the
state's fiscal budget. Students should be instructed
in the types and uses of graphs (line, bar, pie.
plcture etc.), and how to |nterpret and draw them

'-Data should be collected and the data sources'
evaluated. (See Jackson, 1979; Office of Planning

and Budget.) The teacher may also discuss with the

tlass the.process,of state and federal budgeting.

Students should combine their understandings of

' making a graph with their data on the state budget.’

*

2.c. Data Analys:s ’ ¢

Interpreting and cvaluatmg graphs and charts

Show students different ways of grabhmg,the same
information. (See Jackson, 1979.) Have students
collect from newspapers and magazines or provide

them with different graphs taken from various "

sources. Have students critique the accuracy and

‘appropriateness of the graph information.

2d. Interview and reports .

4
City Government -
concepts——mayor-—councxl commlssxon “council—
manager ‘

- Outline different forms of city governmental organi-
zation. (See Hepburn, 1980.) Have students investi-
gate the type of government structure in a number

_ of nearby municipalities, both large and small.

Try to set up an interview or conference—call con-
versation between the mayor and the students to
discuss the organization of government. Consider
these questions. .

« Does the city have a city manager?

« If there is a mayor, is the position a full-time
one? ’

« What are the most demanding tasks as mayor?

« What personal qualities are important for a per-
son to successfully act as mayor?

« Who is responsible for preparing the budget and
seeing that it is carried oyt?

e Who hires and fires department heads?

Hold a class discussion and solicit student com-
ments about the advantages and disadvantages of
having a particular type of government organiza-
tion. In a one page report have students distinguish
between the type of city government organizations
they would expect to find in a large city such as
Atlanta and in a small town such as Watkinsville.

.-
»

¥

2.e. Researching growth trends
Population changes

Have students look over and compare population
+maps of Georgia for 1820. 1960 and 1970. Ask
them to identify any trends th(:.y see.

Have students research the development and avai-
Jability of natural résources in the state. (See County
Extension Service.) 5

\

Based on these"data students should be encouraged
to hypothesme about what changes in city. county
, and state government, would need to take place in
"the next 10 years to accomodate the population

- ~and subsequent. resource usage. ‘Students should

- the state Constitution which apply to resource

address such problems as water usage, waste dis-
posal, recreation, transportation, business regula-
tion and the care_for the poor and the sick and the
aged. The teacher may wish to bring out sections of
man-
agement.
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2.e. Population Changes

Plan a new city

Some students might verify some: of their hypo-
theses by contacting various angencies dealing
with census, resources and government services.
They could also try to illustrate their findings by
planning a new city somewhere in the state and
discussing some of the problems of setting up a
government and providing communily services.

3.b. Research and report

Responsxbxhttes of Governor e Ly L

Assume you are the governor $ press secretary The
governor has recelveda letter from an e|ghth grader
(in a Georgla hrstory» and government class) ‘who

r persuade people to do" - S

After dlscussmg the' anSWers wuth you the governor.

asks you to draft areply to the eighth grader, Write
the letter. Be, suré to. mclude what you fee are (he“

most unportant of the govern()r s powers SRS

bludents sh()uld Lonsull the Georgia C()nstlluuon
.textbooks and the Governor's Office. for factual

detalls Use the (hart “Responsibilities oj Gm’rer-.

nor’ as a gy e '[he issue of orderlng ‘or per;

‘What kinds of thmgs can the governor order
&)ople tq do? What kinds of thmgs must the gover-

l)ll‘(’(l(ll‘ of llu budgel Hds gl’edt umlml of sl.m .
fni.mws . N v .

d (wneml /\swmhlu

mst w th dppmual ()f state se nate

* t\swmhlu

©. 6. May grant 90- day stay of executlon

7. Fills judicial vacancies

<

from for Justlce there -~ . .;*

9. Represents ‘the state at all‘lmp(mant functlons :\rotlnd
"the United States and the world—our’ state amhas- :
s.\((lnr Secks mr('rn.rlmn.rl 1m(h' for, (u-orqm produc t~ ; .
asavell as dllt'nrms lo qet lnrm(;n (mnpmm S ln m\( k.l "
in (xunrqm C

}\ppmnls l ()0() smlo ufh(mls and lnemlwrs ()I lm.mls ,'; "

3.c. Value conflict and resolution

ki

Nuclear Power Plant Dilemma

Provide students with a copy of “The Nuclear
‘Power Plant l)|lemma “and ask them to read it.
The teacher may want to introduce other - back-
ground information about nuclear power plants in
Georgia and al)oul the Pul)h( Service Commission.

After the sludenls read about the dilemma’ have
them write down what they think Billy should do.
They should also-write out one reason supporting
his decision. ‘In a large group discussion ask
couple of students to summarize the problem in.
* their own words and to clarify the value conflict.
Then ask several students to share whal they lhmk
BI“U should do and why: A S
5
Dlwde students info groups of five or six. l)dsed on.{j
their decisions, and have each group come up wnl
the®wo most important considerations supporting
Billy’s decision. After about 10 minutes bring stuf‘“
..dents back togetherin a large cnrcle to dlscuss their <
reasonlng The teacher should: erve as.a modera- ~
tor encouraging students to hslen t6 and respongl £
ea(h other’ § comments and reasonings. lellenges -
to student r(,;‘,somng shouyld involve appeals to the
hlgl}er‘ standards of falrness hl)ertv and the univer;. .
sal valile ()f human life. - :

A-\ ;‘, B

’:« the use of nuclear pawer to pmdu(e elettnulf}w

pr()blem i$ that while there is a tremendous’ i’f&ed
‘for . inexpénsive electrigity. there are certain risks
with splitting al(m)s to ()l)lalu it. Three-Mile Island
presented the vérfy geal - dalpger of a’ "‘meltdown
~accident "' though some would have us &d"(.,ve the

' iy
danger is Small. , qwga, :

There is also the pr()l)lem of whal to do with _the
nucleat fgel which s ;no km‘ger useable i 'f,he
reactor bt which is still lethal. Some of this
" ...fuel remalhs radioactive for hundredsand eventhit)u-

. sands of years The dilemma which Téllows is meant

Yo help stgdents become more aware ofj,t]"eelr decision-
‘ {hakmg tésponsibility in this area. Altho{!gh ‘the case
. s hyp()thetlcal the mformatlon about plants Hatch .

i‘and Vogtle is not.

;vl

The lea(her should help students understand, the
ejhu¢1y()llslcleral|()rls in the public service commis-
2 ’slone s decision whether to allow the plant to

s s .
--’.,,Jheqm its operation in 1984, It might be wise to
1y makg{ sure all students un(lersland basically what

pr
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Nuclear Power Plant

A power company in Georgia has been building a
nuclear power plant just outside of Waynesboro. It
is expected to be completed by 1984. Citizens in the
county had approved of the plant’s construction, as
had the Nuclear Regulating Commission (NRC)
back in 1974. However, there is going to be a prob-

‘lem of where to dispose of the spent nuclear fuel

from this plant in the year 2001 and from another
nuclear plant as early as 1986.

_Many of the younger residents-in'this area are not

sure now that they want a nuclear power plant near
where they live. They have become afraid of what
happened at Three-Mile Island. They have contacted
the public service _vcommissioner to prevent the
nuclear plant from starting up. The public service

commission, among other things, decides whether"

a power plant in the state can begin to operate.

The power company has replied that this new plant
will be safe. It is also vital to the future power needs
in the state. It will help our country become inde-
pendent of foreign oil. Millions of dollars will go

.down the drain if it does not open. Yet some citi-

zens think that the danger of another aécident such
as a leak from radioactive waste being stored is just
too great.

‘ .

One commissioner has recently voted against a

‘power company request to increase the price of

electricity. He wonders now whether he. shoard vote
against this nuclear power plant too.'What consid-

.erations should he think about before deciding how

to vote? How would you advise him a

-~

occurred at Three-Mile Island Nuclear Power Plant.
In addition. there are supplementary materials-from
the Municipal Electric Authority of Georgia and the
Handbook of Georgia State Agencies. This informa-
tion should be used to explain vocabulary and the
dilemma’s setting. However. it should not take the
place of a discussion of the cthical umsld(’ratmns
in the commissioner’s decision.

3.d. Finding l'nformatiorlt' in the telephone

book
Courts and Their Jurisdiction .
concepts — courts, jurisdiction, due process,
precedent

As a preparation for and mtmductmn to thls activitv.
have students do the following homework assignment.
Using vour telephone book. list on handout **Courts
and Their Jurisdiction™ all of the courts available to
a__ County resident in the Georgia

© court svstem and in the U.S. count svstem. Based

onlv on the information found in the telephone
directory. have students include what they think is
the jurisdiction of each court (the kinds of cases the

" court has the power to deal with),

In class using the completed handout *Courts and

their Jurisdiction.” students shounld be asked for the

names of courts found by looking in the telephone
book. On the chalkboard. the teachers should write

Georgia court system and U.S. ?()lll’l system. lFor
cach court the student should indicate which svs-
tem it should be listed under and what types of
cases are dealt with in this court {jurisdiction): this
should be written on the chalkboard. When this has
been completed. show transparency (or chart) of
“The Georgia Court System.” After students have
looked at the diagram noting where each court is

Jocated, discuss (starting at the lower levels work-

ing up) egch court using the information on hand-
out “Courts and their Jurisdiction.” The same
should be done with transparency “The U.S. Court
System.”” Be sure students understand the differ-
ence between original and appellate jurisdiction.
Students should understand that most judicial opin-
ions in appellate cases are based on prior court
dicisions. At the conclusion to this part of the
lesson. the teacher could distribute handouts, “I° act,
Sheet—Georgia Court Systent.” “Fact Sheet—UI. S
‘Court System” to be rC\f!'(!\\"(;(| for Iunncumrk that
night: ’ ' ‘

3.

178

v
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The Georgia Court System .

Appeal

Supreme Court

—————————— Appeal —————1

Certiorari or
Certified Questions

y

... Appeal

Appeal

L4

Juvenile

‘Courts

-

[

Court of Appeals

- Appeal -

-Appeal

Superior Courts

T
Appeal |
or
Writ of Certiorari

N

State
Courts

’.
’ Pr_obale Courts

Justice of
) Peace
@

72

|

Municiﬁal Courts .
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3.d. Fact Sheet—Georgla Court System _

Supreme Court

a. Court of last resort (highest court in the state)

“b. Has only appellate jurisdiction

c. Jurisdictiomencompasses the review and ‘correc- -

tion of error of law from specified 'triaécouns in
cases that involve the meaning of the Georgia or
U.S. Constitutions or treaties between the U.S. and

foreign governments, questions dealing with the -

constitutionality of any Georgia or U.S. statute. .
_cases involving title to land, equity cases, validity-of

or construction of wills, cases of capital felony
convictions. habeas corpus cases, cases involving
extraordianry remedies, divorce and alimony cases
and all cases certified to it from the Court of
Appeals for review and determination.

d. Seven.justices who elect one member as chief
justice and one as presiding justice (serves as chief
justice when the chief justice is absent or disqualified).

Court of Appeals .

a. Jurisdiction for the review and correction of
errors.of law in all cases in which jurisdiction has
not- been conferred by the: Constltutlon or the
Supreme Court.

b. Has greater work load than Supreme Court

c.. Nine judges who elect one member as . chief
judge !

" d. Usually sit in three divisions of three members

each: if there is a disagreement-on a discision, then
the opinion of the full nine judges is required.

Supertor Court

a. Highest ranking courts in the state W|th orrglnal
and general Jurrsd|ct|on

b. Has exclusr\le Junsdlct|on in cases of divorce,
felonies, cases respecting title to land, equity cases
and adoption cases except when such authority is
granted to juvenile courts

c. Has appellate jurisdiction from certain inferior

tribunals, e.g.. probate courts and justicerof peace
courts

State Court

a. Sometimes called civil and criminal courts; have
countywide jurisdiction

b. Jurisdiction over misdemeanor criminal cases
and.concurrent jurisdiction with superior. courts in
civil cases of unlimited amounts

N

73

c. Uses a six person jury

d. Examples of cases—simple assault. traffic of-

* fenses in unincorporated part of county, prostitution

>

Juvenile Courlf o

a. Exclusive original jurisdiction over juvenile mats:

ters except where the act alleged is a capital offense

b. Special handllng of dellnquent (criminal cases).
deprived (belng mistreated or deprived by parents)

. or unruly children (parents cannot control) below

the age of 17- o a

c. Rules are generally more relaxed the assump-
tion_is that juveniles do not -have the mature
Judgment of adults and therefore should be glven
spectal consrderatron

-f.’
w ’ -f‘ér\

Probate Court - :
a. Original and excluswe Junsd|ct|on of probate of
wills; administration of estates, appointment of
guardians, issue of marriage lrcenses and prstol

permlts ’ - : .
b Maintains records and vital statlst|cs

¢. .Conducts electlons in count|es "with no elect|on
" board » L o _ ST

o

Justice of the Peace Court

a. Jurisdiction in civil cases where the sum does
not exceed $200 and in criminal cases the power to ~

issue warrants and'sit as a court of inquiry binding
the accused over to a higher court or drscharglng
him or her. »

b. Administers Qaths takes affidavits and performs
marriage ceremonres : :

‘c. Must attend a tralmng seminar each year to be
-eligible to collect fees for warrants, etc. .

Mumcrpal Court

a. Power to try offenses agalnst the ordmances of
the .municipality - in whlch it\is located and to
impose fines or sentences )

b. Atlanta Municipal Lourt has a separate court to -

deal with traffic cases

c. Judges conduct probable cause hearings for
misdemeanors and felonies that take place in the
municipality :

.d. No jury trial .

e. Examples of Atlanta ordmances—drsorderlv
conduct, loud noise at night, public drunkenness -

.« ',

8

’
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The United States Court System

Supreme Court of th\e‘U.S.

\

Courts of Courts of A o ~ Courts of Customf and
Claims - ourts of Appeals . EEEE Parent Appeals
s ’ )
. ;
e : 'Territorial,
Tax Court District Courts ' Customs Court
i ) - ] . Courts

W
a

3.d. Fact Sheet—Umted States Court System

Suprcn“Court of the United States
a. H|ghest court in the land

b.. N|ne justices appo|nted for life by the presrde‘nt'

with the advice and consent of the Sgnat/

c. One of the justices is designated the chief justice:
when there is a vacancy in this position the presi-
dent can fill it with either one of the eight associate
;ushces or ‘a person who |s not a member of the
court- :

"d. The court meets on the first Monday of October
and continues untll June ‘

e Corrects errors wh|ch have been made in decr-
sions in.trial courts. : :

A Can bring umform|ty when two’ or rhore lower
courts have reached. dlfferent results :

g. Usually has appellate jurisdication: has or|g|nal ‘
< jurisdiétion in cases.affecting diplomatic representa- !

tives of other nations. suits’ between states and.
cases involving a state and the federal government. .

*g. Hears appe '

¥

In addition. appcals can be taken to the Supreme Court of the- U.S. from the highest courts on the 50 states. - '

%

0 ) P

U.S. Courts of Appéals
a. Eleven intermediate appellate court circuits

b. The Fifth circuit includes Alabama. Florida.
Georgia, Lounsrana MISSISSlppI Texas and the Ca-
nal Zone

c. The Fifth C|rcu|t court |s 26 judges sit in New

- . Orleans

d. Judges usually sit in panels of three only a few
times a year for very important issues will the.
whole court meet to review a case (én banc)

e. Hears cases from district courts in the circuit
where parties seck review of legal deC|S|ons they

f. Most ;ud|c1a ’oéguons are based on prlor court
decisions R o : ;

1-6’

as government
Commission, etc.:

Aruitoxt provided by Eic:



. Courts of CIaxms o

US District Courts

a. Federal cases are originally tried and decided
here

b. Each state has at least one court; Georgia has
three districts (Atlanta is in the Northern District of
Georgia); a district can be divided into divisions

with several locations where cases can be heard .

_ c. Has jurisdiction is disputes lnuolving th’e‘ Con-

stitution, federal laws and treaties, controversies
where the U.S.

is-a party between citizens of
different states (in civil cases greater than $10,000).

between citizens of the same state claiming lands' :

under grants of different states, between a state or
the. citizens of a state and foreign states- or its
citizens and adm|ralty and mar1t|me cases.

[y

a. Has nat|onW|de jurisdiction‘

4

b: Citizen or corporation may'sue the federa) goy-

ernment for money damages where the sovereign

immunity of the U.S. has been waived by Congress
c. Claim must be made within six yeays
U.S. Court of Cust_oms and Patent Appeals

a.; Hears appeals: from Customs Court. the Tariff
Commission and the Patent Office _

b. Usually meéets in Washington, D C.. with all six
judges hearing each case.

’

Customs’ Court |

-a. Determines controversies concerning the classi-

fication and valuation of imported merchandise
{customs ta~(es or tariffs)

b. Sits at New York City and from tlme to time at

" other major port cities

Q

ERIC
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-U.S. Tax Court *

a. Decides controversies between taxpayers -and
the Internal Revenue berwce -involving the under-
payment of federal mogme. ‘gift and estate taxes

"b. Conducts tr|als ln;%tme ous cities -

Territorial Courts T .

. In Guam. the V|rg|n lslands the Panama Canal

Zone and Puerto Rico these courts serve the same
function as U.S, District Courts X 0"

students discuss their answers.

The next day students should complete the exercise. -

Situation—Which Court? Have students divide into
groups of two or three. Pas$ out Situation—Which

Court? Be sure it is turned down so students cannot .

read it. Instruct the students that only one handout ,-' >

must be turned in per,group. For each situation od ,‘lg{.
»_the sheet, the students should write the name of the 'Ax;‘l ot

court to which thre individual would go. Notes may **
not be used. When an appropriate amount of time is
up. all sheets.t must be turned in. After sheets have

gy

A

been collected go over the S|tuat|ons and have ., .

Y

3. e. Criminal Justlce System
" . éoncepts—rules of evidence, burden of
proof, verdict, senkencmg

erId trip X

A field trip to a stdte court or'superior c()'[grt_'could

. be arranged quite_easily when those courts are in

session. The teacher should make arrangements
with. the judge or clerk at least two weeks in
‘advance.

As an alternative or supplement to the field trip,.
arrange for students to view a.number of films. film’
strips, and videotapes which deal with arrest and
trial. procedures. (e.g., “State.v. Colster: Judicial..,

{Procedure in Georgia’ —a videotape of a shoplift-

ing case developed: for the Fulton County School
System. Contact Helen Richardson. Social Studies-

Coordinator, Fulton County "Schools; 786 Cleve- ..

land Ave.. Atlanta. Ga 303%5)

"' There are also law enforcement and legal personnel

>

b. Except in Puerto Rico.. these court!&»also handle .

local matters

&
.

3.d. Courts and Their Jurisdiction

*

" Group interaction and reaching consensus

¢

75

who are willing to speak to classes in the community.
Teachers should consult their local bar association.
police public relations department or the clerk of
the Superlor Court in thelr count|es

Wrxtmg a pos:tiazflpaper

As students watc

examples which reflect due process of law. They

-should discuss the reasons behind such procedures

as

[

e voir dire,

‘. sequestration,

e burden of proof,
. rules of evidence presentat|on .
® Cross exam|natlon . : \

The teacher could have students’ watch or read a
case study and then decide on the verdict. Then
- have the students write a position paper expla|n|ng
the question, Does our criminal justice system do
an adequate _|0b of protectmg soaety"

\ a real case or a video representa- :
‘ tion of trial procedures, they should write down any



e Sxtuatxon—Whlch Court? (Answer Sheet)

lnstmct:ons For each situation described below, write the name ofthe most logical court in the~Georg1a
court system.to which the individual would go. Choices include supreme court, court of appeals. superlor-
court, state court, juvemle court probate court justice of the peace municipal court. oy

R )
- 1

Juvenile 1. Sue, ’age 14. is described by her parents as totally unmanageable. She has been
A . habitually disobedient of reasonable and lawful commands of her parents.
W Supreme ' 2. Bob, ;was found guilty of murder and given a sentence. of. 'd)eath by the trial court. -
: - He_felt fhat the judge - admitted evidence in the trial that should have been ruled
' ' lnadmisable ‘ - , ' :
K State 'h 3. Sue’s father was, caught shopllftmg a $150 item. .
* Superior .4 Phyll|s sued- Sarah Jones M.D;, for malpractice.
‘J-'.-Pr_obat'e' 5. Jane and.Paul went to get a marr|age license. A ’,
:Y_State L > - 6. Celina pleaded not gu|lty of the offense of prost|tut|on e ul
Juvenile “.. 7. The middle school ﬁled a complaint for truancy onLinda. = '
State " 8. Kelly accused Kim of abandon|ng her and leavmg her and the|r fwe month old baby

-with no financial support. ‘ , ,

Mun|C|pal ’& 9 David’ is plcked up in downtown Atlanta for dlsorderly conduct.

Justice of

..

. - . the Peace 10 Julle and Marvin get marned ‘ . o
hSupreme . 11. Sandra and John went to settle the|r dworce Sandra felt that the ]udge had not'
o ~ ruled fairly. :
Superior, 12. Julie’and Peter wanted to gelga divorce._
Courtsof - . S : ) A )
* Appeals - 13. 'Adam felt that he was improperly declared a delinquent’by thej veni
) "+ Superior 14. Sylwa sued John forx$15 000 for phy5|cal problems result|ng fro
. . accndent _ . ,
% "" Courtsof’ ) v . e _ : yi,
i . ApEeals 15 Joe was found guilty of burglary. The judge owned the-store th'at oe broke into.
B . ’S'uprt'i‘me_ - 16. The court ruled that the property at the corner of Elm’ Street and Market Street -
' e “ , ' belonged to Jim rather than Paul Paul’knew he had legal grounds to appeal the deC|SIon
B Probate . 17. Rex died leavmg a Wlll . o ¢ .
! p] ' ' ’
B Probate I 18. Sally wanted to become the guard|an for little Kat|e

Juvemle ' 4y 'l9 Janer 15 years old, was picked up by the pollce for shopl|ft|ng
o

Stat& « 20 Stan hits Bill with his fist causmg him to fall to the floor in great pam
P

Mumupal@ s 21.; A group of friends - celebratmg their c0llege grdﬁrhanon are. plcked up: by the pollce
_Q___ v
at 2 a. m for vnolatlng the city noise ordmance

- ' ) )v oy, n‘ . "‘
_ . | e < ' | B
; Justlcesof e : : L _ _
t_hePﬂ © 22 .Jtis 3:30'am./and the police need to get a warrant for Paul’s arrest. -
gupehor o 23: Jason killed Bob as he had planned to do. L

@ FE o
- ~Supe_r|or 24, Pam was. charged with sellmg arld possession of large quant|t|es of illegal drugs

' 25 Jenmfer was plCl(ed up by the police in Central Clty Park for publ|c drunkenness
AT .76 1

. . B k)
: ~ .

- 1
PO
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; 4 a. Gathermg data from, ETV
N Using newspapers

e .gun- control :
e rarsmg or lowermg the legal dnnkmg

'concepts—-groups. responsrbllltles

RIC

'

g._» .. N

.

‘

Lobbymg

makmg powers = - x

' Have students trace the h|stoncal background ofa
‘controversial i issue being debated ‘in thi* Georgia

General Assembly. (See “Lawmakers,” WGTV Chan-

< nel '8 for _summary updates. wh|le the General
~'Assembly is in session. ) ‘

B

Check the cm’mnt status ofthat issue by callmg the -

."': :

_concepts—rights. groups. demonstrqtton decxsxon-, -

" nal laws" B A

state cap|tol reading news”paper weports; ‘contact- -

ing state leg|slators or watching Channel 8.

Wnte to partisan organizatjons for |nformat|on on
' the iSsue. Check the material for bias and accuracy

' Develop a quesmonnawe to determme att|tudes of

~

members of the local community. .

" Invite a great speaker or state legrslator to discuss

the issue with the.class. IR

Issues might include .
» Equal Rights Amendment

4.c. Debate :"" e o

Decision-making:Powers SO

e

Students should form teams to debate (pro -and con)
various issues involving-local government. Many of "

these issues can be selected from newspapers or

per|od|cals Students. should take one week “to.
prepare for the debate. ’

The Rzacher should allow each side an openmg .

statement. Then the format should alternate be- -
tween afflrmatwe and negative sides’ before allow-

" ing each team to give closmg remarks -

The rest of the class should score, the debate on

S

29 “In-an umncorporated part of the county, Gerald commlts four tralflc offea%)s whlle

Juvenile .
Courts of
- Appeals ‘ 'made erroneous legal decisions in her tnal . N -
- Juvenile
: o the th|rd grade . N
State ' T b.
©o.a pollce of‘hcer,walts on & side street watchmg h|m
Municipal

e, 7 ¢
. . -

FE . ; o ”

(=

, .26 Susan in the elghth grade, breaks into a neighbor s house and gteals jewelry N

‘e b

28. Dawd s parents were k|lled in a car accndent and Dawd has no relatlves He Jjsin’

N . , e . r '
o - ;\ .

S
al
a

a 30 Lance standmg in front of the Omm. carries a kn|fe wttH a four |nch blade

[
Nv
%

persuasweness and clarrty to determme the wmner

#

27.. Barbara was mvolved in“an automobile accident. Her attorney felt that the judge

o ;"'.,1.

- The debaters should also compose ‘pertinent objeg- N

.~ tive questions for the class whu:h the teacher«:can

use on a unit test > '“’-'
-f

‘.g,

..‘)b\" ..1: R
r?

" 'Some examples of debatablé‘ lssues are thebfo‘llowmg

o Should public employees be allowed to stnke" &
- o Are _property taxes Eqmtable’

 Shduld citizens hdve the rlght to use or rent
property in any manner that does not break Crimi-«

. b

P '

1

Pomt z’!%unterpomt tag team debate

Th|s debate could beaconducted as a pomt-

counterpomt sessi't)n One student for. each side of ¢ )

the debate sits facmg the other {and the class) and
presents ‘a pOSlthn statement on the® issue. Then-
“the other student presents-an opposing position. As
tﬁey finish therr argumehts other students walk up,
exchange places with them in the’ chairs. and

- present: another pomt to support that position. The

Tjiup discuss and wote on proposed ordinances.”

, propbsals for enforcement of the|r ordmances ‘s

4. d Rules-ofpr‘ocedure
o Mock Clty Councrl Meetmg

N

_ teacher can summanze the.uactlwty by listing the
“ main po;nts on the board or assrgmng a wrltten
paper for all students .

1
. .

T
.

5 oo 7

Have staud’ents read about, examples of cnty councnl

o

P
.

- ! ’
[N

LI,

0

L

1

‘ordinances-and resolu /gons by a city councrl (See -
Hepburn, 1980, pp. 34i36 far example. of the =

format for an ordinance.) Hold-a mock Class Count:ll
"meeting dur|ng which members.of the ‘class draw

;These ordinances may concern classroom rules
Quch as chewlhg gum, seating arrangements. test
re‘vrew rocedures or - make-up work 'deadlines. or
& address some specific problems in the
commumty Students should.also dlSCUSS

.

-
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Sample Resources

Charts s | - T :
The Law Chart Set (5). Justice Publications. 1976. g -
Films ! ’ '

A wide variety of films arg avallable from the Georgia State Film lerary

el

Film Strips ,
Making Dcmocracy Work, Current Affairs, 1977. i ,

" The Newspaper and Your Quest for Truth, Current’ Affairs, n.d. -~ - B e ‘f,-‘-‘. s
We The Pcople: Aspects of American Govgrnment, Guldance Assoaates 1975.

Georg:a County Government Magazine

Urban Georgm

Photo Aids
\ Lawfulncss and Lawlessness, D()cumentary Photo Aids. n.d. . F ’ -
Readings W ’ ) .
/ Crime and Justice. Congressional Quarterly, 1978.

‘References .
Gifis. S. H., Law Dictionary, Barron’s Educational Series, 1975.

Hepburn, M. A., County Government in Georgia, Athens, Ga.: lnstllute of Govérnment University of
Feorgla 1976.

Hepburn, M. A., Karwoski. G. and Blum, A. eds., City Googrnment in Georgia, Athens, Ga Institute of
G()vernment University of Georgia. 1980.

Pound. M. B., Handbook of the Constitutions of the United States and Georgxa Athens. Ga.. University of
Georgia Press, 1975, . °

Saye. A. B.. Georgia Histo.ry and Government, Austin, Texas: Steck-Vaughn, 1973, :

Tretten. R. W., State and Local Government: Growth or Decline? Atlanta: Allyn and Bacon., 1977.
Simulations " . ' ) '

Kids in Crisis. The Constitu}ional Rights Foundation, n.d.

Pressure: A Simulation of Decision Making in Local Gpvernment. Interact, 1975.
Sources for Materials
Institute of Government. Terrell Hall, University of Georgia, Athens, Ga. 30602.
Secretary of State, State Capitol. Atlanta. Ga. 30334. .
Student Matenalg‘ T N

Switzer. E., How Laws Are Really Made and How Thcy Work, McDougal Press 1974
Teacher Materials ", . S . _ .

Berryman, C., lmprovmg Readmg Skxlls Atlanta The Atlanta Journal and ‘Constitu-tion. 1973.

- Crackers and Red. S‘uépenders Studying Lo History and Gpvernment in Georgia,
Athens. Ga.: Georgia Coungll for the Social Sciéhces. 1976.

R4
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Institute of Government, University of

Improving Citizenship Education: Secondary Handbook. 1.C.E. Project. Fulton County (Georgia). 1980.
- dackson, E. ed., Teaching Georgia Government, Athens, Ga.:
Georgia. 1979, ’ : -«

Shaver. J. ed.. Building Rationales for Citizenship Education. Washington. D.C.: National Council for
Social Studies 4.977

‘/

- Simon, A. and Bovyer, E. G. eds. Mirrors for Behavior H: An Anthology of Observat”on Instruments,

Euncote, Pa.:

.

Sam‘l)le Evaluation
L o

Forms of evaluation have been listed and discussed
in othet sections of this guule (See Evaluatmn
page 88: Economics, page 38: U.S. History and
Government, page 50.) However. this section deal-
ing with Cltlzensfﬁp in Action, social participation,
rolé playing and snmul‘on activities lends itself to

exploring other forms of evaluation.
—in

Simple survey instruments iffclude the following.
Checklists

Program eyaluation
Textbook evaluation criteria
Student course evaluation
Self-esteem inventory
Questionnaires

Open ended

Forced response

‘Written
“Tape recorded

Rating scales .

R g A
arent evaluation of pupil
Teacher evaluation of pupil *
Pupil self-evaluation

Sociometric forms
Individual or small group project contracts
Observation Instruments

Class activities
Interaction analysis
Group process skills

These survey instruments should U8 selected judi- .

ciously and employed for formative evaluation. An
accumulation of data over a period of time and
from a variety of sources can be valuable in assess-
ing the efficiency and effectiveness of instructional
planning and implementation. The f()llowmg ideas
are offered for consideration. :

Communication Materials Center, 1974.

N

79

1. Have the! teacher, selected students and a
supervisor-observer each fill out a pie-chart after a
period of class time and compare interpretations

and perceptions.

-
f
¢
Approxlmate Time_Syfent
. Individual student work
;7 - e assigned reading
£y e work on projects
} o exdtcises. tests, etc.
‘ II.\ Teacher explanations
"L Exchange of ideas
e recitation
. 'inquir_v
o discussion
IV. . Sacial br recreational,
V. Administrative matters
: Al
2. The class activities questionnaire (CAQ) * as-

sess five major dimensions of irfstructional climate—
lower thought processes. higher thought processes,
classroom focus, classroom climate and student
opinions. The 20 factors listed below are repye-
sented on a 30-item questionnaire developer/by

J. M. Steele (1969).

Steele. Joe M. Dimensions of the Class Activitics Question
nairc. Urbana. lll: Center for Instructional Research and
Curriculum Evaluation. University of llinois, 1969. p

e

84 o
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Memory Qualities 4. Consider the following references. .
I::;:;'L‘:’t':on Deficiencies. Amidon. E. J. and N. A. Flanders. The Role of the

. Enthysiasm -, Teacher in the Classroom: ‘A Manual for Under-
Application Independence . standing and Improving Teacher Classroom Be-
Analysis Divergence’ havior. Minneapolis: Assbciation for Productive
Syuthesis . Humor Teaching. 1971.
Evaluation ldeas valued

Ideas empl()y‘ed n
Teacher talk "
Homework RS

Discussions
Test grade stress
Lecture

+3. The following elements of group interaction

should be-considered when judging the effective- -

ness of group work.

Goal clarification
Two-way communlcatlon
Leadership - -
Followership
Participation

Shared power

Decision making
Conlflict resolution
Interpersonal and intergroup behavior .
Problem solving '

Evaluation of effectiveness by members

Lot

A ‘“‘how-to-do-it”* quide for the Flanders lntcr-
action Analysus System ' }

Gearlng, F.and W. Hughes On Observing Well
AmherstvN,Y ‘Center for Studies ofCultural Trans- *
mission,’ State University of New York at Buffalo,
1975.1’ ;' - . ot
Thl{{.,l

"'ol%ervﬁtionforteachers principals, and supervisors.

-qulsen H.D. and Kirk..D. H.. " “*Classroom Cli-
mames." In H. J. Walberg. ed., Evaluating Educa-,
tlonahperformance Berkley, Calif.: McCutchan
Publishing Co., 1974.

This article describes six classroom climate ques-
tionnaires and gives a summary of research on re-
lating classroom climate to student outcomes.

Simon, A. and E. G. B_oyér.. Mirrors for Behavior
HI: An Anthology of Observation Instruments.
. Wyncote Pa.: Communication Materials ‘Center,
1974. o

This book provides descriptive information on 99
systems for observing. recording and analyzing
‘ teacher, and learner behavior.
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Planning. for Secondary Curriculum Dévelopment

Curriculum development may range from a class-
room lesson plan to planning a system wide social
studies program. The essential elements for plan-
ning are basically the same. This may involve
designing a new unit of concept lessons &nd activi-
ties for an existing colrse; develop'ing a new course
offering which fulfills state or local requirements;
planning the social studies program for a new
school: or revising some portion of the extant social

-studies curriculum.” The following steps can be

applied for each of these situations.

° v

o Assess the needs of the students and their imme-
diate environment. What should be done and
‘'what alternatives and resources are available to
accomplish it?* ‘ '

» Decide on a plan of action and assign responsi-

& : .

bilities. How will the plan be implemented, and
who can contribute what resources toward that
end?

e Design and implement a curriculum package
that will address the needs of the students, fultill
requirements, improve the tea&hing environment
and provide for' on-going evaluation and revision.
Does the package provide what. was needed and
wanted? How can that be determined?

» Compile a record of what was accomplished.
How can the developed curriculum be continu~
ously updated. improved and revised without
having to start from.scratch everv five or 10
years? '

The following procedure is suggested for continued
progress with development and reorganization.

’ Curriculum
- ’ . Development - .

. i . .

‘ - .
4 - ogra"' ” a

L godt .
SN i . b- .
Needs ~ s"i:l :ct"'es e 2
. Assessment ¢ v 5 ® 4
N 4
: 3 j - N
£ ~pY , ® *
. le’d .
. @ Teg, hd -
() ev'.s
‘ a; i ' -
° » ? e
1 - 6
. k‘ N v
) - . . 3 ’ o
Implement . i ,
K] + -
; o ; 3 Continuous ) :
) Review
y | &
/ { . Revision X
~ e
' : .
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‘n’_nt trends include the f()llmumg.

Needs Assessment

a

To determine the needs of the studentsgassess their
capabilities. deficiencies and interests. Compile a
list of goals of the community. trends social
studies education and objectives for the curriculum.

‘Review the existing program objectively and
realisticall. A Checklist for Evaluating a Social

Studics Program is included in the appendix.

M(n(n ('mplmus of the social studies curriculum is

on’'the concepts. generalizations and m(’thml()l()qv '

of the social science disciplines. Some of the cur-

N N

e« An mnlilmsls on establishing a ¢ ()nu’ptudl frame-
work for total social studies program and for
cach vear’s work in social studies.

o Couscious planning for development of concepts
and skills throughout the entire program.
, ;

Consideration of Alternatives

e Experimentationw

« Breaking away from the traditional dominance
of history. civics and qeogmphv in the curricu-
lum to bring in pertinent materials from other
social sciences. .

o An emphasis on experimentation and using inter-
disciplinary approaches to credte an integrated
program. .

ith new patterns of grade place: ;

‘ment-of content

o An emphasis on the research methods of the
social scienced: ‘

«.A conscious effort to help students develop.
global frame of r(’f(’ren(e thr,pugh their socn.
studies work, 4

« Multimedia approaches in the selection and use ¥
of learning materials. '

Review stated goals and objectives or decide on the
extent of revision. The-following alternatives
sugygested. '

are

o Keep the same sequence ot courses but update
those considered wealk. irrelevant or outdated.

Shift courses around to achieve better continuity
or eliminate repetition.

add new ones or restructure

e Eliminate courses.
existing ones.

@

e [Institute a complete revision, - . .

-

A~ ,

Regardless of the extent of curriculum development
or revision. many questions should be explored by
local curviculum |)|dnners and teachers. The follow-
ing questions address some of the issues of making®
changes. : .

e How can the 9-12 curriculum be organized to
allow students to study in the three content
strands?

« How can the curriculum be organized around
. concepts. generalizations or themes"

« What emphasm ‘should be placed on values,
atittudes. skills, knowledge and social part|C|pa-
tion? '

what extent should different instructional

strategies that assist student learning and dppll-
atmn be identified?. :

To

82

B

! 1
. 4
e b
R . G
o What role can gesources play in curricutum.

chznwes? %
A :

e How can the findings of recent redearch on-

cognitive learning and the nffc(twe i,l(mmm be
= S .

.

uw(l)

o How is studvnt progress assessed i in Q,ré‘d ok
knowledge. skills. values. dﬂltlld("j gr;(l pdrt?(‘l e

oW

pdtmn) RS

Gather th(?"rolemnt res;
the staffl and studonl:.

'ﬁues dnd ”
i) Jpoints.
« All social. stu(lws tea(lers sh()uld bu kept in-"

formed and .h(wc opportunities to pnrt_l(lpate at
each, step. since . this will give them -a- vested

¢
interest in the end pmduu and help asstire thelr ‘
cooperation. : e !

« Use outside consultants, in secial studies educa-
tion if this is practical.

o Arrange visits to other districts whi(‘h have worked

on program development or revision to I()drn .
their ex perlenws firsthand.

e Staff competencies in curriculuni development
and revision may be upgraded through workshops.

seminars or professional organizations,

87 :
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Curnculum devel()pmem‘ mvolves many stagés. Sys-
“temafic and continuous é)lanhmg is yessential for
"effectwe lmplementatl()n of instruction. The follow-
m_;, stages are offe‘red to 4ystruct|onal planners for
consndemtron

L

Stagekl‘. Before cons;? ‘t‘uvg what will be taught. it is
ho will be taught Who are
the students*dnd whﬁ‘t iSitheir environment? Knowl-
edgwahout-de(zel()pment%mwcht)l()gy and informa-
g ‘effectiveness are
|mpot'tan; for teachers to’ ha e. The society’s gen-

eral’ cﬁncel‘.ns. local community. Meeds and avail-’

Al
a g&esourtes have II’I][)lILEltIOﬂS f()r instruction.

TI_ urnculum devel()per ‘or instructional planner
. sgtﬂd coig r these factors when ldentlfylng goals ’
nd «)b}ec for stud{nts L

._.{ } ‘L' o ),, . '

Stage iI., Wlthln s framew Cof broad ‘commu-
nity’ goals andfgenesal curricular objectivés, an-

other qt’testlon should be asked. Which curricular

appr(mch or combination of approaches will be
follos Thwltx of instruction chosen should be
batied: th’&" clected approaches: For example.
the” Unite States History and Government courses
_could;be arranged along_la chronological approach,

.
o

v ¥

3
r—Ee desulpflon .
‘§e ’Iob;ectwés " Sk
t)i‘paance objectwes g |
torattasfys SR LA :
LT S
. W

a thematic approach. a coriceptual approach ()T a
methodological approach. General .concept apd
-process” objectives should be selected which dre
“appropriate for the- particular units ()f study beln‘g

E developed. These may be chosen from the chart of™

.

Exemplar General Objectives: Conceptual on pages «

97-102 and the chart of Exemplar General Ob."
Jjectives: Skills an pages 106L109 or developed by N
the planners

.Stage IIE. The general objectives should be more®
‘specifically defined and stated as performance
. objectives. Performance objectives specify in more
. concrete and observable terms exactly what the -

“student. will be able to'do following instruction.-A
further step is, to state the mdlcators which will
identify the tasks to be performed by the students to
show that the objectives have been accomplished.

Stage IV. What materials and mstructlonal strate-
gies  are available to the teacher. the school. the

 community and the student which could be used in

unit lessons? To match instruction to the particular
skill levels. needs and interests. student abilities
should be assessed and diagnosed.

Once their abilities have been determined. develop-

_mentally appropriate instructional procedures for

the .classroom can be implemented. A variety of
procedures {grouping. team-teaching. independent
study. etc.) should be used. Teaching methods
should be varied to meet the needs of the students:
Teaching strategles and approaches are descnbed
on pages 83-87. :

Stage V. Formative and summative methods of
evaluation should be an integral part of the unit.
Particular measures of evaluation should clearly
relate to unit and perf()nnanw objectives. Feed-
back to and from students will aid in instructional
planning and curriculum revision. A detailed dis-
cussion of evaluation can be found on pages

88-96.

L
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le following may be umslderod fnr ((mstru(tmg
an ()rgdmzanondl frdnwwork k )

« A (onnnmce slmuld lw estabhshcd h

. coordinating or planning. ummntte
R scntat\\ves from the admmlslratl(m dl]d msthlc-
(gl()lld| H{rlff This group will’ dtred ‘the revision
, [X()( ess dnd its members n‘ught servg as chair-
coom ’;)@of stbcommittees (,hqt;ged with S[)Q(‘Ifl(
, assﬁnnents&(pwar(l |mpkment|ng thé t()tal revi-

sion (’ffort

N,

T
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‘Revision ‘and lmpr(‘)veme‘nt. '

Curriculum revision mvolvcs tmnhldtlng cognmw
» and affective objectives into, desuod.studcm l)(—'hqv-
ior and organizing this into a curm‘ulum psmern A
.. precise statement of objectives relatmg dmly actiy
" ties to expected behavior will pernnt

) : d|l.l\3il|()l}‘~().f
the success of the mstructmndl pmgmm

noa ‘M

—uted‘-bu' a
ith repre

P

Y

Kl

e
i

and distributed after review and approval by the
coordinating committee

The entire staff should be involved in periodic
meetings for reaction and evaluation of these
progress reports. ’

As the working groups identify areas-in which
advice is needed, consultants from college or the
Georgia Department of Education should be
used. . ) :

Experimental units can be developed in summer
workshops -for pilot ‘testing and revision. The
objectives, content and learning experiences of
each unit should supp()r( overall program objec-
tives.

There should be continuous evaluation starting
with the teachers who are using the developed
materials. This should lead to further revision
and future evaluation.

» n S
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In devising teaching and learning strategies, curric-
ulum developers should refer frequently to course
objectives to make certain that methods are cho-
sen which contribute to reaching the goals. Charac-
teristics of the learning task. the learner, the situa-
tion and the teacher must be considered when
teaching strategies are selected. The proper combi-
nation enhances learning as well as motivation.

Students tend to be curious, interested in a range of
topics, and generally able to explore ideas in depth.
Teaching strategies should be selected which en-
hance these tendencies. Students should be encour-
aged to explore new and old topics. to investigate
ideas using data from many sources and to con-
tinue to refine skills necessary for effective problem-
solving.

Many of the books listed in the appendix provide
detailed accounts of the factors to consider when
developing teaching plans, as well as the methods
themselves. Listed below are selected teaching
strategies and techniques which may be adapted to
many situations. These ideas are listed in summary
form and are intended to suggest a range of strategies.

1. Community studies and surveys use the
community as a laboratory and -help to make

learning relevant. These studies may take many"

forms, such as surveys of social §_eJl"vices, the
community’s economy. political structure. voting
records, loeal history, ete. The tape recorder is a
useful tool imgonducting these studies.

be used in manyv ways and for
many purposes. game may be a particularly
useful way for g/ student to practice and review
facts, definitions-or skills introduced in .another
setting. Game formats may be patterned after T.V.
shows or simple commercial board games.

2. Games ma

3. Debates, panel discussions and sympo-
sia are useful for l)ringingmll many sides of
controversial issues. The stfdent learns to defend a
specific viewpoint with fgcts and experiences the
challenge of hgaring opposing vi%wpoinls'and differ-
ent perspocliﬁfei‘.'()n that issue.

4. Discussion can be an” effective teach-
ing tool if handled correctly. It is a good
feedback technique to assess what students
are  learning. Productive discussion  allows
students to test their. ideas before - others
T . ‘ ‘ -
;@"
. 5
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Suggested. Strategies for Effective Teéching
| | and Learning

.

and to learn the positions of others. The
teacher must gquard against this useful tech-

" nique becoming. an exchange of ignorance,
being dominated by talkative students or
developing "into a session of short student

answers to teacher questions.

5. ‘Exchange projects ar¢ an effective means for
learning about other people, regions, nations and
cultures. Correspondence with: schoolsgin other
parts of the country or the world can be started by
joining organizations which provide rosters of inter-
ested schools. One of the best known is World
Tapes For Education, Box 15703, Dallas, Texas
74215.

6. Field Trips are effective for learning about a
community first hand. They require advance plan-
ning and administrative cooperation. Background
lessons prior to the trip help to structure the trip
and give students an idea about what to expect and
to observe.

7. Films serve as an effective means of illustrating
concepts or documenting a study. Involvement of
students in film-viewing may be enhanced by such
techniques as having students narrate a film shown

&illmul sound. or by stopping the fitm for discus--

sion purposes at strategic points.

8. Group work is effective for promoting’ the .
exchange of ideas, peer teaching and social skills.
Group members can evaluate each other’s work,
question ideas and contribute to a group presentation.

9. Interviews and quest‘ionnqaires are challeng- .
ing methods of gathering information, which rein-
force skills. Analyzing, categorizing and synthesiz-
ing the data to be reported can profide frustrating
but valuable learning experiences as the student’s

-product takes form.

10. Oral history projects, using a tape recorder
to interview senior residents. are excellent ways to
preserve local history. They also make history
come alive for students. .

11. Oral reports can be used purp()sefuﬁv to
bring information to the class, to present a point of
view about an issue and to give students @actice
speaking and listening. o()ral ‘rep‘orts'(‘an'-
interesting student lectures and may be made more
effective by the use of transparencies. charts, picturgs
or other media. 4 _ %y
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- ment_officjals
Corps returndes, missionaries, company executives,

be prime motivational devices.

12. Peer tutors can serve as teacher aides by
helping fellow classmates with new. difficult or
review information. This technique is based on the
idea that the best way to learn somethmg is to try
to teach it to someone else. s

13.) Resource speakers bring the community
into the classroom. They can give an added per-
sonal dlmensmn to Iearnmg and.perhaps substitute
for field trips. Every community has experts. govern-
_{ravelers! service personnel, Peace

etc. Some communities have u)mplled directories of
available speakers.. 2

o

14. Role playing places students in austaged
situation where they must defend-a viewpoint often
different from their own by pm]ectlng themselve
into the role of another. Allowmg students to ds-
sume roles helps to bring. out their ideas. values

and prejudices. It is also useful for analyzing the:

complexity of a situation by experiencing .it and
then talking about w‘hat feelings arise afterwards.

15. Simulation games are operating models of
physical or social situations. Thev have proven to
Students learn
concepts, skills, critical thinking and much more in

L

in a simulation game before assigning it to students '

16. Slide/Tape presentations help to get the
term paper out of the written format. Students
present the results of research in pictorial and
audio form with slides and taped narration. The
technical aspects of planning this tvpe of presenta-
tion illustrate that how something is said is often
as important as what is said. These presentations
can be saved and used with other classes.

17. Sociodrama is a type of role playing which
deals with a social problem. T2 general setting of
a sociodrama may be planned. but that is all. The
students make up the plot as they go along. In this
situation, students bring past experiences to a new
problem and use productive thinking to solve
problems. The sociodrama differs from a dramatiza-

o

-
tion in which the students walk and talk through a
structured script.

18. Student conferences.provide numerous op-
portunities for students to learn in an out-of-classroom '
atmosphere through the medium of assemblies and
conferences. Model Unitéd Natl()ns state legislatures,
vouth forums, international days. etc. have built-in
motivational and teaching opportunities.

19. Student exhibitions such as social science
fairs. historamas. and other exhibits of student
projects are excellent motivators for both academic
and nonacademic students. Regional exhibits can
be arranged with neighboring schools.

20. Student intern programs provide a practi-
cal plan for getting students into the community to
perform useful work and to learn about the
community. Arrangements can be made with social
agencies, municipal offices, etc. for students to
work on a regular basis on projects with regular
staff.

21. Telelectures and speakerphones arc low
cost ways to give students verbal contact with state
and national leaders and experts. The plan consis{s™

" -:of an amplified telephone setup through which

. ~“resource people talk from their homes of offices
this format. Teachers should observe or take part - peo

'with one or more classes. Contact vour telephone
company for details:

22. Television provides many excellent programs
nationally and regionallv. The increasing use of
videotaping eliminates the scheduling problems
which have severely limited educational television.
Some schools are investing in cameras and produc-
ing their own programs for closed circuit use.

23. Written reports allow siudents to do'
depth research on a specific subject”of interes
them. Many important research skllls such as
locating pertinent information. summarizing ideas

and wntmg notes. outlining and developing a se-

"~ quence of ideas. and many other skills mav be
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developed -and practiced as students write reports.
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Approaches to G}é‘anizihg Instruction

v

Specific teaching techniques are selected and used
by teachers to help students ‘attain a set of
competencies. Teachers usually employ a specific
approach or a more general way of attacking a,
togic or unit. Listed below are several possible
approaches the middle grade teacher might use.

1.

Case study approach is also known as
in-depth studies or postholing. This approach
involves the study of a limited situation or a
rclative”mall class of phenomena or a
moment in time rather than a broad survey of
a movement or era. Comparison across cases
allows the ledrner to derive useful generaliza-
tions.

Comparative studies approach does not
restrict comparisons to describing static struc-
tures or-studying issues in parallel. Events,
ideas. etc. are compared-through the use of
models and concepts that permit the examina-
tion of similarities and differences in groups of

structures and patterns. Systematic compara-

tive analysis can be incorporated into-gross-
cultural. -spatial. -chronological and interdis-
ciplinary studies. Comparative studies allow
students to build from familiar material and
knowledge and to expand to less familiar
information to increase understanding of both.
Descriptive-expositoryapproachinvolves
the; use of narrative or a description of events
as they have been recorded. This approach
can be particularly valuable when new intor-
mation is to be presented as the data upon
which other activities are based.

Discovery approach is also known as in-
ductive or indirect learning or inquiry. In this

approach. students are encouraged to investi-

. - L}
gate on their own to discover the concepts,
principles and generalizations inherent in the
subject matter.

Two kinds of discovery may be designed. In
the open-ended. approach. the teacher has
not_previously decided exactly what knowl-
edgeor conclusions the students are sup-
posed toreach durini; the lessons. The teacher
is willing to accept whatever issues the stu-
dents suggest so long -ad they seem to be
S(?ri()lﬁj and the topics relevant.

)
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“and bulletin boards. video

*

In the more direcfive approach. the teacher
knows what results are expected. Through
the use of teacher questions. students com-
‘pare examples and «lerive conclusions.

Although the amount of direction from the
teacher varies in these two kinds of discovery.

“the student is challenged. nevertheless, to

conduct the inquiry and to become involved in
assembling the information and detiving the
generalizations.’

Historical-chronological approach is the
most commonly used method for teaching
history. The events are studied in the context
of what happened before. during and after an
incident. This approach helps students gain a
sense of chronology.

Multimedia approach uses a vdricty of
teaching media to present informafion and to
help students learn. This approacliis limited
only by funds for some of the expensive equip-
ment and by the creativity and flexibility of
the teacher or student planning the presenta-
tion. Media include cravons and construction .
paper. records and song lyrics. transparencies
and overliead projectors. cassette plavers and
slides. recipes and cooking utensils. posters
tape machines.
creative dance classes. etc. '

Problem-solving approach presentsia se- , -
ries of issues or dilemmas to be investigated
and alternative solutions to be sought and
considered. The approach generally centers

-eYound conflicting situations or opposing

viewpoints. such as the priority of personal
liberty vs. public welfare. Students apply
problem-solving skills to the analysis of social.
CC()I](')IhiC. political and personal issues.

Topical or thematic approach centets upon
a single topic or theme. such as revolutions.
organized labor. immigration. civil rights. etc.

. This type of in-depth study investigates, one
“coneept or topic through time or space. The

general theme is investigated tlarough a col-
lection of relevant incidents or examples.

U
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Measﬁripg Studeflt' Performance

’
v

Frequently educators have interchangeably used

_ the'terms evaliation and measurement. Evalua-
" tion is a process in which information is utilized in

order to arrive at some judgement. Measurement is
the process of obtaining information about the
presence of absence of particular knowledge, atti-
tudes or behavior. For educators in the field of
social studies, measurement is often a difficult task
because of the nature of social studies goals and
objectives. Social studies, after all, deal with attitudes,
values and processes about which there is fre-

Measurement Quiz

' - el N

quently, controversy and lack of agreement on
definitions. : ' ‘
The next few pages‘will deal with a few of the edu-
cational measurement concepts the social studies
teacher needs "to consider to obtain dependable
information for making informed judgements about
students’ We will begin with a brief self-quiz in
which you are:to match statements of instructional
intent gmd types of measureient techniques.

Match the measurement on the right with the statements of instructional intent on the left by selecting the

techniques whith would be most appropriate for assessing each outcome.

t

Outco Statement

1. Given pictures of plants, the student will iden-
tify the type of evergreen or deciduous plant.

2. Given sentences, the student will select the
correct -verb for subject-verb agreement.

(o]

. The student will describe the role of savings in
capital formation. )

4:'The student will determine the speed of a
falling body when given the number of seconds

the body has fallen and the law of falling

bodies.

5. The student will state a rationale for the federal
-govemme\nt’s assuming a role -in helping to
stabilize the ecorfomy.

6. The student will correctly carry out the actions
for making a left-hand turn. .

7. The ‘student will confplete two laps around a¥

track area in three minutes time.

8. The student can name and describe three ca-
reer fields in which employment opportunities
- are highly affected by technological change.

9. The student demonstrates appropriate behav-
iors in a simulated job interview.

10. The student can name the economic systems.
given the definitions.

88

Techniques ”
A. observation :
B. short answer essay o “
C. multiple choice ' '
D. rating scale

E. checklist

F. ‘completion
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Answers

/ * .
i
-v

1. C, multiple chmce was selected because knowledge is being measured and it would be efﬂcnent to
provide options for the student for each picjure, A completion format would also be appropr|ate here.

o YR W N

the action to be correctly carried out.

© w N

10.

choice’ format | |s also possible.
: -f . 134
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Specifying Objectwes

The first step in planning® |nstruct|on in any subject

orprogram is formulating o%;ectlves for that course -

or program. Objectives are statements of student
behavior that should take place if learning occurs.
Such objectives are the basis of curriculum and
teaching methods but also are the basis for educa-
tional measurement strategies. Objectn/es may’ l‘):g
classified into specific levels and into different
domains, with Bloom's Taxonomy being perhaps

the most commonly used classification scheme in

recent years. Objectives so classified provide the
framework and scope for planning teachlng and
dewsmg measutement procedures

There are at least three-main levels of objectives.
The first level is exemplified by fairly abstract and
long-term goal statements. The second level is
represented by such things as end-of-course objec-
tives, while*the third level is much more specific
and is the leve| which provides the content'for both
instruction and measurement Objectives from this

. third level specify beha\@pr students are to exhibit,

describe the conditions '{mder which the behavior
should occur and the cnﬁpna of ‘acceptable perfor-

. mance, : _ Lo

bid N\ .
Once objectives are speC|f|edv|t will be useful to
have some scheme for organizing them. This will
assist the teacher in 'making decisions about the
relative importance of various topics, beth for pur-
poses of instruction and for- planmng measurement:
exercises. A table of spec:flcatlons can be developgd

o

)

' ,_ - Lo Core , N
'Bloom. B.S. (ed,) Taxonomy of Educational Objectives: Cognitive Domaijn. Newﬁ_Yo’l’k: David McKay. 1956.

C. again selecting the correct answer seems most appropriate for thls knowledge outcome.
B. since description is required, the short answer essay seems best. B .
F. this is a higher level of knowledge requiring careful analysis and a constructed response.

B. the rationale is a knowledge outcome, best presented in a short answer‘essay

E. implicit here is that a sequence of actions must occur and must be performed correctly in order for

A, thls is a simple observation; the teacher i is interested in a psychomotor outcome. LT
B, a ‘'measurement of knowledge wh|(:h is most appropriately expressed in a short answer essay

D. a performance oriented outcomel asking for a rating of the student on previously speC|f|ed
behawors (eg dress speech, information imparted). _ ‘ .

F. completlon seems appropriate since only one correct name for each def|n|t|on is possible. Mult|ple

or the classification may take the form of a struc-
tural diagram.,

A table of specifications is a useful tool in planning
curritulum objectives. A table of specifications is a

. grouping or orgamzmg of objectives according to.

some scheme which will assist the teacher in
looking at subject matter (content) and behavioral -
skill changes together. The table may be as simple
as a two-way table or may take the form of a

- structural diagram. Besides presenting a conve-

‘nient classification scheme.- bunldmg a table of ?}

- specifications assists a teacher. in making decisions % -

,about the reIatlve impprtance :of various topics. ;

. percentage or weights.’ wh|ch fater can be tr

" This can be represented i in the table in the fon%f

lated into types and numbers of meagurement exeér-
cises or test questions. Thé ratingsgnay change, of
course, as the. teacher . plans les§dns and buglds

_ tests. Like the effort of. spegfymg@objectwes the

time invested in building such aaéble of specufu,:l
tions is well- -spent. It will Znable a teacher to build -‘3;'
better acluevement meastires and can even be, the

‘basis for a system of d|ggnos|ng 5urdent weakness(’s*

‘The - dlagram bel(fw |l|ustrat|ng the on;ent for
Principles of Economlcs,BUSlness Free Enterpnse

- is a modified forin of a structural dlagram The-

‘addition. resources such as books or films could be

teacher may ds'ﬂgn we;ghts or ratings’ to’ topics
shown; but thése it may chiange somewhat as Ies;ons
are planned and ‘student needs are assessed, In

keyed to this (ﬂagram if a codlng scheme is (Iewsed \
& '

~ - . 20
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Alternatives to Tests

ey .

The full extent of student achievenieht in social
studies is usually predicted on the basis”of indirect
and incomplete measures. typic ally paper- -and- penc:l
tests.- While tests are not wrong, in social studies it
is frustrating for teachers to only part‘@ly find

whether a studerit has au[lured certain skills and

ERI

Aruitoxt provided by Eic:

" standing of a partreular kind of knowledge:. pro(‘el',

<Student mformatmn guthenng skills. To assess skﬂ X

© on the cognitive level -.an

u)neepts or understands a particular process well
enough to apply it. Because of this - the- social
studies educator is expected to be innovative inthe-
measurement of actual student performanee B

lg)rocedure an‘ﬂ Process Measurement

AJtI]()l|3|1 it is not nnposslble to produee paper -and-
pencil test items which can measure student under-

or proee(lure the best way to;nieasure their skflls

to observe them as they engage inresearch problelﬂsgv i
simulations or group part:crpatlons (,onsrder they
: followmg e\ample ;

in inforniation ¢ 3atherlng the teaeher can kee_
lnforn)al ;e(‘ords in a notebook. noting when st

dents are perfornnng adesired acfivity. The teacheé")"

may also'devise’a checklist of desired behavior an

'.

sure Complex behawor Often the deslred behawor
is even more complex and, the most important
“aspects defy measurement. (A student’s knowledge
“of comimunity resources can be measured. but the
abdlty to get help in an actual emergency situation

can only be inferred. for example.) However..gener- -

cally teachers WI” beseeking to measure amount of

_ barticipation and effectiveness. Standards or-char- K

acterlstlcs of these qualities must be specified so-

‘that.observations ofthe students will be systematle
rellable and fair.’ ,

pa

Observatlons of students should be made usmg a
~ ratitig. procedure or checkhsts These instruments
Cang” thelr limitations are de%cnbed in most basic

. Ptexts? on tests and- measuréments. Altinvolve ' mak+
"hg— decxsrons abouit which elements of a situation

hould [ meesured what’ materials are’ needed
what contlltlons must exist,

how much 'tlme is.

W requrred -and what instructions to give.. -

set up a schedule of specific times to 5)bse5ve“ﬂg

students for the preseh(e or ahser&ﬁe of the hehavrot
‘A less direct assessment could be used by assigning *
sstddents a topic tosresearch and havmg thém

: deserlhe drally or in writing what’steps they follow.

These descriptions are indirect measures of students’

knowledge of resources and thoroughness and’

accuracy. : s . S .
o : -

Often. social studies -classes
careeryskills are taught.

Inte_rvi(_*w skills.
where

are
~“These .include

“cognitivel social: attitudinal and affective variables.
Skills for an employment:seeking interview are ohég

example. Assessing student knowledgé could occur .
iple-choice test . in
Which the student answers’ questions about appro-- s

sirable woul(fh
ploument mt(’rvw

a-sinmilated or-ev
w. Using a ratmg scale or, cheik-

i

One othe_r-procedure is important. Teachers should .

analyze. st)udent thought processes besides those

obtained on written examma)tlon Class dlscnssmns '

are primary times 'to elicit such examples Record-

"
“ing of discussions for later content analysis can be

helpfu1‘and -not terrlbly difficult--once & simple

content analysns scheme is.devised.' For e:?amp]e if.
- the objectlve for students is, mterpretmg data and

generahzmg new situations. e\amples of reasoning

‘and generahzatlons on the tape can bg aII|e d and-
. fated.

.

A!ttltudes and lnterests B

' . -

L

Socraf studles tea(‘hers often. may want to assess ',

e u?hethe/({u ents have acquired. particular atti-
 tudes phd have adopted inquiry as a mode of

“priate dress. attitudes. etc. However. this Ieavesthe ?

“téacher wnth-only an indirect, assessment More de-
e i acthal em- '

_ 1ncconstruct|ng mstruments ofthis type will find a’

list with prevrously determined criferia for desrrabld ‘

. behavior. the student can be rated by the tea(‘her«

an outside ohserver or even the mtervrewer .
- < . . r !

.- FE. e

ptance or a(aquls:tum of various attltudes

of the mest i
ﬁlal studles dod a number of .instruments is
ava|lable foir, these. purposes. A teacher interested

hm}(mg or approach to probl@m -solving. The ac:
be ‘
rf&o,rtant measures of growt 1 in

e

"helpful drs(‘uss:on in an Qld hutcstlll useful [)llbll(a-~ :

tion by Furst.’ d T -;; - A

The most common attltude‘measure are fo?{’rr

‘. and Thurstone -type instruments. Likert ifems usu-

~ally contaur a stafement wnth a se'lle of at Ieast five
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points which enables students to showfow strongly
they agree or disagree with the statement.. Thurstone
items allow phe checking of statements with which
one agrees or disagrees. St_atemenrzs are g¢nerated
to represent degrees of favorablenkss on a siijsect,
and values are assigned accordingly. b &

Another attitude or interest measure which stu-
dents enjoy is the semantic differential, a type of
inventory in which pairs of descriptive words are
used to rate characteristics of a concept or content
area. For example, students could rate a particular
concept or idea related to economic systems (see
lesson on Scarcity for ideas) along various dimen-
sions. Attitudes toward private enterprise, foreign
trade. labor unions, government incentives and the
like could easily be examined in this fashion.

\

Building a Better Test

Since it is generally accepted that the primary tool.
of educational measurement is the classroom test,
the teacher of social studies will want to produce
tests which will not only test student knowledge
of facts but also the meaning of the material. A
test for facts is relatively easy-to construct, but a
test for comgrehension or meaning of concepts is
more difficult to produce. Consequently, many tests
(including well-known standardized ones) are overly
weighted with recall of facts. Students learn this
and tailor their own study accordingly. resulting in
a loss of the very things most needed — the ability

' to see meaning in new situations and to solve the

problems these situations present.

However, knowledge of facts is important, for facts
are the basis of more complex understanding. The

. most common measurement is by means of objec-

tive test items, or items which ¢an be scored with a

92

,

minimum of subjective judgment. The most com-
mon objective items are the supply type and selec-
tion type. Regardless of item type, however, there
are advantages and limitations associated with
each which can’only briefly be discussed.

’.Completion Itenrs . .

In completion (often called supply or short answer)
items, the student generally has to supply one or

two words at most, either to answer a question or

complete a sentence. These are relatively easy
items to construct and do not encourage guessing.
However, they may be difficult to score because
students may give partial answers or - correct
alternatives, and they are limited in usefulness
except for testing factual details.

Completion items can be designed to minimize
their limitations. Statements should be written so
that only one answer is correct. Enough informa-
tion must be given to eliminate ambiguity but not
so much information that the item becomes too
easy. Extraneous hints shpuld be avoided, such gs
giving the first letter of the correct answer. State-
ments from texts should not be copied verbatim -
since they may make very poor test i?ems out of
context. Blanks should be near the ends of statements,
and there should be plenty of space for answers.

Selection Items

The- most common of these test items are true-
false. multiple choice and matching items. The -
true-false and matching types are widely used in
elementary classrooms. The true-false type, in
particulat, has limitations, in that they are particu-
larly subject to guessing and usually deal with very
trivial facts. Matching items can cover a great deal
of factual information in a short time, but they are
not easy to build and all types of material cannot be

97



put into this format.

Matching and true-false items_can be improved by
observing some of the following rules.”

» Try to make true-false item's as absolutely true or
fals;e astpossible by specifying conditions and by
el|m|natlng specific determiners such as “all ”

“never,” “only, etc. e

§- True-false items should be short and should

contain only.one central idea (this helps to avoid

- partially true or partially false combinagions).

Q

E
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« For gounger students and poorer readers, match-

ing itggns should alsa be kept Short, witli lists of

. respgiises not exceeding five: Older students may
1 be able to handle up to 10, |tems in one list.

« Matching items shou?d not , balance perfectly
THe list of responses-should contain some which
™ match more than one'thing®or do not match

oY :

« Avoid negatives ihsofar as possible. especially
for classes of poor readers (examples: Which is
not true? All of the following except . . . . etc.).
Also, avoid all of the above as an optlon' use
none. of the above sparingly and only in items to
which amr absolutely correct answer can be given.

. Finally observe some cardinal rules for all good
test items. Review items for, clarity and relevance to
the objective for which they are written. Ask the
questlon‘ “Does this clearly’test the skills outlined
in the intended” objective?” And, “Wlll this item be
answered correctly by those who have mastered
the objective and answered incorrectly by those
whd; have not mastered the objective?”” |

_ sFesting for Complex Achie‘vemlent

" anything. With perfectly matched lists. students -

obtain some answers merely by the process of
elimination.

+ Matching items must have very clear instruc-
tions for the matching basis. This may mean
long instructions which would need to be read
aloud to young students or poor readers.. 'y

o Lists of premises and responsesgin matching

items should be as homogenous as possible. -

Mixing geographic names, government leaders
and natural resources in a list of premises. for
example. makes the elimination process too easy.

Multiple-choice test itdms are the most widely used
on standardized achievement tests but are among
the most difficult for classroom teachers to construct.
However. this method is adaptable to testing appli-
cation of knowledge as well as recall of information,
which gives it an advantage over other methods.

The following are a few suggestlons for construct- -

ing these test: |tems

» Avoid irrelevant difficuity in the items. Thi{means
avoiding ambiguity. trivial item stems or re-
sponse choices and inappropriate vocabulary or
reading level. - -

. Provnde a right answer WhICh competent critics
can.agree on as.the best. * .

A

« Provide plausible distractors (the undesired or
incorrect_ choices). similar in length to the right
answer. This latter is easier if the item stem
contains as much of the item fmaterial as possible.,
Responses should have parallel grammatical
construction.

-

RIC
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When a teacher wiskies to test for knowledge beyond - -
facts, that is, to test for associated meanings. it is
useful to introduce an element of novelty into
testing. It also becomes critical for a teaché( to
have previously” identified objectives and built a
table of specifications. since identifying types of
behavior to be assessed is essential to assessing
learning beyond factual knowledge.

Generally the teacher constructs a new situation in
which previously learned facts or rules can be
applied. In a multiple-choice test this can be accom- -
plished by presenting a passage or an exercise and
asking a series of questions about it. This should not
be merely an exercise in reading comprehension
and materials should be realistic and relatively
commonplace.

Another good technique is to have students look for
examples or illustrations of concepts. rules or princi-
ples in material outside their texts. For example.
current events may relate directly or indirectly to
subjects covered in classes (e.g. policies on refu-

gees entering the U.S. are often in the news and * °

relate directly to the unit on ethnic groups). Stories
in books. television or movies may also present
opportunities for outside work and discussion.

In"social studies use of tables. graphs maps and
pictures can be useful in assessing student levels of
comprehension, analysis and application as well as
-facts learned. However, ‘materials should be kept
clear and simple. Pictures can be used to simulate a
situation or an imaginary event to eliét attitudes or -
process skills. Tables and graphs are widely used in
social studies assessment. since they help measure
comprehension and analysis skills. (See use of data
retrieval charts constructed by students themselves
in the ethnic groups lessons in this guide and also <
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thie interpretation of the opinion chart in the exer-
. cise relating to prejudice and discrimination.)

Essay exercises or test items provide a frequently
used approach to measuring more complex achieve-
ment. Such exercises are- deceptively easy to

“construct, but often difficult to score. As with objec-

tive items, essay items should bear a direct relation-
ship to the table of specifications developed earlier.
This is particularly true with essay items because
they must be constructed to elicit specific behavior
{analysis, application, etc.). Evidence of this behavy
ior is necessary in'the scoring criteria as well.

In constructing essay items, once decisions are

Rade as to behavior and conteft to be measured

and questions determined, the teacher must coni-
pose the correct response. Too often thls is not
done, and therfesult is haphazard sconng of student
responses based on inconsistent cntenz'i.

Breadth of coverdage i5 difficult to obtain with
essay-type items, since only a few such items can

‘usually be given at one time. Concentratind on

items which allow for shorter responses {a few
- sentences, a paragraph) helps but will not alleviate
the problem. Giving students options or chmces is
not really a solution either. since it means that
great care must be taken to produce choices which
are of equal difficulty. _ \‘

One decision which will affect the administration
time and scoring time for essay items is how much
factual knowledge must be displayed in the final
response. Must the student define all terms used

and provide much supporting detail? A related.

decision concerns the amount of freedom in re-
sponse a student has. The teacher must make clear
in the directions if oy one point of view is intended
or if only certain areas should be covered. The best
items require a student to have prior knowledge of
key concepts and at the same time to use higher
level thought processes. '

In the Scarcity unit a tempting essay topic would
be, describe the government’s role in our economy.
How? One paragraph? One page? Will the essay
have to cover services, regulations, taxes. redistri-
bution of income? How much detail? A more realis-

Diederich, P. B. Short-cut Statistics for Teacher-made Tests. (3rd ed.) Princeton, N.J.:
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o

tic approach {unless the student is going to write a
term paper on this l()[)l() would be to ask the
student to list at least four functions of the g()vern-
ment affecting economic problems and choose one
to discuss in some detail. The directions should
provide guidelines as to length what to include
(without giving away the answer), e.g.. should-
specific examiples be given? Should sources be
cited? The student should be able to cite some facts -

{prior kn()wledge requried) and at the same tlmg....\

relate some consequences of these facts, (a higher
level process). . .

Improving Classroom Assessment

In addition to generating the best possible items.
teachers should analyze student tests to see whether
items vield the desired information and whether the
tests discriminate among good and poor learners.
Teachers can be use respnnses\of students to revise
and build new items for future tests. For example,
common incorrect responses on a short-answer
item could become distracters if the question in put
into multiple-choice format later. Analyzing stu-
dent test perfprmance mav lead to revision in tables
of specifications and even in course objectives.

Methods of item analysis are discussed in most
tests and measurements texts. The eésiest to com-
pute and one of the most meaningful is item difficulty,

- computed in terms of the percentage of students

who answer an item correctly. Teachérs may also
want to look at how well an item discriminates
between high and low. achievers. Most certainly
they will want to examine the pattern of responses
students make. Hm\( many answer incorrectly?
Which incorrect response do most select for any
given item? Are incorrect items clustered in certain
content areas? Response patterns may reveal
weaknesses in the test, of course. but they can also
reveal weaknesses in instruction. -

Analyzing tests is tedious and :time-consuming.
Formal techniques are limited in their. usefulness,
especially with essay items. However, the informa-
tion obtained is rich in implications, and some
short-cuts are avallable See, for example, a publi-
catlon by Dledench

‘

Educational Testing Service. 1973,
;

-
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Using Evaluation in Instruction

The reader may have felt that the foregoing discus-
sion of medsurement applied largely to evaluating
student learning following instruction (summative
evaluation). However the same general principles
.of measurement apply to the area of formative
evalation, or that evaluation which occurs at
several points within the learning process: In both
types of evaluation, but especnally in formative
- evaluation, a diagnosis of the assessment should be

used to guide the student’s learmng process.

Diagnosis of dlfflcult;es, of course, implies more
than simply identifying areas of weakness. Proba-
ble causes of weaknesses also need to be found, and
teachers should learn as much as they can about

Example of a class analysis chart

STUDENT

A

STEREOTYPING

item No.

6

10

CONTRIBUTIONS OF ETHNIC' GROUPS

-

their students. In particular they should, he inter-

studies. Formatlve evaluation implig
know something of the learning
particularly in relation to their s

need to specify objecfives in some systematlc QY

ion (see concepts listing by developmental level
elsewhere in this guide). ; , \’sl"‘, .

Formative evaluation cn be carried out in sg h a
way that materials and strategies are spe lly
keyed to sections of a test or other asse%t

’\

l"u.

DEFINITIONS, HISTORICAL
DEVELOPMENTS, GENERAL
CHARACJERISTICS

(g
2

X r A}
13 {4 18{ 20 4 9 1" 12 15 |- w6 | 19

Sallle B.

1

1

1

1 1 1 1 1 1 1 1 1

Joe B,

Sherry C.

Mike C.

Joe D.

. Karen D.

Carole F.

Kevin G.

Chris G.

Allen H.

L
Karen K.

Ed. J.

Tommy K.

Felicia L.

Steve M.

Bryan N.

Pat P.

Cory S.

Alva S.

1

Bob W.

N
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procedure The structural dlagram presented ear-
lier in this section not only can be keyed to specific *
test items but to .instructional materials as well.
When students_are. evaluated they can easily be
referred to appropnate materials for, remedial in-

struction if this type of keying has been done. This .

type of diagnosis: feedback instruction cycle is the
basis of mdlvnduallzmg instruction.

As was pointed ‘out earller in_the discussion on
improving test instrumenfs.-an analysis of test
items and class performance is a useful class diag-
nostic technique. A simple. computation of the
percent of students achlevmg Certain ltems or tasks
can quickly reveal gaps in achievement ‘for small
groups of students or for a class. 1f these gaps are*

96

' In Conclusion o ‘

-+ consistently appearing from year to yea'r teachers
in a school or district should analyze théir curricu-
" lum and recommend changes that wxll better meet

the needs of the students.

- )

-. 4 2

Meamngful instructional decisions in somai studies

X (or any other content area) require the evaluatlon

of learning.’ Learmng must be -obseived as jt is
taking place to make needqg changes in instruction -
for individual students. If the feedback-teaching- "
learning loop is -altered as student rieeds are -
determined, then the immediate and ultlmate qual-:
ity of learning will improve.
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The four goal areas of the Soc1al Studtes may also
be thought of as process- knowledge components.
Knowing, thinking, valuing and social partlc1patton
abilities are made possible by ‘knowledge plus sktlls

In this section general objectives are’ presented
for the khowledge and sktlls components of social
studtes These .lists are not ali- mclusrve. rather..

- ’ . .
Lt -

’

_useful for tnstructtonal purposes

- .
s A

General Obje,ctives for Social_Studies :

\ .

Grade Levels’

they represent only a range of general objecttves i
presentéd in broad terms. Several more specrﬁo
- levels would 'be necessary: before they wodld be-
. come useful for a particular ugit of instruction. In_ *
~‘the exemplar units of instruction, general objecttves
fromi this section of the guide are more specrﬁc apd

I

A

*The code I, D, R is intended to indicate at which grade level some aspect of the general objectuve is mtroduced developed

* and reinforced.

~

I3
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Otganizing < . . ' ERP O - y vt
Concepts e ) 7'3ijec_tivés o . . . Ka 58 9.12 et
A.. ‘| The students will be able to . - ] oo
4
" - Adaptation . 1.  recognize, descnbe and compare how they. other R
- . “people,_societies, cultures-and physical phenotnena . c P
~ Causation C change over time. ., , | SR - L D 'R [~ ‘
-Change . . 2. . recognize, describe, and compare and .contrast how .
L v people and animals- adapt to phystcal and social ) ' o J L
‘ Chronology, % environments. 1t D'R R, 3
- N . .
Continui‘ty '3 identify, describe and analyze adaptlve patterns (personal - e
- social, economic, political) which-emetge as groups . '
* Multiple causation® adapt to physical and social erivironments, \ I D DR} N
" Subconceptd ) 4. identlfy explain and evaluate causes.and effects of 1 Cn
N -. 7 particular changes (physrcal social. political, cultural, . B )
technol099 . economrc) ' , - - I LD | DR}
industrialization . o . e o 5
cause/effect = - 5. apply problem-solving techniques and guidelinés to ,
environment ' - . ° det%rrmne and evaluate what particular, changes mlght P i P
invention occur in particular situations. ’ i , 7] LD D.R '
_‘,borrou—/ing . ‘~ _ . ;1 T
. personal change 6. recoggize and cite“example,s to illustrate that people T . ¥
spcial'change ) invent. learn, borrow, and transmit ideas and events. I D R .. ,
cultural change g ' e .
planned change 7 . recognlze and cite examples to lllustrate that change . i ,
. unplanned change| ) and continuity are historical constants. LD ] DR} .
8 recogmze and crte‘examples to illustrate that cultures n
) ) borrow from one another but are selective in the traits
) which are borrowed (societies adagt borrowed cultural >
_eleménts to their own particular life style). -
g“ 9. .- explain, analyze and evaluate how one’s comprehension
L of the present may ke influenced by one’s understanding
. . of the past and one’s ability to organize relevant infor- 1 - . :
< ‘ ) . ‘mation to assist in description and explanation. I.D| DR h
: 3
! Lo - 10. \explain. analyze and evalute how one's view of the past .
~ ) is influenced by the availability of evidence. one’s own: -
' personal and cultural biases, and the society and times . »&3
N in which one lives. LD | DR e
.2‘ ’



i Concgpts ' ) B . Objeétives ' K4 58 9.12
< . ..
- B. ‘ The students will be able to * E
T ., Ve ’ .
' 'B,eliefs, 1 recogmze "that all human bemgs are of one species; ‘ '
. e ,’,{ although differences exist among groups of humans,
. Culture . - ° ' l S these dlfferences are not necessatily inequalities. 1 D R
. : » , :
Sel{;concept 2.. recogmze and illustrate the idea that all human belngs ]
’ have basic ph(lsrcal and psychologrcal needs. | D R
:,p, Values - . . ce
S 3. ‘recognize and illustrate that.all human beings experience
. . Subcohcep . the same cycle of life and that human beings continually ‘-
. ‘.— o - seek})explam that life cycle ! 1 D R
adaptation- . -
i - biological needs 4. * recognize and jillustrate that throughout hlstory people /
: human SR have worked_to meet common human needs and to . .
similarities— * ‘ satidfy-human desires and aSpirations. 'e\t\' : | D R
Rumand™~ . \
Mifferences 5. ~recognize and |llustratemt whenever-and wherever
human behavior « | > people have lived, they have developed artifacts, beliefs
_tools/’ ; and:culture, which have enabled them to satisfy their
- technology ) ‘ _socr(al and physical needs 1 D,| R
i cultural . e . - ! '
- universals 6. recognize. explain and evaluate how culture and social
communica,tion: < patterns affect thinking, feel;ng, actrng and percelvmg 4
! in(erdependence 7 . _throughout life. - . ) | 1.D D.R
acculturation - T N
enculturation - 7. recognize and lLlustrate that the basi¢ substance of any - ) » ’
ethnocentrisin : culture is in its v,alues o : . 1 I.D R
ethnicity S - ' ' ' R
" ‘Customs 8. éxplam and evaluate how decisions on all aspects of * ‘
heritage life are influended by the value systems of group N
identity . members. - ‘ coe ! -1.D D.R
g tradition | . ' B "’
traits ] 9. identify,and compare examples Wthh |llustrate how
norms . cultures use a diversity of means to obtain similar ends ) . .o
rules/laws n and to satisfy common hum_an needs. ' 1 D ‘R
descriptive be- Do L : ' . .
liefs .| 10. explain and contrast relationships between the quantity
moral beliefs of cultural inventions in any society and the degree to. N
) " democratic o which the’society is spe(_:ialized. C +'} LD R-
values : | AR o~ o ’ '
individual rights 11. = recognize..apply. analyze and evaluate the relationship . ‘
individual re- between personaI value systems and mdwrdual decisions. | D > R
sponsibilities , T ' B ‘ ;
group rights 12. recognize and evaluate how a perSon's developmentA of - .
group responsi W human traits and self-concept derive in part from group‘ '
bilities assocratlons . . oo | D R,
equity : : . . o i :
equality of 13.  recognize that each person has a.unique personality ., o
opportunity and that personallty is shaped in part by mter‘actlon , .
human dignity with others . 1 D R.
: . 14. recogmze that people are mammalian, ‘social and . .
: cultural animals, living “in cultural and natural environ-
' ments. : / . / | ‘D R
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v ,brganizing
- Concepts

Objectives

Grade Levels
K-4 58 9.12

C.
" Compromise
Conflict

Conflict
resolutions

Cooperation

Power

Social control

ERIC
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15.

16.

17.

18.

19.

20.

21.

‘The students will be able to

. o . .
recognize and identify examples to illustrate that making
and using symbols is an essential component of every
culture.

recognize and illustrate that people of all races. religions.
cultures and regions have contributed to a common cul-
tural heritage. and that modern society owes a debt to
cultural inventors of other times and places.

recognize and explain how cultures are comprised of )
traditions, which are the result of accumulated knowledge.
artifacts and customs.

give examples of how cultural exchange and borrowing
occur when groups with diverse cultures come into pro-

longed contact.

compare and analyze how cultural patterns are related
to other phenomena. such as geographic location and
general historical period of a people.

analyze and evaluate how stereotyping a class of people
or a place or philosophy may lead to false statements
and dangerous beliefs.

illustrate and evaluate how culture affects two peza\s
thinking about values.

. —
recognize, analyze and evaluate how. throughout history
conflict has developed between groups of persons having
philosophical differesices in goals and means.

identify and evaluate examples which show that much of
group behavior is Quided by shared values that people
voluntarily follow or by norms and beliefs- that they fol-

low under the threat of punishment or the promise of reward.

identify. campare and evaluate examples which illustrate
that in every society-and institution. requlations and laws
emerge to govern behavior of‘individuals.

ldentlfy analyze and evaluate how rules and laws reﬂect
<" the basic values of the society or institution. ‘

rs

., h ! by

explain. compare and evaluate how manﬁ’iﬁent types of
“political systemis are used in different societies to determine
" public policv and tb regulate behavior.

1.D R

D.R

D.R"




Organizing ' . . Grade Levels

Concepts o ‘ Objectives K4 58 9-12
. ‘
_ Subconcepts “6. illustrate, apply and evaluate the idea that individuals are
interaction - more likely to influence public policy when working in groups
customs than when working alone. : : I.D R
civil rights ' , : ‘ .
stability 7. illustrate, analyze and evaluate how individuals and groups
discrimination have always attempted to achieve a sense of justice and
sanctions reason in their human interactions and in the establishment,
government by law operation and evaluation of their institutions. I D | R
rules o . '
law 8. illustrate, analyze and evaluate why conflicts between
social norms indivifiuals, groups and nations have arisen. *
civil war . . <
leadership » 9. illustrate and evaluate how individuals and groups may
minority rights resort to extreme methods to change public policy when they
_ roles CL . feel that authorities are unresponsive to their needs or that
' sovereignty ¢ . more traditional channels for alleviating grie&/ances have
federalism been ineffective. | ) R
mores T ‘
political organi- ©10.  explain, illustrate, analyze and evaluate examples of how
zation leaders emerge, gain power and influence, and lose power
norms - and influence. . ~ 11 1.D R
11.  analyze why there are continuous struggles between-
i different groups for power and influence. I ID | R
. D.’ " | The students will be able to .
Decision-making 1. give examples, analyze and evaluate how all nations are
5 interdependent-economically, socially, politically and
' Environment culturally. . | D R
Habitat 2. give examples and evaluate how the natural environment o -
may set the broad limits of economic possibilities in an .=’ '
Interaction ’ area but that the people determine the specific character
of life within the limits of their culture. ~ N I D R
Interdependence "
. ' - 3. give. analyze and evaluate examples of how the level of
Scarcity . technology and the socio-political-economic-religious-
aesthetic values of a cultural group influence the ways in :
Subcon-cep.ts : ~which people use their natural resources. | - LD R
resources ~« 4. illustrate, explain and assess why groups at different times ]
resource use have reacted differently to similar eng(ironmems. L.D R
and conservation , : . _
universe 5. illustrate, analyze and evaluate how regional specialization
earth implies interaction with other areas for the exchange of
living organisms-> goods and services. ., 1 D R
spatial distribution , - . o
settlement patterns 6. explain how and why production, exchange, distribution °
Iand use patterns and consumption of goods tend to have a geographic
” areal association orientation. . , I D R
-'Jif'*" .. » ) <

Q : R 3 s,
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Organizing

Gradé Levels

Q

Concepts Objectives K-4 5.8 9.12
Subconcepts 7. explain, compare, illustrate and evaluate how natural A
pollution environments influence modes of life and population ' .
ecology patterns. | D'|R-
region {\ ' .
specialization 8. llustrate and.evaluate how cultural environments represent
values social systems designed to carry out the basic tasks of the
resource allocatlon society. 1 D R
opportunity cost . N L)
9. illustrate and evaluate how geographic areas are affected
by biotic and societal forces. 1 D.R.
10. lllustrate. compare, analyze and evaluate how people’s
. social and economic relationships and behavior are affected
by their geographic distribution. I D R
11.  illustrate, apply and evaluate various techniques used to
influence various levels of decision-making.
E.~ The student will be able to
Decision-making 1. identify examples to jltustrate that all societies develop
' social institutions integrated around the major needs of the
Goals society. | D *R
Institutions 2. compareand analyze how everysociety hasdeveloped complex
processes to perform the basic functions of socialization and
Systems acculturation. : ™ ] D R
Values 3.  describe, analyze, compare and evaluate the many different
types of political systems which are used in societies to :
~ determine public policy and regulate behavior. I LD D.R
Subconcepts 4.  describe, analyze, compare and evaluate the many different
education types of economic and social systems which have evolved
government to deal with the basic economic and social functions of the
religion « society. i I LD | DR
family . , A
economic organi- *5.  illustrate, analyze and evaluate how the basic substance of
zational patterns a society is rooted in its values. Explain and evaluate
rules/laws how basic economic, social, political, envnronmental deci- _ .
futurism sions are influenced by values. 1 L.D D.R
change
invention/ 6. illustrate how socnetles exhibit patterned socnal behavior .
adaptation ‘ which can be described and explained. 1 D.R
rights/responsi- ’ \ -
bilities 7. explain, analyze and evaluate how some. of the wants and
‘ needs of members of any society are satisfied through the”
. economic, family, educational, political and rellglous
systems 1 D. R
8.  explain how and why some individuals and groups within
1 D R

RIC
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every society are authorized to make binding decisions.
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Organizing
Concepts

Objectives

* Grade Levels

K4 58 9.12

9.
>3

10.

11,

12.°

explaln and illustrate how persons and groups influence

chénge in societal institutions. :

explain, compare, analyze and evaluate how all societies

develop social institutions or complex sets of values, mores,

laws and procedures integrated around the major functions
> or needs of the socnety ,

illustrate how institutions are characterized in. various
societies and explain the role of the‘individual in institu-
tions in compatative societies.

, illustrate and evaluate how in all societies people have *
sought better economic, political and’social opportunities.

T

5
1 | o{Rr
1 | o | R
1 | o | R

O
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"~ - General Objectives for. Social Studies Skils

A comprehenswe program for skill development
raduated vertical se-

quence of experiences if skills in grades K-12 as

well as a horizontal ¢ mponent,provtding for
practice ofthese»slulls/ ‘

experiences that have meaning bedauSe they are -

- able to interpret them, Students learn from chass-

room-'éctiwties only when they cah refate a new..
idea fact or activity to something thiey understand )

A planned program for the teaching of skills helps
students make optimum transfer of skill learnings

© so that the skills become a part of their customary
,behavior. Learning experiences should result in

many imrediate and varied applications of the

- skill. Research skills which are adequate for a
middle school student would be considered jnade-‘

- quate for a high school stud/nt Students. should
{/ertical goordination at all
levels.

* ~ .
Helping students develop and use skills effectively
is one of the central pugposes of social studies
‘instruction. Withotit an a quate command of skills,
it is doubtfuk that s nts can gain the insights .
coficerning their 'society or develop the habits:of
intelectual and social behavior that constitute the
ultimate goals of the social studies program. Skills
are tools for learning both in and out of school.”
" Students who develop a command of social studies
skills ‘during their school years and carry these
skills into the adult years have laid a firm basis for
continued learning throughout their lives.’

Some skills.are a definite ut shared responsibility
of the social studies. Thes: include :

e locating information.

'« organizing information,

*Adapted from ‘
John. Eunice and Dorothy M. Fraser.-*

nsocial studies ‘ .

- s

. e
- +
. ,'evaluating ihformati_on,

« agquiring information through reading, . |

e acquiring information th;ough listening and ob-
sefving, N : ) '

e .
o ¢

. 'communicatiqg orally and in writing,

a

Y
-

The followmg skills are” a major/responSibility of

-
e

"e Reading social studies!materials

o Applying problem solvmg and crit’ical thinking
skills to social issues

lntei\preting map.s and globes
. Undgs}tanding time and chronology

Develdping valué analysis skills . {

Developing social 'participat_ion skills-
J N '

Thé* folldwing principles of learning and teaching
should be emphasized as a basis for the, social -
studies skills program.

o The skill should be taUth functionally — in the ¢
context of a topic of study rather thansas a
separate program .7 :

'. §tudents should understand the meaning and -

purpose ‘of the skill and have motivation for
developing and using the skill ’ o v

. Students should be carefully superVised in theirn
first attempts to-apply the skill so that they will
form correct habits from the beginning

"o Students need repeated opportunities-to practice

the skill with immediaté¢ evaluation so that they
know where ‘they have succeeded or failed in °
their performance ¢ ,

e Students shofgd have individual help through
. e

’.

.
<
. x .

SOClal Studies Skills: A Guide to Analysts and Grade Placemem Skill Developm®nt in Social

Studies, Helen McCracken Carpenter. Editor. Thirty-Third Yearbook of the National Council for the Social Studies, 1963. Pages 296

310312

Social Science Skills Atlanta Board of Education. 1975.

AY

% : - o

Sequence Chart of Map and Globe Skills and Understandings K-6. Los Angeles City Schools e ,

a

" Social Studies Skills Sequence Anne Arundel County, Maryland.

o .

SR

“

19;8 A 'i."“'?""_.;

. interpreting pictures charts, graphs. tables -
S e Working with others

!
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Reading Skills -

diagnostic measures and follow-up exercises since
not all members of any group learn at exactly the
same rate or retain equal amounts of what they
have learned.

« Skill instruction should be ‘presented at increas-
ing levels of difficulty, moving from the simple to'
the more complex; the resulting growth in skills
should be cumulative as students move through
school, with each'level of instruction building on
and reinforcing what has been taught previously.

o Students should be helped at each stage to
generalize the skills, by applying them in many
and .varied-situations; in this way, maximum
transfer of learing can be achieved.

« The program of instruction should be sufficiently

flexible to allow ‘skills. to be taught as they-are .

needed by the student: many skills should be
developed concdfrently. . '

n

Although students gather information-from many
sources — films, filmstrips, tapes, radio, television
— reading is the single most.important information-
gathering skill a student can”possess. The devel-
opment of this skill is a continuing process through-
out the students’ education. One of the. most effective
ways to develop reading skills is to teach reading in
the content areas. Teaching a social studies lesson

.a.s\%directed reading lesson is one way of effectively

using social studies time to improve reading skills.
Normally, the directed reading lesson consists of
four parts.

o Preparatibn for reading
providing necessary background
presenting new vocabulary
establishing purposes for reading

’

o Directed reading and discussion
« Extending skills and abilities

o Enrichment and follow-up activities

Each phase of the directed reading lesson can be
related to a social studies lesson, making it possible
to teach social studies content and improve reading
skills simultaneously. A- convenient guide to the
social studies lesson as a directed reading lesson is
given in A Reading Program for the 70s: Social
Studies Reading. Atlanta: Georgia Department of
Education, 1975. ——

Thinking Skills

One of the main goals of social studies is to help
students develop their ability to think which in-

-

\
N =~

volves acquiring and processing information. Stu-
dents who are able to use their higher thought
processes (rather than simply repeat information
they have memorized) should succeed in school -
and in life. The ability to fulfill obligations as a
citizen depends largely on how well one has learned
to think.

Benjamin Bloom's taxonomy identifies seven thought -
processes — recall, translation. interpretation, ap-
plication, analysis, synthesis and evaluation.

Recall is the lowest level of thinking. This thought
process includes the recall or recognition of infor-
mation previously encountered, such as facts, con-
cepts or generalizations. Although knowledge is

" used in the exercise of all the higher thought

processes, questions designed to test only the stu-
dent’s knowledge do not require any thinking abil-
ity beyond the level of remembering, recalling or
recognizing. -

Examples of remfembering

-« Recalling infoymation, such as the names of the

state capitols.

o Identifying the source of written materials, such
as a quotation. ™

The next level of thinking is translation, or chang-
ing information from one form into another. For
example, in reading a map a student must change
the lines, colors and symbols on the map into vivid
mental images of boundaries, rivers, elevation and
number of people living in the cities shown on the
map. These mental images c¢an be expressed in
words that provide almost the same information as
the map does.

Examples of translation

« Explaining in one’s own words the meaning of
something read.

« Drawing a picture to explain the meaning of a
concept such as cooperation.

" Interpretation is the thought process used in

discovering relationships between two or more facts,
concepts or generalizations. It is the kind of think-
ing students use when they make comparisons or
draw conclusions. £ ‘

Examples of interpretation

« Comparing two or more pictures to decide whether
they are similar or different.

» Discovering a cause-and-effect relationship be-
tween two phenomena.
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 Finding facts to support a generaliz'ation.

. Drawiitgl a conclusion from statistics or other
information.

The thought process called application is the.

" kind of thinking that is done when knowledge is

applied to life outside school. Application requires
the person to recognize similarities in the new
problem to problems previously encountered and to
select the method and the information that are
most suitable for finding a solution.

" Examples of application

o Using a variety of social studies skills to prepare
a good research paper or oral report.

. » Using social studies skills in working with others.

e Voting on issues or candidates, either in school
elections or in elections outside the classroom.

\

Analysis is the thought process a person uses in

determining something is organized. For ex-
ample, in analyzing complicated information, a
student must separate it into its basic parts to see
how they were put together and how they are
related to each other. Analysis is much like inter-
pretation, but the pupil is more aware of steps that
must be followed to reach a solution to a problem.

- Analysis is used in all kinds of critical thinking and

© oy

problem-solving.

Examples of analysis

* Separating main ideas from supporting facts.

» Separating statements of fact from hypotheses
and conclusions.

.. Detectmg unsupported assumptions, faulty logic,

" prejudice or propaganda.

» Distinguishing statements that have no bearing
on the situation, question or problem under
" consideration.

. Synthesis is the thought process a person uses

when thinking imaginatively or creatively. It is the

‘ _process of putting ideas or materials together to

Q

ERIC

Aruitoxt provided by Eic:

create a meaningful pattern or structure that did
not previously exist.

Examples of synthesis

o Writing something original, which might be a
paragraph or an entire poem, story, or play.

» Writing a report that looks at somethingin a new

and different way.

o Planning a public -opinion pdll that will provide
information on a public issue.

Evaluation of ideas, events or material objects
calls for a person to have in mind standards against
which judgments can be made. The standards may
have been established by someone else or one may,
have set up one’s own standards for judging. If a
person uses faulty standards or misunderstands the
nature of the standards, the evaluation is likely to
be faulty also. For example, if.students did not use
the thought processes of translation and-interpreta-

tion, they may have a false impression of the _ .

standards they are using. As a result, the judgment

may be incorrect. Helping students improve their -

ability to make.responsible judgments-is a major
goal of educatton :

P

Examples of evaluation

o Judging the accuracy, logic and clarity of a

written communication.
o Judging the success of a class discussion.

. Deciding‘whethér people are being treated equi-
tably

e Deciding which of several conﬂtct@ sourcgs of
information is the most rehable J

Even though the skills should be taught in order
from the least to the most difficult, teachers should
not assume that some students cannot be involved
in developing skills at every level. Young students
or less able students engage in thought processes
at all levels, but they do so in terms of their own
experiences. Therefore, teachers should provide
opportunities for all students to develop thmkmg
skills at all levels.

No skill or set of skills is learned in one experience,
in one year or in one division of the school system.
Skills should be introduced and understood at the
students’ current level of maturity, used repeatedly

'in different situations and used at subsequent levels

of maturity in increasingly complex situations.
-1
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General Objectives for Social Studies Skills

A

Skills . . Objactivaa

I. Locating. Analyzing and
Evaluating Data K.4 - 5.8 9.12

. A. Organlzing pictures. facts. The student should be able to The student should be able to The student should be able to
events « interpret pictures. graphs and - categorize sources of information - classify ideas according to the
B tables. as primary or secondary. blographical points of view, ideclogy or blas
- make an outline. or autoblographical, fictional or of different writers or speakers.

- relate an artifact to the subject nonfictional. - make a table of contents.
content. - use an outline as a tool for study. - make a bibliography.

o . - use footnotes. - compare, evaluate and analyze

¥ - relate an artifact to subject artifacts in relation to. subject

content using classification. content,

B. Working with reference - locate information in multiple - locate and interpret sultable - locate and interpret suitable data
materials (books. atlases. references. . data from references (media, from references (media. dictionaries
periodicals, newspapers. other - use an appendix. almanacs. Who's Who. readers’ of blographles).
media) . guldes, etc.) - critically analyze interpretations of

- locate news sources on the same same event from different news media.
topic from different sources.

C. Seq {ng and arranging in - sequence terms which dendte time. - collect and arrange bibliographies. - determine the sequence of events which
chronological order - relate events of own life with - arrange series of events in precedes a glven conclusion. T

those of a greater span of time chronological order. - formulate generalizations and conclu-
- using same scale on time line. - use time line to explain soclal slons about soctal studles
. studies programs to othars problems.
i - analyze cause-effect relationships.

D. Acquiring Information by - recall major ideas following a . - acquire information about a topic - acquire information from a formal,
listening, observing and listening actlvity. by listening to more than one extended lecture.
surveying - tell about something that recently source. . draw expository inferences about a

N occurred. ) - develop and use guidelines designed situation’ by conducting impartial
- prepare a group or class tst of to aid in impartial observation. observations.
questions to seek answers from people at - build survev instruments designed - conduct a sclentific random sample
school or home. to gather specific data. \ survey and analyze the data obtained.

E. Constructing and interpreting - explain the message of simple - make a line or bar graph&d - plot multiline graphs to be used.
graphs pictorial or bar graphs of data. chart plotting social studies data. in support of a hypothesis.

- ask pertinent questions reldted to - formulate logical hypoth based
~ the data analyzed on charts and on data presented in graph form.
graphs.

F. Evaluating subjective and - distinguish between fiction - distinguish between fictional and - distinguish between objective and

objective material

and nonfiction.

nonfictional articles in
newspapers, magazines, etc.

- tell when a statement is a fact.
an a value jud or
an inference.

10
P

subjective primary source material.

- justify a decision as to why it has ,
been evaluated as a statement of
fact. an opinion, a valueé judgment
or an inference.

O
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Skills

2 LR N AT
;5;,11: Ui

QObjectives

i

SRR L

HYFRITIR

it. Problem-solving

- K.4

58

9-12

A. Recognizing and
stating problem

The student should be able to
- identify and state a problem

The student should be able to

- identify and clearly define

The student should be able to
- define a problem concisely for

related to personal
experience.

a problem. use in the problem-solving process.

- state an acceptable hypothesis
to be researched.

B. Formulating hypotheses - suggest alternative solutions
when given a group problem,

real or hypothetical.

- formulate hypotheses and apply a )
sequential evaluation process.

a

- decide which data would be’
necessary (o supporst or
disprove hypotheses.

- sequence a plan for collecting
data. . .

- identify criteria to evaluate
the design of a proposed inyestigation.

- develop operating procedures
for completing the sequences
in a research plan.

C. Planning for research
and gathering data

.3 accept or reject hypotheses on -
“the basis of collected evidence.
.« state in a conclusion the acceptance
*.” o rejection of hypotheses.
- cite short and long range conse-
"quences of atternatives.

- use accumulated evidence
to accept or reject
hypothesis.

- examine consequences of
ahternatives.

- support a decision to accept
or reject the hypotheses
based on the evidence that
has been given.

Pwi)ming and analyzing
alternatives

=)

- choose a solution to the
problem after applying the

- choose a reasonable solution to
various alternatives.

E. Formulating and acting
on conclusions

- chogse a reasonable solution
to the problem after applying

. evidence. the evidence. B - change the solution If the new
- recognize areas for further data warrant it.
Ca : study. ) - observe interrelationships b
N . two probl and b luti
' ) to each.
Skllls ‘Objocﬂvu
I, Social Participation K4 ' S8 ’.12

A. Supporting. organizing The student should be able to The student should be able to The student should be able to

and working with others * - assume different roles in - identify goals and tasks. - identify goals and priorities.
a grpup. - . . - work with group as either leader - take various roles in a group and
- ideditify tasks to be completed. or follower until task Is clearly define the tasks to
- perform tasks as directed. completed. be completed.

- participate in activities by - participate in a group activity while - conduct a group activity obeerving

following rules. observing set rules of procedure. set rules of procedure.
- show respect and ﬁlm - organize and complete a group . plan, organize and complete group
for others. activity. . activity.
- treat others with respect and "0 - work-with others using democratic
faimess. principles.
. ‘ _ - - - Kenttfy and use alternative methods
. . of managing conflict.

- listen and obtain information.
- remember or record main ideas.
- obtain information from different

B. Gathering and reporting
information .

- identify and acquire informa-
tion from public and private
sources.

- use many sources to obtain
current information and
opinions.

sources. - interview Individuals. - obtain information by asking
- prepare and give reports.. appropriate questions In
' L interviews.
- evaluate the,reliabiiity of
information gathered.
C. Soliciting and communlcaﬂ%‘ . - listen and respect views of " . listen and obtain the views - obtain the views of others. :
ideas others. of others. : - state reasons for advocated positions.
‘ - give reasons for position. - state position clearly. - present viewpoint to other citizens,
- engage in discussion with - provide reasons for personal leaders and officlals.
others. viewpoint. - organize and participate in activities
- present viewpoint to others. for effective action to support
- work through organized your views..

_ groups to support a view- )
' point. .

5 : 107 112
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Skills Objectives ‘ -

IV. Time and Chronology K-4 58 9.12
A. Usae the time system and the The student will be able to The student will be able to The student will be able to
" calendar - tell time by the clock. - identify seasons with particular months. - translate dates into centuries.
. - name the days of the week in order. - describe the systern of time zones as - formulate generalizations and
- name the months In order. related to the rotation of the earth. conclusions about prehistoric and
- use calendar to find dates of special - describe the relation between the geological time. ’ "
events. ’ earth’s revolution around the sun and a - formulate generalizations and
- describe the relation b tionof calendar year. conclusions about-time In itudying
the earth and day and night. + use definite_ time concepts as decade, the development of human' affatrs.
- use definite time concepts sych as century. R

" second, minute, yesterday.
- . - use indefinite time concepts
long ago, before, after.1

- use indefinite time concepts as past,
ch as future, meanwhile.

B. Develop sequencing and The student will be able to The student be able to The student will be able to

chronology - relate sequence and chronology in - arra | experiences In - cluster date-events to establish time
personal experiences. sequi lationship g historic events.
- develop numerical chronology. - place related events in chronological - relate the past to the present in the
- make simple time lines related to . order. ) study of change and cpntinuity in human
personal experience. - relate cause and effect relationships affatrs.
among events and dates. N
« « figure the length of time between two
given dates.

- make time lines sequencing events.

- figure differences in duration of various
historical periods.

+ discuss the Christian system of
chronology - B.C. and A.D.

Il

How Perceptions Change Over Time

: ~ Western Hemisphere

View of Earth From Space
Early Exploration

| 108 ‘
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Skills

o3
)

25
—

Objectives

V. Map and Globe Illlcrproﬂd‘o-

K4

9-12

A. Characteristics of the Earth — Size.

The student should be able to

The student should be able to The student should be able to

Shape. Motion - identify the nature of a sphere. - use circle measurements in degrees, - use globe studies for correct ideas '
: - compare maps to the globe.. minutes. seconds. of area.

« differentiate between natural and - measure great circles in miles. - Identify some problems of cartofraphy
cultural features on earth’s - compare areas and distances. in projecting the globe to a flat surface
surface. - identify natural aqd cultural by such methods as cylindrical, conical

; - identify simple land and water boundaries. and equal-area projections.
forms — continents. islands. -~ identify map profections, different . review rotat ion, revolution and
. oceans. rivers. lakes. ways of showing curved surface on parallelism and their eflects. s

- understand the axis of the earth flat map. - define and lllustrate orbits.

and meaning of rotation as related - explain the use of International
he to day and night. ) Date Line. .

- indicate how the earth's -d trate the relationship of
revolution around the sun rotation of the earth and time.
causes the seasons to change. - explain seasonal changes in terms of
i the earth’s revolution and axis tilt.

” " - describe satellite orbits.
B. Direction - indicate how cardinal directions’ -d ate the relationship b - orient any map to the north using given
are determined by the poles. meridians and time. . clues.

- use of parallels and meridians as - compare time in various parts of earth. - determine true direction from study of
direction lines. - plot great circle routes on cylindrical the globe. .

- use the intermediate directions. projections. : . - read direction by use of parallels and

- Idenl% the earth’s four major duse grid coordinates of fongitude and meridians of any map.
hemispheres. latitude to locate places on a map or - discuss direction in space and direction

R globe. on earth s R
C. Location - - locate places in relation to continents - use the grid system 10 find exact - collect information about global
and bodies of water. locations. patterns of land forms, climate, natural

- use the grid system to aid in locating - locate and use the International Date vegetation. transportation. .
places on a map. Line to interpret time zones. - locate political divisions.

. - demonstrate the need for reference - explain the division of the globe into - locate air and ocean currents which
points on a globe or map (North Pole, 360 degrees. affected exploration and the
South Pole. Equator) to describe - trace and compare trade and travel development of countries.
locations exactly. routes on air. land and water. . -

- identify specific landmarks. such as -
unusual coastline or other natural
feature and use the information to
locate places on a map or globe.

D. Symbols - relate photographs to map symbols. - describe how relief is shown by contours - interpret the key or legend for map

- identify map symbols for physical '
features.

- identify map symbols for cultural
features. cities. boundaries.

- identify use of color or shading to show

relief.

_ symbols (dots. colors, fines) are used *

reading. ‘ w
- analyze historical maps.
- interpret physical and political maps
to show {food production, languages. by using colors and symbols.
population). R
- devise fap symbols and legends for
outline maps. -

on topographic maps. .
- explain what the various kinds of

E. Interpretation

- use different maps to find places of
interest in the community. city. state and
nation.

- use inset maps.

- compare maps and make inferences
from them.’

- use maps and globes frequently as
sources of information.

-

- use both physical and political maps to - use maps-and globes to explain
clarify concepts. ' geographical settings of historical and

- consult variety of maps for information  current events.
about an area. d - infer human activities and ways of -

- compare old and new maps to leam life kom data found on a map or
about changes people have effected. combination of maps.

- use maps and globes (political. - transpose statistical data to map form
physical, economic. others) for with legends.
information.

- translate information derived from maps
and globes into line and circle graphs.

- relate known distances to famillar
places with those shown on maps.

- use scale on map to find the distance
from one place to another.

- make large maps of familiar areas
drawn to a predetermined scale.

- draw map to scale.

- correlate maps of different scales.

- explain use of graduated scales that
are important for polar or air age
maps. '

- demonstrate how scale can be expressed
in different ways — graphically. in words
or as a representative fraction.

- discuss relation of scale to selection
of data to be mapped.

- compare maps of identical areas drawn
to different scales.

O
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Checklists -~ . .

e N

.....

Knowledge

To little or
no extent

To some
extent

The program emphasizes currently valid concepts, prin-
ciples and theories in the social sciences.

The program draws upon all of the social sciences such
as anthropology, economics, geography, polmcal science,
history, psychology and socnology

The program draws from other related fields such as
law, the humanities, natural and applied sciences and
religion.

The program represents a balance between the immedi-
ate social environment of students and the larger social
world. -

“The program proédes some balance among local, natlonal
and global affairs.

The program provides the opportunity for students to
examine potential problems and future conditions.

The program includes the study of Western and non-
Western cultures.

The program includes the study of both economically
developed and developing natlons

The program helps students develop a sense of cuItural
identity through emphasis on group, national and global
heritage so that they see themselves as part of a contin-
uing community, national and human developmental
process.

The program expands and enriches the knowledge and
appreciation of students’ heritage so that they may un-
derstand and readljy accept responsibilities in their own
society.

O
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To little or | To some | To great
Cognitive Skills no extent extent extent

The program provi'des for the consistent development
and practice of skills pertinent to researching, organizing
and processing data from a wide val@ty “of sources.

The program provides for development of map, globe,
chart and graph skills in the context of all social sci-
ence disciplines. o

The program provides for the téachiﬁg of consistent
application of the full range of thinking skills.

The program provides for application and analysis of
problem-solving and decision-making skills.

The program provides for the development of effective
reading comprehension in social studies. -

The program organizes learning experiences so that stu-
dents will learn how to continue to learn.

The program enables students to relate their experiences
in social studies to other experiences.

The program helps students develop proficiency in se-
lected methods of inquiry in the social sciences and in
techniques for processing social data appropriate fo stu-
dent maturity level and citizen concerns.

S (
‘ \ , ‘ ; To little or | To some | To great
‘I Values and Attitudes ‘ no extent | extent extent

The program fosters a reasoned commitment to the val-
ues that sustain a free society.

The program helps students develop an understanding . .
that there are many sets of values rooted in experience
and legitimate in terms of different cultures.-

The program facilitates the growth of an adequate self-
concept. .

" The program encourages the development of each stu- .
dent’s respect for and appreciation of the worth and
dignity of every individual.

/
The program encourages a commltment to the process
of learning as a lifetime activity.

The program includes activities which lead students to
examine rationally values, attitudes and beliefs in an en-
vironment that respects each student’s rights to priva-
¢y, yet encourages critical analysis of issues.

-

The program encourages the rational analysis of social
issues. ~
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Socl;l Parﬂclpnﬂo:vl

»

To little or
no extent

To some

" extent’

To great
extent

The program develops understanding of the roles of in-
dividuals in decision-making processes.

The program develops knowledge of current public is-
sues and skills for evaluating alternative choices in regard
to these issues. '

The program develops effective use of techniques of so-
cial action (e.g., how to influence political leaders, to
generate community interest in crucial social problems,

" and to marshal support for desirable social objectives).

The program develops a sense of community and seeks
to maintain and improve the community in all of its
ramifications (social, cultural, political, economic and
psychological) and at all levels (informal groupings, -
neighborhoods, local communities, regions, national and
international). ‘

Participation in the social world both in school and out
Is considered a part of the social studies program.

/

-

Resources

" To little.or
no extent

- To some

extent

To great
extent

Printed materials accommodate a wide range of reading
abilities and interests, meet the requirements of learn-
ing activities and include many kinds of material from
primary as well as secondary sources, from social sci-
ence and history as well as the humanities and related
fields,\from other nations and cultures as well as our ~
own, from current as well as basic sources.

The
spaces for variety in tasks, group size and the use of
media.

Appropriate instructional materials, time and facilities
are provided for social studies education.’

Social studies instruction draws upon the potential con-
tributions of many kinds of resource persons and orga-

nizations representing many points of view, a variety of
abilities and a mix of cultures and nationalities.

A variety of media is: available for learning through seeing,
hearing, touching and acting.

ial studies program provides many kinds of work

113
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To little or | To some | To great
Activities : no extent extent extent

Classroom activities use the school and community as a }
learning laboratory for gathering social data and for
confronting knowledge and commitments in dealing with
social problems. '

Teachers are encouraged to try out and adapt promising
innovations in instructional materials and procedures
for their students.

Students have a wide and rich range of learning activi-
ties appropriate to the .objectives of their social studies .
’ program. : . ) 4

Learning activities are sufficiently varied and' ﬂex:ble to . .
appeal to many kinds of students.. ’

Activities. arem onina climate which supports stu- { -
dents’ self-respect and opens opportunities to all.

Activities include using knowledge, examining values, com-
municating with others and making decisions about so- /
cial and civic affairs.

Students are encouraged to become participants in ac-
tivities within their own communities.

Activities include formulatir/\g hypotheses and testin;_;
them by gathering and analyzing data

Teachers participate regularly in ac’nvitles which foster
their professional competence in social studies education
— in ' workshops and conferences, in-service classes, com-
munity affairs, reading, studying and travel. L . )
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Subject

Textbook Evaluation Criteria

Title of Book

Authors or Editors

Publishers

Copyright Date _
Single Text _. '-; - or_, #inseries
Designed f?r Advance\d’ I : /Regular —___/Slow
Evaluator /\ - _

" Check One
.Objectives ‘ K )

Are the objectives and, competencies stated '
clearly? . y .

‘Do the objectives require students to use higher .

- cognitive skills (analysis, synthesns. evaluatnon,
etc.)? . .

. N
- Do the objectives of the text compliment the
goals and objectives of yaur course? .

Content

Is the subject matter geared to the néeds.
interests and abilities of the students using

the material? , W o

Does the plctona] and wriﬁan content reﬂect the

pluralistic, multiethnic nature of our society; past

and present? BN

Are valid concepts and generahzatlons
developed? = N T

Are the hlstoncal socnal scnentlﬁé or othel;~
events based on the latest knowledge ‘and -
social data? - _ S

Can the material be used in cohnjlinctionﬂwith
supplementary instructional media (films,
simulations/games, filmstrips, tapes,

etc.)?

a3
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Skill Development

. Does the material encourage the use of

skills such as problem-solving and
decision-making?

Does the material encourage the use of
skills such as higher level thinking? -

Does the material emphasize fundamental skills
(reading, writing, speaking, listening,
computation, interpreting maps and

globes)?

\

Orgar:ization

-

Are the illustrations clear, accurate and’

appropriate" .

Will the glossary footnotes, charts, maps,
pictures and tests aid students and teachers
in using the book effectively?

To what extent can the teacher depart from the
sequence of material without lmpairing
its effectiveness?

Teacher Resources

N

Is a teacher’s guide for text available?
Is it practical?

Are practical teaching suggestions and
suitable social science background provided?

. Are suggestions for additional activities, large

and small group and individual experiments

v provided"'

Are supplementary materials for rapid
learners as well as for those with reading
deficiencies included? . :

‘Are diagnostic tests to discover specific
weaknesses provided?

Does the text-have accompanying audiovisual
aids such as records, filmstrips, films,
tapes and overhead transparencies?

Overall Ruﬁng

How would you rank this textbook -
among those reviewed?

q

0 1
L0 1
P

KJ

C 0 1
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Supplementary Materials Evaluation Cliec':kli;t

, Title : : i
Author .or Develope} _ : v .
Publisher and Address S h' - .
Date pf Publication i : Grade Level _—. Cost

Material Description -

Subject area

Type of medla (Audiovisual aids, including tapes, films, plctures records, filmstrips)

4

”Supzp.lementary reading matenals : <

Reading level (based on readablllty test or your judgment)

Number of pages, time required to watch or listen

’

Material Goals - t

What are the goals or objectives of the product?

Does the material meet these goals?

" Material Evaluation " Rate from 1 (poor) to 5 (excellent)

Organization . - Logical sequence -

Clarity ) " - _Is scopé sufficiently broad to justify '
time needed to use it well? -

Student motivation '— Usefulness of teacher’s guide

Ease of Use »— , o | |

Recommendations

Should these materials be used in the social studies curriculum? ‘ -

In what social studies classes could it best be used?

How much class time should be spent with this material?

How would-you grade this material’s overall quality and usefulness in your class? (circle one)
EXCELLENT GOOD AVERAGE POOR  NO GOOD

Please use this space for any further comments.
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) Blbllography

Cumculum Developmgnt

Barth, Robert D. and JamesL.,and S. She,rmis.Definf
ing’ the Social Studies (NCSS " Bulletin 51).
Washington: National Council for the Socnal
Studies, 1977. :

~A bulletin tracing the current discussion of

what social studies is, why i 5 in the schools .
and why effective social studies |nstruction ‘has
never been more important

Becker JM, ed Schoolmg for a Global Age
- New York: McGraw-Hill, 1978

Presents a rationale and. recommendations for

global educationand includes chapterson elemen- -
taryandsecondary programsand curriculumplan- -

ning.

Fraser, Dorothy M., ed. Social Studies Curriculum
Development: Prospects and Problems (39th - .
yearbook). Washington: National  Council . for1 :

the Social Studies, 1969.

phasizes the inductive approach in an effort
to aid teachers and currrculum builders using
this approach.

Goals forthe Social Studies: Towardthe Twenty-First
Century. Journal of Research and Devel-
opment, Volume 13. Athens: University of Geor-
gia. (Write to College of Education, Dudley Hall,
Athens 30602.)

Contains 12 articles tracing the changes in social -

studies ‘curriculum and outlining goals for ele-

mentary and secondary social studies programs.

Specific articles give attention to global perspec-

" tive, values, decision-making, social participa-

tion, cross-cultural competency and the role of
the social science disciplines.

. , i
Massialas, Byron G., and Zevin, Jack. Creative En-
counters in the Classroom: Teaching Learning

Through Discovery New York: John Wiley and

Sons, 1967. .

A study in this book seeksto explore ways in
which secondary fst'udents may be stimulated to
plan their own learning and to conduct inquiries
into crucial problems of society -and _the‘ world.

v

-~ K]

' "'

LY

McNeil, John D. Designing Curriculum J} Instmc-
+ flon mediiles. Boston: Little, Brown and Compa-
- ny, 1976.

Contarns four modules wrrtten forteachersinterest-
. ed in what should be taught particulaf learners; it

vj draws from a number of sources and is a;med at .
brevrty and stmplIClty of teachmg \\

Morrissett, lrvrng Concepéa.%idStruc‘furemtheNew .
-+ Social Science Curricul

~ and Winston, 1967. L‘i

Offers materials "and deﬁ(s to make current and |
deyelopmg resources of social scnehces available -
to elementary and secondary curricula. It fosters
- mutual understandmg and collaboration between

- social scientists and educational Specialists

Cew

Muessig.RaymondH .ed.SocialStudies Curriculum
_Improvement: A Guide for Local Committees,

(NCSS Bulletin 36). Washington: National Coun-

Cll for the Social Studies, 1965 - ]

§ Emphasrzes |mprovement rather than the prod-
" uct; the role of the teacher is stressed.. and the
" role and uses’ of external consultants are’exam-
|ned '
Muessig, R., ed. TheStudyandTe chlngof&)clalScl-
ence Senes Columbus, Ohio:"Charles E. Merrill,

1980. N
Eachvolumeinthisseriesconsists oftwo parts. The

first describes the discipline, key ideas, principles,
.concepts and methodologies. The second is a dis-

cussion which provides illustrations for adapting”

theseideasand methodsto elementaryand second-
ary social studies.

Commager. H.S.. and R.H. Muessig. The Study

~and Teaching of History.
Broek, J.0.M., and others. The Study and Teach-
ing of Geography.

Warmke, R.F., and others. The Study,and Teach-
ing of Economics.

Straayer, J.A., and R.H. Muessrg The Study and
. Teaching of Political Science. *

Kitchens. J.A., and R.H. Muessig. The Study and
Teaching of Soclology.

Pelto. P.. and R.H. Muessig. The Study “and
Teachlng of Anth[opology .

1

122

A

[y

tlanta l'lolt anehart ’

i

"



National Councilfor the Social Studies Task Force on
Curriculum Guidelines. Social Studies Curricu-
lum Guidelines. Washington: National Councnl
for the Social Studies, 1971..

" Contains recent developments in soclal studies,
which NCSS says need to be carefully considered
in building a social studies program. (Revision of
the NCSS 1979 guidelines).

Remy, R.C. Handbook of Basic Citiienship _Cprhpe-
_tencies. Alexandria, Va.: Association for Super-
vision and Curriculum Development, 1980.

Presents guidelines for comparing materials, as-
-sessinginstructionandsettlngcuﬂiculumgoalsfor §
citizenship «competencies. Specific suggestions.

.are grouped by grades K-3, 4-6, 7-9 and 10-12. A ©°

goodreferenceinthe early stages of curriculum as-
- . sessment, development or revision.

.Shaver, JamesP., ed. Building Rationales forCitizen-
~ ship Education (NCSS Bulletin 52). Washington:
Nationa] Council for the Social Studies, 1977.

Focuses on the search for an appropriate rationale

for citizenship education and seeks to reexamine '
- the-assumptions underlying curricular and teach-
_' ing decisions about citizenship education.

: Social Studies Curriculum Materidls Data Book.
Boulder Colo.: Social Science Education Con-
sortium, Inc. (TheData Book is kept current by sup-
plements published twice a year.),

Provides analyses of curriculum materials to aid:

‘teachers, administrators, curriculum coordinators

. andcollegemethodsteachersto select appropriate
" materials

Obiectlves
Bloom BenjamlnS ed. Taxonomy of Educational

o Objectives Cognltfve Domain. New York: David
" McKay Company, Inc., 1956.

Provides for classification of educational goals.”-

Through reference to the taxonomy as a set of
:/standard classnﬁcatlons, teachers and educational -
““leaders- should be .able to discuss problems of

curriculum and evaluation with great precision.

: Bums Richard W. New Approach to Behavioral
‘ijectives ‘Dubuque, lowa: William C. Brown
Company, 1972,

eDe,signed to assist teachers, school adminiés

‘.
A
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trators and educators at all levels in acquiring
skills needed m wntmg and evaluating objec-
tives.

Flanagan, John C., Shanner, William H. and Mager,

Robert E. Social Studies Behavioral Objectives.
_Palo Alto, Calif.: Westmghouse Learning Press, .
1971. ,
Presents a list of instructional objectives written
in behavloral terms. They are suggested as a
basis for school systems to evaluate, revise or

-Krathwohl.lDavld R.: Bloom, Benjamin S.; and

Masia, Bertram B. Taxonomy of Educational
Objectives; Affective Domain. New York: David

- McKay Company, 1964.

Represents an advance in this field and calls
attention to the problem of affective terminology.
It should facilitate research and thinking on
“these problems. :

Mager, Robert F. Preparing Instructional Objec-

tives. Belmont, Calif.: Pearson Pubhshmg Com-
pany, 1962,

Designed to help teachers and others learn to
state instructional objectives in behavioral terms.

Popham, W. James, and Baker, Eva L. Establishing

Instructional Goals: Planning an Instructional
\Sequence. Englewood Cliffs, N.J.: Prentice-
Hall, 1970. v

A collection of five self-instruction programs de-
signed to be £ompleted by the reader. It deals
with various aspects of instruction and provides a
set of tangible competencies that can be used by

 teachers making instmctlonal decisions.

,Vargas, dulie S. Writing Worthwhile Behavioml

" Objectives.” New York: Harper and Row Pub-
lishers, 1972, -

—

Designed - to help teachers write behaviorally-
" stated teaching objectives that will increase the

value of courses andtheir relevanceto everyday life.

]

Learning Objectives for Individualized Instruction.

New York: Westinghouse Learning Press, 1975,

~ A collection of oﬁ;ectwes drawn from each of the

'social sciences. Objectives are keyed to the IeveJ;
.of learning objectives deﬁgpd by Bloom in Taxon-

‘omy of Education ijecﬂves Cognitive Domain.

7
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Skills

Carpenter, Helen McCracken, ed. Skill Develop-
ment in Social Studies (33rd NCSS yearbook).
Washington: National Council for the Social
Studies, 1963.

A thorough treatment of the development of so-
cial studies skills. This is a highly practical book

which offers usable guidelines and suggestions to :

ald the teacher.

Chapin, June R.. and Gross, Richard E. Teaching
Social Studies Skills. Boston: Little, Brown and
, Company, 1973.

Focuses on a critical evaluation of learning skills
and competencies. It provides an approach to so-
cial studies education applicable to all models,
designs and programs.

Essential  Skills for Georgia Schools. Atlanta:
Georgia Department of Education.

Helps curriculum developers design effective in-
structional programs to insure that students
demonstrate sknlls in subject areas.

Fair. Jean and Shaftel, Fannie R. Effective Think-
ing. Washington: National Council for the Social
Studies, 1967.

Introduces teachers to ideas and models for ef-
fective thinking and learning.

Harris, Ruby M. The Rand McNally Handbook of
Map and Globe Usage. Chicago: Rand McNally
and Company, 1967.

Indicates the kind of maps and globes appropri-
ate for each level, establishes goals for learning
and suggest techniques that may be used with
standard maps and. globes.

How To Do It Series. Washington: National Coun-

cil for the Social Studies.

>+Provides a practical and useful source of class-
room methods and techniques for elementary
and secondary social studies teachers.

Kranyik, Robert and Shankman, Florence V. How
to Teach Study Skills. Englewood Cliffs: N.J.:
Teachers Practical Press (A Dlvnston of Prentice-
Hall, lnc ). 1963.

Contams d comprehen?jve study skills program
spanning both the elémentary and secondary

schools. Show how to practice skills with mate-

rials of increasing difficulty.

Kurfman, Dane G.. ed. Develo;;ing Decision-
Making Skills (47 th NCSS Yearbook). Washing-

ton: National Council for the Social Studies.
1977.

Shows how decision making incorporates think-
ing, information gathering..group process and
social action skills, and examines some of the
curricular and instructional implications of the
process. '

Larkin, Myrtle S. How to Use Oral Reports (How
To Do It Series No. 10). Washington: National
Council for the Social Studies. '

Litchen. Ruth E. How 'to Use Group Discussion
(How To Do It Series No. 6). Washington: Na-
. tional Council for the Social Studies.

Raths, L. E.. S. Wassermann, /A. Jonas, and A.

Rathstein. Teaching for Thinking: Theory and
Application. Columbus, Ohio: Charles E. Merrill
Co.. 1967. '

Presents theoretical information about thinking
operations along with specific applications for
developing thinking skills in students, both poor
and proficient in reading.

-Sund. R, B., and Carin. A. Creative Questioning

and Sensitive Listening Techniques. Columbus,
Ohio: Charles E. Merrill Co., 1978.

Focuses on better communication through the
development of listening and questioning skills.

Attitudes and Values_

Barr. Robert D.. ed. Values and Youth. Washing-
ton: National Council for the Social. Studies,
1971.

This book focuses on the value dilemmas that

clog our life and society: but. more to the point, it
* confronts the problem of what to do about value

conflicts in the social studies classroom.

Fraenkel, J. R. How to Teach About Values: An
Analytic Approach. Englewood Cliffs: N.J.:
Prentice-Hall, 1977.

The explanations in this book are based on the
- belief that being able to identify, analyze and as-




sess alternative policies and procedures along
with their consequences. intelligently, is an im-
portant ability for all people to possess. The ideas
and strategies presented. therefore, are based on
the assumption that a continuing analysis and
assessment of alternatives in-schools can help to
develop this ability.

Galbraith. Ronald E.. and Jones: Thomas M. Moral
Reasoning: A Teaching Handbook for Adapting
Kohlberg to the Classroom. Minneapolis: Green-
haven Press. 1976. '

Introduces the Kohlberg theory, provides sam-
ples of student curriculum materials and presents
a specific teaching process for those who wish to
- consider social and moral issues in a school set-
ting.

Hawley, R. C., and Hawley, 1. L. Human Values in
the Classroom: A Handbook for Teachers. New
York: Hart Publishing Co., 1975.

The emphasis is on teaching concerns. These in-
clude achievement, motivation, community
building, fostering open communication and jn-
formation seeking, gathering and sharing.

Mattox, B. A. Getting It Together: Dilemmas for
the Classroom Based on Kohlberg's Approach.
San Diego: Pennant Press, 1975.

The author explains Kohlberg’s approach to
moral development and presents actual dilem-
mas which may be used in the classroom.

Metcalf, Lawrence E., ed. Values Education. Wash-
ington: National Council for the Social Studies,
1971. .

This NCSS vearbook attempts to help teachers
with their problems in values education — ele-
mentary, junior high, high school and college
“teachers. This book attempts to develop a ratio-
nale, and illustrate strategies and procedures for
teaching values. ‘

Scherer, D. Personal Values and Environmental Is-

sues: A Handbook of Strategies Related to Issues
of Pollution, Energy, Food, Population, and Land
Use. New York: Hart Publishing Co., 1978.

This handbook includes many valuing activities
along with the environmental issues identified in
the title.

Shaver, J. P., and Strong, W. Facing Value Deci-

sions: Rationale-Building for Teachers: Belmont,
Calif.: Wadsworth, 1976.

The authors show how we cannot escape teach-
ing values in schools, and then they challenge
educators to rationally develop their positions on
the matter. They lay out their approach to deal-
ing with values in a democratic context and cri-
tique two other popular approaches — values
clarification and the ‘“‘moral stages” approach.

Simon, Sidney B., Howe, Leland W. and Kirschen-

baum, Howard. Values Clarification. New York:
Hart Publishing Company, 1972.

This book is designed to engage ‘students and
teachers in the active formulation and examina-
tion of values. The goal is to “involve students in
practlcal experiences, making them aware of
their own feelings, their own ideas, their own
beliefs, so that the choices and decisions they
make are conscious and deliberate, based on
their own value systems.

" Social Pérticipation

Gerlach, Ronald A. and Lamprécht. Lynnette W.

Teaching About the Law. Cincinnati: W. H. An-
derson, 1975.

This book states that law studies instruction
should be used as a means to teach children
about their society .and its values; to encourage
students to think critically and rationally about
societal problems and conflicts; to break down
popular misconceptions and stereotypes, and en-

_courage students to participate in, and contrib-
ute to their society. 77777 AU

Massialas, B. G., Sprague, N. F., and Hurst, J. B.

Raths, Louis E., Harmin, Merrill and Simon, Sidney

‘B. Values and Teaching. Columbus, Ohio:
Charles E. Merrill, 1978. '

The authors describe a theoryof values clarifica- -

tion and provide detailed processes of classroom
implementation and management. Many class-
room Strategies applicable across grade levels
are included.

Social Issues Through Inquiry: Coping in an Age
of Crisis. Englewood Cliffs, N.J.: Prentice-Hall,
1975. '

This book explains the whys and hows of social
inquiry. Sections on evaluating social inquiry in
the classroom are included.
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NASSPBulletin, Volume 58, #385 . Reston, Virginia: Association for Supervision and Cumculum
National Association of Secondary School Prin- Development
cipals. November, 1974. 1701 K Street NW

This bulletin features primarily a number of ma- Washington, D.C. 20006 .

jor documents about action-learning elements in National Council for the Social Studies
the secondary school program. The documents 1201 Sixteenth Street NW

stress some of the major problems in the field Washington, D.C. 20036 .

of action-learning and propose leadership strate-

gies that would give action-learning a place in

the instructional program. . 'EV alu ati on

Forty Projects by Groups of Kids. New York: Na-

tional Commission on Resources for Youth. Anderson, Howard R., and Lindquist, E.F. Selected

Test Items in American History (NCSS Bulletin
6). Revised by Harriet Stull, Washington: Nation-
al Council for the Social Studies, 1964.

New Roles for Youth in the School and Communi-
nity. New York: National Cémmission on Re-
sources for Youth. Citation Press, 1974. _ ~

Provides carefully prepared test materials which

Resources for Youth (newsletter). National Com-- ‘measure how much students understand history
mission on Resources for Yout subject matter.

" Youth Into Adult (Nine Selected Youth Participa- Anderson, Howard R., and Linquist, E.F. Selected
tx:on Programs). New York: National Commis- Test Items in World History (NCSS Bulletin 9).
sion on Resources for Youth. Revised by David K. Heenan. Washington: Na-

tional Council for the Social Studies, 1960.
How to Utilize Community Resources (How To Do

It Series No. 13). Washington: National Council Supplies prepared test materials which may be
for the Social Studies. ' . used in directing study efforts, conducting class
' . discussion and testing the student understanding.

Many programs currently emphasize social partici- The bulletin is also designed to help develop ef- .
pation for students. Several such as the following fective informal drill and test exercises.
are supporting social participation programs,
sometimes called Action-Learning. , Beatty, Walcott, ed. Improving Educatiénal Assess-
National Commission on Resources for Youth ment: An Inventory of Measures of Affective Be-
36 West 44th Street . havior. Washington: Association of Supervision
New York: 10036 and Curriculum Development, 1969.
National Association of Secondary School .

Principals Includes assessment ideas, explores the theory of
1904 Association Drive ‘educational assessment, discusses problems and
Reston, Va.: 22091 ~means for coping with problems of assessment

and reviews existing instruments in the area of

Center for Youth Development and Research self concept.

301 Walter Library
Minneapolis, Minn.: 55455 Berg, Harry D. Evaluation in Social Studies (35th

~“Community Resources; Limited "~~~ NCSS yearbook). Washington: National Councnl
P. O. Box 174 . for the Social Studies, 1965.

~ Ann Arbor, Mich.: 48108 A helpful approach to the improvement of the

ACTION ‘evaluation process. It includes units on objective
906 Connecticut Avenue NW . and essay tests as well as philosophical problems
Washington, D.C. 20525 of evaluation.
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Bloom, Benjamin S., Hastings, J. Thomas, and
Madaus, George F. Handbook on Formative and

. Summative Evaluation of Student Learning. New
York: McGraw-Hill, 1971.

Includes the best general evaluation techniques
as well as specific techniques for the major dis-
ciplines and levels of education.

Kurfman, Dana, ed. Teacher-Made Test Items In
American History: Emphasis Junior High
School (NCSS Bulletin 40). Washington: Na-
tional Council for the Social Studies, 1968.

Provide a basis for grading students, diagnosing
student strengths and weaknesses and evaluating
the effectiveness of instructional procedures and
materials. Test items measure substantive under-
standings as well as interpretation, analysis, syn-
thesis, evaluation and application.

Green, John A. Teacher-Made Tests. New York:

Harper and Row Publishers, 1963.

)

Presents newer concepts with reference to such
terms as summative and formative evaluation,
criterion-referenced grading, etc.

Gronlund, Norman E. Determining Accountability
for Classroom Instruction. New York: Macmillan
Publishing Company, 1974.

A practical guide to help teachers understand ac-
countability, more effectively participate in shap-
ing its policies and procedures and fulfill their re-
sponsibilities in an accountability program.

Morse, Horace T., and McCune, George H. Select-
ed Items for the Testing of Study Skills and Criti-
cal Thinking. (NCSS Bulletin«d5). Revised by
Lester E. Brown and Ellen Cook. Washington:
National Council for the Social Studies, 1971.

Correlates critical thinking and study skills to im-
mediate classroom situations. Gives practical
suggestions and sample materials to help teach-
ers translate these goals into actual operation.




Téaching Strategies

(Secondary)

Association of Teachers of Social Studies in the
City of New York. A Handbook for the Teaching
of Social Studies. Boston: Allyn and Bacon,
1977. '

" Contains standard updated suggestions on plan-
ning and organizing instruction. It includes chap-
ters on questioning, independent study, simula-
tion activities, reading skills, and testing.

Banks, J.A. Teacl';ing Strategies for Ethnic Studies.
Boston: Allyn and Bacon, 1975.

The author presents background information about
practically every ethnic group in America along
with learning activities and suggested readings
for teachers and students at all grade levels.

Banks, James and Gregg. Ambrose. Teaching
Strategies for the Social Studies. Reading, Mass.:
‘Addison-Wesley Publishing Co., 1977.

Expounds the theory that decision-making-con-
sists of a set of interrelated skills that can be
identified and systematically taught. It also as-
sumes that people can both identify and clarify
their values. and that they can be trained to
reflect on problems before taking action to re-
solve them.

Beyer, Barry K. Inquiry in the Social Studies.
Columbus, Ohio. Charles E. Merrill Publishing
Company, 1971.

Beyer, B. Teaching Thinking in Social Studies
{revised edition) Columbus, Ohio: Charles E.
Merrill, 1979.

A revised and expanded edition of Inquiry in the
Social Studies. It discusses the nature of inquiry,
proposes a strategy for inquiry teaching, provides
illustrations for teaching concepts, thinking skills,
values and reading and writing through inquiry
approaches. It also includes a section on develop-
ing curriculum using inquiry approaches.

1)

Cartwright, William H. and Watson, Richard L., Jr.,
ed. The Reinterpretation of American History
and Culture. Washington, D.C.: National Council
for the Social Studies, 1973.

Any teacher of social studies should find the
content extensive bibliographies in this book
extremely useful. It is designed as a resource for
teachers as they struggle with the task of making
every person his own historian. .

[

Ehman, Lee, Mehlinger, Howard and Patrick. John,

Toward Effective Instruction in Secondary Social
Studies. Boston: Houghton Mifflin, 1974.

: Dez’s\ned to help social studies teachers develop

a cOmpetency-based approach to instruction. At-
tention is given to development of clear, measur-
able statements of instructional objectives and to
the development of a valid and reliable system of
evaluation of these objectives. It outlines system-
atic instructional procedures which use the in-
quiry approach.

Fenton, Edwin. Teaching the New Social Studies in

Secondary Schools. New York: Holt, Rinehart
and Winston, 1966.

This text serves as a model of inductive teaching.
It is concerned with the why, the how and the
what of teaching social studies and contains
articles by outstanding educators.

Fraenkel, Jack R. Helping Students Think and

Values: Strategies for Teaching the Social Studies.
Englewood Cliffs, N.J., Prentice-Hall, 1973.

Written for prospective social studies teachers
and for inservice with practicing social studies
teachers. It deals with a number of questions
important to social studies, education, such as
What are students to learn? What kinds of infor-
mation should students study? What kinds of
activities can help students learn?

Gilliom, M. Eugene‘and others. Practical Methods

for the Social Studies. Belmont, Calif: Woodsworth
Publishing Company, 1977.

An excellent book that describes and illustrates
how teachers can use inquiry methodology on a
day to day’ basis. Chapters are devoted to case
studies, simulations, local community studies,
using quantitative data. values, media and re-
sources. '

Herlihy, John G. and Herlihy, Myra, Main-streaming

in the Social Studies. Washington, DC.: Nationa]
Council for the Social Studies, 1980. ’

This bulletin is intended to give social studies
teachers practical help, but even with this book
mainstreaming will not be easy. However, the
advice it gives is sound.

How to Do It Notebook Series 2. Arlingt(')'n." Va.:

National Council for the Social Studies, 1977.

Designed for a loose-leaf binder, this material
provides a practical and useful source of class-

" room techniques for elementary and secondary
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teachers. Titles available in Series: 2 include:
“lmproving Reading Skills in Social Studies.”
“Effective Use of Films in Socnal Studies” and
“Reach for a Plctu/e

Kownslar, Allan O. Teaching American Hlstory
The Quest for Relevancy, 44th Yearbook. Wash-
. ington, D.C.: National Council for the Social
Studies, 1974.

This yearbook is a practical guide to inquiry

teaching of American history with sample les-
sons and student materials on big ideas, develop-
" ing empathy, dealing with myths and coping with
issues.

Lee, John R., Ellenwood, Stephen E., and Little,
Timothy H. Teaching Social Studies in the Sec-
ondary School: New York: Collier MacMillan
Publishers, 1973. .

Reflects the authors’ beliefs about the need for
variety and depth in the uses of theory, practices
and materials in secondary social studies. It
offers a set of examples of ideas and methods
used in the classroom. It suggests activities and
matprials.

Leinward, Gerald. Teaching of World History.®

Bulletin No. 54. Washington, D.C.: National Coun-
cil for the Social Studies, 1978."

This bulletin provides an overview of how to

organize and teach world history. It includes
useful sections on aims and objectives, curricu-
lum patterns, Socratic method, use of resources,
skills development, reading. writing and discuss-
ing and a suggested outline for a one year course.

Martorella, Peter H. Concept Learning in the Social
Studies. Scranton, Pennsylvania: International
Textbook Company, 1971.

This book assumes that efficient methods for
teaching concepts should be different from those
used for teaching other things. The author dis-
cusses the nature of concepts, clarification, some
implications of the assumption, including re-
search findings and alternative models of instruc-
tion, and some conclusions concerning the pro-
cess of organizing instruction.

Merwm, Wllham C.. Schneider, Donald O- and
Stephens, Lester C. Developing Competency in

Teaching Secondary School Social Studies.
Columbus, Ohio: Charles E. Merrill, 1974.

A series of five self-instruction modules dealing
with cognitive learning objectives, questioning

126

Ubblohde, Carl and Fraenkel, Jack R.,

~a
and discussion, affective learning - approaches to

and procedures for values instruction, planning,
and evaluating student achievement.

Newmann, Fred M. and Oliver, Donald W. Clarifving

Public Controversy: an Approcah to Teaching

- Social Studies. Boston: Little, Brown, 1970.

Presents an approach to teaching social contro-
versies through case studies. The authors’ pur-
pose is to explain how to stimulate rational
discussion of public controversies itf the classroom.

Patton, William E. Imprdving the Use of the Social

Studies’ Textbooks. Washington D.C.: National
Council for the\§ocia Studies, 1980.

Designed to show how to update the dated
textbook, strengthen reading comprehension,
study pictures, correct ethnic and sex stereotypes
and evaluate the strengths and weaknesses of
today's textbooks. A special bibliography is pro-
vided to encourage additional study and research.

Ryan, F.L.. and AK. Ellis. Instructional Implica-

tions of Inquiry. Englewood Cliffs, N.J.: Prentice-
Hall, 1974.

Gives step-by-step analysis of an inquiry ap-
proach to instruction along with many practical
ideas for developing the skills and attitudes within
each phase of inquiry.

Sanders, Norris M. Classroom Questions: What

Kinds? New York: Harper and Row, 1?66.

This book should be of great assistance to those
who make and ask classroom questions. Even
more important, it should help students develop
more effective and diversified thinking.

Stephens, Lester. Probing the Past: A Guide to the

Study and Teaching of Hlstory Boston: Allyn
and Bacon, 1974.

‘Provides a broad selection of suggested instruc-

tional plans, materials and group discussion ideas
as well as procedures and suggestions for grading,
testing and evaluating student performance. Em-
phasis-is on student thinking and interpretation
of data.

ed. Values
of the American Heritage: Challenges. Case
Studies and Teaching Strategies. Washington,
D.C.: National Council for the Social Studles
1976.

This Bicentennial Book includes ways to teach
about American society by exploring the con-
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cems and assumptions of the Revolutionary
generations, Case studies show how the values of
(the era fared in the real world.

Weigand, James E., ed. Developmg Teacher Com- ,

petencies. Englewood Cliffs, N.J.: Prentice-Hall,
1971,

Offers practical classroom strategies for the pro-
spective or in-service teacher. The clear samples
and illustrative exercises make it possible to
evaluate abilities and progress.

Wisniewski, Richard, ed. Teaching About Life in
the City. Washington, D.C.: National Council for
the Social Studies, 1972.

This yearbook furthers understanding of the pres-
ent difficulties and the possibilities for a better
future in the cities. It offers concrete ways in
which teaching about life in the city can be

strengthened. P

Instructional Television Schedule for Georgia Edu-
cational Television Network, Except WVAN-TV,
Channel 9. An update’ is mailed monthly to
school systems in the reception area for distribu-

tion to media specialists. Instructional Resources’

Unit, Georgia Department of Education, 1540
Stewart Avenue SW, Atlanta. Georgia 30310.

Instructional Television Schedule for WVAN-TV,
Channel 9. An update is mailed monthly to

_ school systems in the reception area for distribu-
tion to media specialists. Instructional Resources
Unit, Georgia: Department of Education, 1540
Stewart Avenue SW, Atlanta, Georgia 30310,

Resources from
Instructional Media Services

Catalogs and broadcast schedules of resources
distributed by Instructional Media Services of the
Georgia Department of Education can be obtained
from school gniedia centers or through System
Media Contact Persons.

Catalog of Classroom Teaching Films for Georgia

Schools and supplements. Available through a
subscription service. Audiovisual Services,
Georgia Department of Education, 1066 Sylvan
Road SW, Atlanta 30310

Catalog of Classroom Teaching Tapes for Georgia
Schools and supplements. Available through
registration. Audiovisual Services, Georgia De-
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partment of Education, 1066 Sylvan Road SW.I
Atlanta 30310,

Instructional Television Schedule for Georgia Edu-
- cational Television Network, Except WVAN-TV,
Channel 9. An update is mailed monthly to
school systems in the reception area for distribu-

“ tion to media specialists. Instructional Resources

Unit, Georgia Department of Education, 1540
Stewart Avenue SW, Atlanta, Georgia 30310,

Instruétional Television Schedule for WWAN-TV,

Channel 9. An update is mailed monthly to

school systems in the reception area for distribu-

tion to media specialists, Instructional Resources

Unit, Georgia Department of Education, 1540
~ Stewart Avenue SW, Atlanta, Georgia 30310,

{

Free and Inexpensive
Materials _—

Aubrey, Rich'H. Selected Free Materials for Class-
room Teachers. Palo Alto, Calif.: Fearson Publi-
cations.

A carefully screened, annotated listing of the best

free materials offered, organized by curriculum
" topics. .
Catalog of Free Teaching Materials

P. O. Box 1075

Ventura, Calif.: 93003

Educators Guide to Free Films. Randolph, Wisc.:
Educators Progress Service.

Gives titles, description, slze. soynd or silent,
date of releage, running time, if cleared for TV
and distributor. Indexed by title, subject, source
and availability.

Educators Guide to Free Filmstrips. Randdlph,
Wisc.: Educators Progress Service, 1974.

Silent filmstrips, sound filmstrips and set of slides
and transparencies arranged alphabetically
under broad® subjects. Annotation, form and
source are given. Title, subject and source index- -
es are included.

Educatorerufde to Free Tapes, Script, Transcrip-

.tions. Randolph, Wisc.: Educators Progress
Service.
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Includes 15 broad areas from aerospace to social

studies and annotations for each title. Indexed by

titles, subject, source and availability.

Elementary Teachers Guide to Free Curriculum )

Materials, edited by Patricia Suttles. Randolph,
Wisc.: Educators Progress Service.

Contains maps, bulletins, pamphlets, exhibits,
charts, magazines and books selected on the

basis of educational appropriateness, timeliness, -

arrangement, style and suiqt'ability.-lndexed by
title, subject and source. <

Free and Inexpensive Learning Materials, Nash-

ville, Tenn.: Division of Surveys and Field Ser-
vices, Peabody College, 1976.

Maps, posters, pictures, charts, pamphlets and

other educational aids listed alphabetically

under subject headings. Each entry cites title,
source and address, price and order information
plus a brief description. An index to specific top-
ics is also included. '

Free Learning Materials for Classroom Use
State College Extension Service
Cedar Falls, lowa 50613

Where To Find It Guide. New York: Scholastic
Magazines, Inc.” (Guide appears annually in the
autumn issue of Scholastic Magazine.)

Superintendent of Documents, Government Print-
ing Office, Washington, D.C. 20402, (Many GPO
publications'pertain to social studies. Request to
be put on the mailing list to receive notice of their
new publications.)

Organizations and
Publications -

African-American Institute (AAl). Teaching African
Geography from a Global Perspective and mini-
modules for teaching about Africa.

Resource packets, case studies, bibliographies,
lesson plans and many other materials are avail-
able. African-American Institute (AAl), Social -
Services Division, 833 United Nations Plaza, -
New York 10017,

4
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Anti-Defamation League of B’nai B'rith. ADL Bul-
letin. :

Operates through a national office in New Yotk
City and 28 regional offices. Publishes the A
Bulletin and many works on contemporary prob-
lems. Anti-Defamation League of B’nai B'rith,
315 Lexington Avenue, New York 10016.

American Field Service. School Advisor's Hand-
book (Free) and Global Village Conversation (50
cents).

Information about international student ex-
changes for educational improvement. American
Field Service, International Scholarships, 313
East 43rd Street, New York 10017.

i The Asia Society, Educational Resources/Asian Lit-
erature Programs, 112 East 64th Street, New
York 10021.

Focuses on the improvement of instructipln about
Asia. Publications include bibliographic essays
and translations of Asian literature.

American Universities Field Staff. (AUFS). 535
Fifth Avenue, New York, N.Y. and 3 Lebanon
Street, Hanover, N. Y. 03755.

AUFS, a nonprofit, membership corporation of a
group of American educational institutions, em-
ploys a full-time staff of foreign area specialists.
A list of its publications includes field staff re-
ports, collections of readings, research studies,
bibliographies. '

Center for Global Perspectives, Intercom, 218 East
18th Street, New York 10003.

Makes available information on ‘materials deal-
‘ing with international war, peace, conflict and
change. Intercom is published three to five -
times each year to introduce global problems
into the classroom. Each issue can be used for up
to 10 classroom periods.

penter for International Programs and Comparative
Studies, New York Education Department, 99
Washington Avenue, Albany, N.Y. 12230.

A service for teachers in New York; however, its

publications are generally available, including pub-
lications inforeign studies, South Asian Studiesand
war-peace studies. o

Foreign Policy Association, 345East 46th Street, New
York 10017.



Offersteacherresources and suggestionsfor class-
room activities on major foreign policy issues. The
materials (grade levels 9-12) are open-ended and
can be used in a flexible manner. ’

Georgia Council for the Social Studies, Dudley Hall,

University of Georgia, Athens 30602. Georgia So-

cial Science Journal.

The journal is published tHree times a year. The
Council also publishes the News and Notes news-
letter and holds a statewide annual conference.
'Georgia Council of Economic Education, 30 Pryor
Street, Suite 940, Atlanta 30303.

Holds inservice workshops for teachers on econ-
omic education. The Council operates 10 re-
gional centers across the state and has a library
of economic materials including audiovisuals on

Develops curriculum materials on human rights,
especially problems of ethnic minorities.

Checklist. The Joint Council on Economic Educa-

tion, 1212 Avenue of the Americas, New York
10036.

An organization formed to encourage, improve,
coordinate and serve economic education. Check-
list contains a list of council publications. Ma-
terials include resource units, student activity
books and'teacher’s guides that are social studies
supplements.

League of Women Voters of the United States, 1703

M Street NW, Washington, D.C. 20036.

The League of Women Voters promotes active
participation of citizens in government. Publica-
tions are available at a nominal cost.

all Iq\iels. . S
b National Council for Geographic Education, Jour-
Georgia Department of Archives and History, 330 nal of Geography, 115 North Marion Street, Oak

Capitol Avenue SE, Atlanta 30334

A public agency housing an extenswe collection
of records documenting Georgia’s history. Al}
teachers of Georgia history should inquire about
the list of publications, tours and the Discovery
Program available to students and teachers.

Georgia Department of Natural Resources. 270
- Washington Street SW, Atlanta 30334. .

The best source of information about state parks.
memorials and historic sites.

Georgia Department of Transportatlon. 2 Capitol
Square, Atlanta 30334.

A good source for detailed county and state maps .

of Georgia.

Institute of Government, 203 Terrell Hall, University
of Georgia, Athens 30602.

A research and service organization of the Uni-
versity studying Georgia's state an{ local govern-
ment. Publications include a handbook, text-
books, audiovisual and other materials. A free

newsletter on Georgia Government is available

to teachers. The Institute also works with focal
school systems in conducting staff development
workshops and other curriculum areas.

Institute for World Order, 1140 Avenue ofthe Amer-
icas, New York 10036. ,
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Park, Iil. 60301.

Published seven times a year for teachers of ele-
“mentary, secondary and college geography

Natlonal Council for the Social Studies, Social Edu-

cation, 3615 Wisconsin Avenue NW, Washington,
D.C. 20016.

This majof profeséiqnal organizatioh for‘social
studies educators holds an annual meeting as well
as regional meetings for social studies teachers.
Social Education is its major publication. Also it
publishes curriculum guidelines, position state-
ments and bulletins on timely topics in the field.

National Education Association, Customer Service

Section, 1201 Sixteenth Street NW, Washington,
D.C. '

Many materials are published appllcable to the
social studies.

National Geographic Education Services, National

Geographic School Bulletin, National Geogra-
phi¢ Society, Post Ofﬁce Box 1640, Washington,
D.C. 20013.

Catalog includes listing of films, filmstrips. books,

maps and records. The bulletin is written for stu-

dents 8 through 14 years of age.
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~ Provides assistance in the identification and selec-
tion of new materials for all phases of curriculum
development. SSEC also publishes a newsletter
and a catalog

Population Institute, Population Issues, Population
and Human Development: A Course Curriculum
Including Lesson Plahs, Activities and Bibliogra-
phy. 110Maryland Avenue NE, Washington, D.C.
20036. .

Social Studies School Service, Catalog, 10,000 Cul-

ver Boulevard, Culver City, Calif. 90230.

- Catalog lists maps, games, posters, records, cas-
settes, photo aids, visual aids, paperbacks, sim-
ulations, transparencies,. duplicating books and
multimedia programs drawn from many pub-
lishers.

Population Institute, State Capitol, Atlanta 30334.

A curriculum packet on hlstory and Georgia’s
govemment is available.

Simulation Gaming News, Box 8899, Stanford Uni-
versity, Stanford, Calif. 94305.

Bi-monthly newspaper on the latest ideas in sim- -
ulation gaming, includes several complete games A
in every issue.

State Chamber of Commerce, 1200 Commerce
Building, Atlanta 30335. -

‘The publication, Georgia' An' Educational Pres-

Social Issues Resources Series, Inc. (SIRS) P.O. . entation, is a good source of information on cur-

Box 2507, Boca Raton, Fla. 33432.

A research agency for educators and students on

vital problems of our society. They research ar-
ticles from newspapers, magazines, government

" "Check the yellow pages of local phone directories
" for city or regional Chamber of Commerce.

publications and journals which are well suited

for classroom and library use.

rent trends in Georgia; dealing with ?ch factors
as population; trade and industry and resources.

y -

U.S. Committee for UNICEF, 331 East 38th Street,

New York 10016.

.Supblies brochures and booklets which focus on
the lives of children in faraway lands.

- Social Science Education Censortium i’hblications.
DataBook, 855 Broadway, Boulder, Colo. 80302."
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Ca,

oo . e ke
Federal law prohlblta dlscﬂmlnallon on the basis of race, color or national orlgln ( Tltle vi of the Clvll nghts Acts of 1964); -
:sex (Title IX of the Educational Amendments of 1972 and Title Il of the Vocatlonal Educatlon Amendmehfs of 1976); or
“handicap (Section 504 of the Rehabllltatlon Act of 1973) in educational programs or ‘activities recelvlng federal financial

" v, assistance.
%

"Employeea. students and ‘the general publlc are hereby notified that the Georgla Depanment of Education does not
. disériminate in any educatlonal pmgrama or activities or in employment pollclea

-

o~

The following individuals have been dealgnated as the employees responuble for coordlnatlng the department’s effort to
implement this nondiscriminatory pollcy

Title Il—Ann Lary, Vocational Equlty Coonﬂnator

Title VI—Peyton Williams Jr., Associate Superlntendent of State. Schoolq and Speclal Servlces
Title IX—Myra T, , Coordinator . " - Sl :

Section 504—J Lee, Coordinator of Speclal Education o e .

Inquiries goncemning the application of Title Il, Title VI, Title IX or Sectlon 504 to the pollcles and practlces of the
department may be addressed to the persona listed above at the Georgia Department offducatlon, Atlanta 30334; to the
Regional Office for Civil Rights, Atfanta 30323 or to the Director, Offlce for Clvll Rights. Education Department,
Washington, D.C. 20201,  ° : ‘ S

Aruitoxt provided by Eic:




Division of Curriculum Services
Office of Instructional Services
Georgia Department of Education
“Atlanta, Georgia 30334 . i
Charles McDaniel

State Superihtendent of Schools
1983 _ ;
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